University of Massachusetts Amherst

ScholarWorks@UMass Amherst
Doctoral Dissertations 1896 - February 2014
1-1-1973

The relationship between inter-racial apperception and ideology.
O. C. Bobby Daniels
University of Massachusetts Amherst

Follow this and additional works at: https://scholarworks.umass.edu/dissertations_1

Recommended Citation
Daniels, O. C. Bobby, "The relationship between inter-racial apperception and ideology." (1973). Doctoral
Dissertations 1896 - February 2014. 2828.
https://doi.org/10.7275/8rra-ga55 https://scholarworks.umass.edu/dissertations_1/2828

This Open Access Dissertation is brought to you for free and open access by ScholarWorks@UMass Amherst. It
has been accepted for inclusion in Doctoral Dissertations 1896 - February 2014 by an authorized administrator of
ScholarWorks@UMass Amherst. For more information, please contact scholarworks@library.umass.edu.

0.

C.

Bobby Daniels 1973

All Rights Reserved

THE RELATIONSHIP BETWEEN

INTER-RACIAL APPERCEPTION AND IDEOLOGY

A Dissertation Presented
By
0.

C,

Bobby Daniels

Submitted to the Graduate School of the
University of Massachusetts in partial
fulfillment of the requirements for the degree of

DOCTOR OF EDUCATION
April

1973

Development
Major Subject Administration and Curr iculum

THE RELATIONSHIP BETWEEN

INTER-RACIAL APPERCEPTION AND IDEOLOGY

A Dissertation
By
0,

C.

Bobby Daniels

Approved as to style and content by:

Mr. Charles C. Hamilton, Member

Dr. Hariharan Swaminathan, Member

Dr. Castellano B. Turner, Member

April

9,

1973

RESPECTFULLY DEDICATED
TO

My father, Mr. Forrest Daniels,
My sister, Mrs. Lula Me Williams,
My daughter, Cassandra, and
My son, Forrest, for the unique

Contributions each of them has
Made in improving the quality of
My life and my ability to combat

Man's inhumanity to man.

IV

TABLE OF CONTENTS

PREFACE
LIST OF TABLES

xii

LIST OF FIGURES

xiv

ABSTRACT

xvi

CHAPTER

page

I.

INTER-RACIAL APPERCEPTION AND IDEOLOGY AS
DETERMINANTS OF THE QUALITY OF AMERICAN LIFE
Introduction

II.

2

AN APPROACH TO STUDYING RACISM IN AMERICA

26

Statement of the Problem
Purpose of the Experiment
Hypotheses
Assumptions
Definition of Terms
Research Design
Limitation of the Experiment
Significance of the Experiment
Structure of the Project Thesis
III.

29
29
30
31
32
33
35
35
38

A REVIEW OF RELATED RESEARCH ON INTER-RACIAL
APPERCEPTION AND IDEOLOGY
Racism in American Education
The Testing Movement in American Education
The Black Response to Standardized Tests
The Hispanic Response to Standardized Tests
Rationale for Culture-Fair Testing
Scenario on Race
Summary

IV.

V.

1

TOWARD A THEORETICAL MODEL FOR INTER-RACIAL
APPERCEPTION AND IDEOLOGY

41

43
54
56
61
63
"7

6

7 8

80

Application of Oppression-Control Model
The Testing and Boxing Models

83
86

FACT

93

INTER-RACIAL APPERCEPTION AND IDEOLOGY:
OR MYTH

Instrumentation

96

V

PAGE

Reliability and Validity
Research Population and Its Community
Procedures
Results of Hypotheses Testing
VI.

VII.

INTER-RACIAL APPERCEPTION AND IDEOLOGY:
COGNITION AND IMPLICATIONS FOR REDUCING MAN’S
INHUMANITY TO MAN

101
104
107
114
125

Implications for Palm Beach County Schools
General Implications for the Field of
Education
Limitations of Test Results

128
134

A NEW APPROACH TO CULTURE-FAIR

138

THE DTIAI:
TESTING

Concerns
Action Research
Findings
Recommendations

136

1^0
143
146
147

APPENDICES

151

FOOTNOTES

207

REFERENCES

214

vi

PREFACE
This dissBP'ta.tion b6ca.me viabl© ssyBra,! d6ca.d©s prior
to my entering the University of Massachusetts’ School of

Education in 1971.

Indeed, the seeds for its germination

were actually sown long before

I

was to become profoundly

influenced by the teachings and writings of Mahatma Ghandhi

Martin Luther King, Jr., and Paulo Freire.

The anxieties

of growing up Black in Little Rock, Arkansas, a typical

American city where many Whites venomously discharge into
the economical, psychological, political, and biological

lives of many Black folk, precipitated within me an

insatiable desire to research the cause and effect nexus
of the Black-White dilemma in our civilization.

Eldridge

Cleaver, one of Little Rock’s better known native sons,

wrote of this dilemma in his "Soul On Ice":
For all these years whites have been taught to
believe the myth they preached, while Negroes
have had to face the bitter reality of what
America practiced. ... It is remarkable how the
system worked for so many years, how the
majority of whites remained effectively unaware
of any contradiction between their view of the
world and that world itself.

Had

I

conducted my research in the purely scientific

sense without the benefit of having been a human observer
of the living and dying of Gandhi and King, the findings
no doubt would have led me to conclude that the universal

problem underlying man’s inhumanity to man is racism.

For

tunately, my research has elucidated this social myth just

Vll
^

feel many American females are in the process of

enlightening themselves about the social mythology of
sexism, i.e., although biologically different from males,

they are increasingly viewing all other factors as relative
to the individual and not necessarily the sex of the indi-

vidual.

The serendipity of my research was not restricted

to some of the findings; it included a dream that these

findings left with me for an approach to concretely deal

with man’s inhumanity to man.

This dream revealed itself

through the conceptualization of an oppression-control
model which places the fundamental onus of inhumanity not
on racists who need to hate but rather on economists who
need to profit at any human cost.
Since the early days of my social investigation it has

become abundantly clear to me that the manifestations of

what we term as racism is but a facade the ruling class of
our civilization has contrived to hide its master plan of

oppression.

These economic dominants’ main strategy of

oppression is one which "divides to conquer" through
economic control.

The real tragedy facing too many of

today’s American educators is their inability to deal

effectively with these oppressors, because they have been
programmed to become implementors of various forms of
societal oppression from elementary school through teacher-

training institutions.

In a very real sense they become

oppressors whom the economic dominants reward through

viii

prestige and very little finance, e.g., master teacher,

guidance counselor, principal, director, and superintendent.
the context of American education

I

recognize the

presence of three types of oppressors, i.e., the Black and
White educators who are unaware that they are oppressors,

because they are naive to the system and dedicate themselves
to the implementation of its inhumane curricula; those edu-

cators who are cognizant (with compunction) that they are

oppressors; and those educators who are cognizant (without

compunction) that they are oppressors.
The oppressive background from which my dreams emanates
has led me to view as "oppressive” the contentions of two

contemporary scholars.

Christopher Jencks whose research

has clouded the issue of quality education and John Holt who

advocates the investigation of ways to eliminate testing in
our schools.

Had these distinguished scholars lived as

Black males through our American educational system they

would possess the praxis which shows economic success in
adult life is frequently related to the type and quality of

education received and that testing should be continued but
for different than present reasons in order to ascertain the

humanistic quality control necessary to smash the inhumane

mythology so rampant in the curricula of today's schools.
It might appear somewhat incongruent that the first

phase of my dream involves a racial-awareness test, since
have clearly established racism as a by-product of my

I

IX

oppression-control model rather than the basic raw material.
The reason for this approach is based on the rationale
of
^^^i'^i^^^lization of instruction which

I

commented on

informal but systematic survey of the American
social order finds the majority of today's Americans identi-

fying with Toynbee's observations of nearly forty years ago:
The Negro may have found spiritual salvation in
the White Man's faith; he may have acquired the
White Man's culture and learnt to speak his
language with the tongue of an angel; he may
have become adept in the White Man's economic
technique; and yet it profits him nothing if
he has not changed his skin.

Once the racial component of my dream is placed into

proper perspective, my oppression-control model can then be

applied to problems that our schools are continuously plagued
with, e.g., racism, sexism, drug abuse, and standardized

testing programs.

I

realize that my humanistic stance in

conservative, capitalisitic

,

racist, and apathetic America

1973 is diametrically opposed by those in our society
(Black and White) who deeply feel that they must hate,

deceive, and destroy humans who are racially different from

themselves.

Nonetheless,

I

consider myself a harbinger

e

pluribus enum of the mutual salvation oppressed Black and

White Americans will provide the masses of our civilization
who oppress us.
The salvation provided me in Phase One of my dream is

the result of many Americans who uniquely assisted me in

many otherwise conventional ways for which

I

3.m

eternally

;

X

grateful.

In addition to my sincere appreciation of
the

Ford Foundation’s investment in my educational
development,
I

am especially appreciative of the support given me by
the

following persons;
Dr.

Benjamin Stepherson, for having recruited me for a

Ford Foundation Fellowship at the University and his con-

tinued support of my academic career;
Dr. Norma Gluckstern, who permitted me to develop The

Daniels Test of Inter-racial Apperception and Ideology as a
course project in Education 915 instead of submitting a

traditional term paper;
Dr. George Lang, Superintendent of Berkshire Hills

Regional School District, and the forty-six elementary
school teachers of Stockbridge, Massachusetts who served as

subjects for the reliability and validity testing of the
DTIAI;
Dr. Sara deKeni, Director of Elementary Education of

the Palm Beach County, Florida Public Schools, Principals

Eunice Thompson, Charles Munnings, Richard Jemmott, Thomas
McCray, and the teachers in West Riviera, Roosevelt, Lincoln,
and Westward Elementary Schools who served as subjects in
the actual field testing of the DTIAI;
Mr. Ward Heberling and Mr. William Phillips of the

Palm Beach County Public Schools’ Department of Learning
Resources who provided the graphic arts related to this
proj ect

XI
Dr. Hariharan Swaminathan, for the most practical
and

humanizing instruction

I

have ever received in any statis-

tics course;
Dr. Castellano Turner, for the benefits of his research

and critiquing of this dissertation from a Black psychological prospective;
Mr. Charles Hamilton, my Black inspirer and friend, for

operating on an ideology that attests to his manhood. Blackness, and professional competence in a manner that salvation
is created for Blacks and Whites alike;

Dr. Arthur Eve, my friend and source of calm repose at

junctures where societal oppression would have otherwise

destroyed our brotherhood, for placing me in numerous positions and forcing me to grapple with my identity and purpose
in life in a manner no professor (Black or White) has ever

done before

;

and

Dr. Allen Ivey, Chairman of my dissertation committee

and friend of an ineffable combination of pedgogical and

human talents, for demonstrating rather than rhetoricizing
trust in my ability to bring about humanistic educational

change and his infinite concern that

I

and others recognize

the potential of the DTIAI as a real breakthrough in the

area of human relations.
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Abstract
The Relationship Between Inter-racial

Apperception and Ideology
0.

Bobby Daniels

C.
B.

S,

(May 1973)

Lincoln University

M. A. University of Chicago

Ed. D. University of Massachusetts

Directed by Dr. Allen

E.

Ivey

Is American history as an academic discipline trans-

mitted through an oppressive curriculum characterized by
racism?

Are teachers, educational media, and standardized

tests fostering an inhumane level of inter-racial appercep-

tion and ideology in our nation’s schools?

Is there a

significant difference between the cognition of American

history and tolerance toward contemporary social issues
between Black and White teachers?

Are White teachers' from

the South cognition of American history and tolerance toward

contemporary social issues evolving around inter-racial
marriage, open housing, school busing for desegregation,
and women's liberation unlike their White counterparts from

the remaining geographical regions of the United States?

Have the contributions of Black and humanistically-oriented

White Americans basically been excluded from textbooks on

American history?

The purpose of this study was to design,

construct, and validate a prototype culture-fair instrument

:

xvii

that would measure the following phenomena:

(a)

the rela-

tionship between the variables of cognition and tolerance

operating among Black and White elementary school teachers
in a desegregated school district;

(b)

the general attitudes

of Black and White teachers on selected contemporary social

issues; and (c) the inter-racial apperceptional and ideolog-

ical levels of White teachers who have lived the majority of

their lives in the South vis a vis White teachers who have
lived the majority of their lives in other regions of the

United States.

The concept of culture-fairness is a

numerical one in that an equal number of items have been

constructed around Black and White contributions to American
history.
The culture-fair instrument developed. The Daniels Test
of Inter-racial Apperception and Ideology, contains three

major parts that are subdivided into the following five
subtests
Part One Cognitive Scale
Subtest I (Black History)
Subtest II (White History)

Part Two Visual Literacy Scale
Subtest III (Black Faces)
Subtest IV (White Faces)

Part Three Tolerance Scale
Subtest V (Contemporary Social Issues)

The DTIAI is the design and development of one man's

effort to provide a concrete vehicle for Americans of

different racial backgrounds to get in touch with their

knowledge and feelings about each other.

The researcher was

project.
limited to the use of his personal funds in this

xviii

Consequently, the necessary human and financial
investments
that must go into the design, construction, and
standardization of a test were not available. Although a
non-standardized test, the researcher subjected the DTIAI to the

standard scientific tests of reliability and validity using
a sample of forty-six elementary school teachers of
the

Berkshire Hills Regional School District in Massachusetts.

Reliability and certain types of validity were established,
based on a two-tailed test of correlation.
The actual field test was conducted with one hundred

eighteen Palm Beach County, Florida elementary school
teachers.

The statistical analyses of the data generated

by this correlational study included an analysis of variance

and covariance, correlation coefficient, and the

Hotelling

T^

.

The sample population contained forty-three

Black teachers and seventy-five White teachers.
the hypotheses testing indicated:

Results of

(a) there was a signifi-

cant difference between the scores of Black and White

teachers; (b) there was a significant correlation (p

-s:i.01)

between White teachers’ cognition of Black history items,
their recognition of Black faces, and their tolerance level
on contemporary social issues;

(c) there was a significant

correlation between Black teachers’ cognition of White

history items, their recognition of White faces and their
tolerance level on contemporary social issues;

(d)

there was

no significant correlation between Black teachers’ cognition

XIX

of Black history items and their tolerance level
on con-

temporary social issues; (e) there was no significant
correlation between White teachers’ cognition of White
history items and their tolerance level on contemporary
social issues;

(f)

there was no significant difference

between the cognition of American history items (Black and
White) and the tolerance level on contemporary social issues

among White teachers who had spent the larger portion of

their lives in the South vis a vis White teachers who had
spent the larger portion of their lives in the remaining

geographical regions of the United States; and (g) the most
familiar item responded correctly to on the test by Black
and White teachers was the item which identified Eli Whitney
as inventor of the cotton gin.

The researcher discovered three phenomena which consti-

tuted the following elements of serendipity:

(a)

the gener-

ally low cognition both Black and White teachers displayed
in the area of American history;

(b) their even lower level

of awareness about crucial racial milestones in American

history (e.g., Atlanta Compromise, Emancipation Proclamation, Plessy V. Ferguson, Brown v. Topeka, and Myrdal’s "An

American Dilemma"); and (c) their deplorable level of
awareness of the contributions of humanistically-oriented

White Americans and Black Americans throughout our nation’s

history (e.g., Levi Coffin, William Garrison, John Howard
Griffin, Dee Brown, Garrett Morgan, Charles Drew, and

XX

Matthew Henson).
Conclusions drawn from the findings of this study

unequivocably placed the onus for the low level of interracial apperception and ideology among the teachers of this
study on oppressive, inhumane, racist scholarship ubiquitous
in educational media and the vapid curricular experiences

being fostered by insensitive and inhumane teacher training

institutions in our nation.
The researcher recommends as a solution to the critical

problems in race relations; (a) the establishment of a permanent committee of professionals and laymen charged solely

with the task of scrutinizing existing educational media and
the formulation of humane criteria for future selection of

these media;

(b) the establishment of a cooperative pre-

teacher education program which will stress the importance
and utilization of human relations in the classroom through

cognitive, affective, and psycho-motor experiences; and (c)
the continuation of busing to achieve school desegregation
as long as the pattern of segregated housing exists which

poses a barrier to equal and humane educational opportunities for teachers and students who are racially different.

CHAPTER

I

Inter-racial Apperception and Ideology As Determinants
Of the Quality Of American Life
....Neither the Declaration of Independence nor the
Constitution suggests that equality be earned. It is a
right of citizenship, and Negroes need make no apologies
for demanding now what they have always been entitled to,
and what they have been denied for three hundred and fifty
years.... It is essential that Whites understand the reasons
for the Negroes’ single-minded pursuits of civil rights,
and that they understand the fury they arouse in Negro
audiences when they suggest more emphasis on self-improvement
.

-

Charles E. Silberman
"Crisis In Black and White"

2

Introduction

Historians throughout the world, with only a few exceptions, have written patronizingly about the Black man.

In

far too many instances they have ignored him or treated

him as an appendage to American history rather than an
integral part of it.

This improper treatment of America's

Black population is illustrated in the writings of the

reknown French historian, Alexis De Tocqueville, who in his
"Democracy In America" wrote:
The Negro has lost all property in his
own person, and he cannot dispose of his
existence without committing a sort of fraud.
But the savage is his own master as soon as
he is able to act; parental authority is
scarcely known to him; he has never bent his
will to that of any of his kind, nor learned
the difference between voluntary obedience
and a shameful subjective. .civilization has
little hold over him.l
.

When De Tocqueville

'

s

work first appeared in 1848 it

was the first comprehensive study of "democracy" in America
and regarded as the greatest work ever written on one

country by the citizen of another.

One only needs to

examine the archives of American history to discover that by
1848 there had been many slave revolts, outstanding among

them was Nat Turner's leading of the greatest rebellion in
history at Southampton County, Virginia where some sixty
Whites were killed in 1831.2

Also living during this period

Richard Allen
were famous abolitionists such as David Walker,
Harriet Tubman,
David Ruggles, Henry Garnet, Sojourner Truth,

3

and Frederick Douglas.

Missing from De Tocqueville

’

s

work is

any mention of the anti-slavery organizations and
publica-

tions as well as the Fugative Slave Laws.

Inter-racial per-

ceptions of respected scholars such as De Tocqueville, Arnold

Tornybee and William Shockley have fostered an ideology about
Blacks and other minorities in the United States that Whites

either accept or find themselves almost helpless in total

rejection of the myths and misrepresentations of their Black
brothers and sisters.

The impact of these injustices on

Black people has left many of them seeking answers about

their self concept and their perceptions about White people.

Although the problems of inter-racial apperception and
ideology emanate from the social order in general, social

institutions such as the home, the church, and the community

organization have not had to deal with it in the same manner
as public schools.

In a very real sense the public schools

have been issued a legal mandate to do a job in the area of

human relations that the larger society has either ignored
or decided against dealing with.

In an attempt to respond to

this mandate, the schools find themselves faced with a socio-

political dilemma; i.e., do they continue to transmit the

traditional racist curricula or do they purge, innovate, and
provide relevant humanistic curricular experiences for all
involved?
"With liberty and justice for all," the concluding

^
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declaration of the "Pledge of Allegiance," seems to be
one
of the most hypocritical incantations engaged
in daily by
the schools of our society.

In spite of the vast amount of

human and financial resources the United States Government
has invested in attempting to equalize educational opportuni-

ties for all of its students over the past decade, a four

year study by Jencks and Bane3 suggests that schools are only
at best marginal institutions in our society and the differ-

ences between schools have very little effect on what happens
to students after they graduate.

Specifically, they state:

Although school reform is important for
improving the lives of children, schools
cannot contribute significantly to adult
equality.
If we want economic equality
in our society, we will have to get it by
changing our economic institutions, not by
changing the schools.
For many of us who believe quality education will reduce

socio-economic inequality, we represent the other facet of
the socio-political dilemma our schools face.

We have been

taught that education was synonymous to "marketable skills"
and have seen this belief operationalized at every level of

American society.

Yet, on the other hand, we would be remiss

not to question the motivations of Jencks and Bane which

account for their embarking on such an investigation at this
juncture in American history when many tangible gains in the
area of school desegregation are being made in accordance
with the United States Supreme Court decision of 1954.

Prior

5

to this decision many Blacks and other minorities
were

restricted from the economic and social mainstreams of

American life on the grounds of inadequate and inferior
schooling rather than race.

Implicit in this rationaliza-

tion was the mutually exclusive quality between White and

minority schools which permitted employers to deal with the*
race issue behind the facade of "recognized accredited

schools."

More suspicion is generated by Jencks and Bane in

light of the highly acclaimed research of Illich^ which

firmly establishes the schools as societal institutions of
central importance.
Even if the suspicion element were satisfied by Jencks
and his colleagues, an even greater concern for the useful-

ness of the school of research which they espouse suggests

scrutiny.

Ideologically, Jencks' literary and verbal language

resides more or less in a relatively open-minded liberal camp;
however, his approach to educational research is of the value-

free orientation vis a vis the school of political orientation
in educational research which Illich and this researcher

explicitly embrace.
The "objectivity" often associated with highly publicized

research of the value-free orientation by scholars such as
De Tocqueville and Jencks is dangerously deceptive as has

been pointed out earlier by this researcher.

For example,

contemporaries of De Tocqueville contributed "objectivity' to
his "Democracy In America", because he was viewed as coming

6

from a value-free research orientation as a
French citizen
and respected scholar.
The inadequate treatment of
the

institution of slavery in the United States and its
many

socio-political ramifications by this foreign scholar who

happened to be White is a classic case for the study of
inter-racial apperception and ideology, e.g., would his
"treatment of the institution of slavery have been different

had he been a Black scholar and citizen of Ethiopia, France,
or even England?

Today, fortunately, enlightened contem-

poraries of Jencks have already begun interrogating his

knowledge of American capitalism and its socio-political as
well as educational impact on the desegregating American
society.
It is important to understand that the deception

inherent in value-free research begins but does not end

with the researcher.

Once the researcher presents his

findings to his academic community and subsequently to the
public, these findings become vulnerable as instruments of

oppression at the hands of racists lurking in the society
for a facade to promulgate their inhumanity.

A contemporary

consequence of this phenomenon is the fact that since Jenck's
findings have become a matter of public record, more and
more resistance to busing as a means to achieving school

desegregation is mounting throughout the nation.

Also, it

is important to acknowledge the fact that the resistance is

not confined to external forces operating on our schools;

.

7

there is division within the school themselves.

The divi-

sion often takes the form of equivocation and consequently

quibbling behind the facade of busing; the attitudes and
ideologies have their roots in inter-racial apperceptions.
The inevitable combination of introspection and retro-

spection on the topic of inter-racial apperception and
ideology initially confronted this researcher as a pre-

schooler in Little Rock, Arkansas and has since remained as
one of the major preoccupations of his personal and pro-

fessional life.

Ironically, during the period which many

educational psychologists refer to as the formative or
plastic years (the first four and one-half years of life),
this researcher’s growth and development was socially and

humanistically repressed in an all-Black milieu which had
been created and manipulated by the White power structure.
At four years old he learned that he couldn’t attend Sunday

School or Daily Vacation Bible School at the big beautiful

Lutheran Church less than two blocks from his home, because
it was a "White Church".

Instead he and his family journeyed

a half mile beyond the "White Church" and received religious

education at the "Colored Baptist Church" whose entire curriculum was White oriented media.

At this point in the

researcher’s life acceptance and awareness rather than
introspection and retrospection per se dominated the mind
set

Early childhood education in Little Rock was segregated

a
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and unrealistic as far as humanistic inter-racial experi-

ences were concerned.

However, in 1945, this researcher

moved to Gary, Indiana and enrolled in the Frederick Froebel
School (K-12) as a fifth grader.

The school was desegregated;

nevertheless, it provided one of the most poignant examples
of inter-racial apperception and ideology in the 1940’

race riot.

s

—

Having been a member of the student body for

only several months and totally unaware of the deep racial

conflicts pervasive among junior and senior high school
students, the indiscriminate attacks on real and personal

property which erupted one fall day were spared this

researcher because of his diminutive physical statue which
permitted him to gain refuge in a tall unlocked gym locker
for a period greater than an hour until law enforcement

officers had the inhumanity under control.

Inside the

locker (during the melee) learning was taking place, i.e.,
the simplistic racial vocabulary (Colored and White) of the

occupant was inadequate to cope with the waft of racist
codes outside the steel refuge.

Of the racist codes (e.g.,

"Honky", ’’Dago", "Pollock", "Spic", and "Chink") the only

familiar code word was "Nigger".

In retrospect, the racist

code, "Nigger", was associated with an episode on a trolley
in Little Rock where this researcher (then a lad of eight)

was gruffly referred to as "Nigger" by a White man who

refused to sit next to him in what was the only vacant seat
on the bus.

The driver, a middle-aged White man perched in
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the control seat piercing through the rear view
mirror,

exclaimed:

"Colored boy, you’ll have to get up and let

that man have that seat!"

The command was embarrassingly

adhered to and neither Black nor White passengers
appeared

openly affected by the incident.

The educational theory

which subscribes to "learning by association" was significantly reinforced through the combination of inter-racial

experiences in Little Rock and Gary.

The only difference

was one of duration, i.e., following the Froebel riot

White students boycotted the school for several weeks

refusing to sit side by side in classrooms with Negro and
Spanish-speaking pupils.

Suffice it to say that at ten

years old this researcher was not only passively accepting
and aware of man’s inhumanity to man, but had moved to a

more personal retrospective level of inter-racial apperception.

Subsequent to the riot he was destined to receive a

double promotion and establish warm inter-racial relations,

because of the opportunity for students of divergent backgrounds to interact.

The opportunity, its inter-racial

characters and their potential for meaningful human growth
and development abruptly ended for this researcher in 1948

when he transferred to Paul Lawrence Dunbar Junior-Senior
High School in racially-segregated Little Rock.
The incidence of adolescence in a Negro junior-senior

high school vis a vis the recent three and a half years of

6
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desegregated schooling immediately transcended this researcher
from a passive acceptance mentality to a level of intense

introspection and retrospection in the area of racial awareness.
Of all the evidences of miseducation (no gymnasium,

inadequate library, no lawn and aesthetic environment, ill-

prepared instructors and poorly maintained facilities) in
Dunbar School, the following passage from Whittaker’s
"Experiences In Citizenship" triggered an ineffable excruciation of this researcher’s self-concept and level of aspiration:
One of the most complete strangers in our midst
is the Negro.
Although Negroes have been living
in America more than 300 years, yet because of
distinct differences in race they are somewhat
separated from other Americans. Nearly one
person in ten in this country is of that race.
Providing the best conditions of life for both
black and white races is one of the nation’s
greatest tasks. We have thus far arrived at
no solution, and many perplexing difficulties
arise.
The color of the Negro will probably
be a barrier to any complete solution to this

problem.

This text book (just as most of the texts in the school
this researcher was later to find out) had been used at

Little Rock's famed Central Junior-Senior High School for
some six years until it was taken off the State of Arkansas

Textbook Adoption List and then sent across the railroad
tracks to Dunbar School.

It contained nearly five hundred

pages; only six of which actually dealt with the Negro.

Based on the contents of these six pages the authors listed
the following questions for students to answer:
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Questions To Discuss and Problems To Solve
1.

From your knowledge of history discuss the
question, "What is the responsibility of
the white race for the presence of Negroes
in America?
From your answer to that
question, what should be your attitude
toward the problem of Negroes in America?

2.

If there are Negroes in your community, how
are they treated by most of the people?
What suggestions can the class make as to
the way you should treat the Negro residents
in your community?

3.

Why is the Negro problem a difficult one
even though Negro families have lived in
America for generations?

4.

In the North Negro boys and girls often go
to the regular public schools while in the
South there are usually schools for whites
and separate schools for Negroes.
What are
the advantages and disadvantages of each
plan?^

The six pages of indoctrination coupled with the

Questions To Discuss and Problems To Solve section of

Whittaker’s "Experiences In Citizenship" prompted this

researcher to ponder the following questions in an effort to
elucidate his experiences and aspirations in American citizenship

:

1.

Who am

2.

What do

3.

How might my school experiences help me to become what
I

and who are they?

I
I

want to become?

desire to be?
Ironically, the implementation of the United States

Supreme Court’s decision outlawing segregated schools in 1954

^
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is one of the most important social problems facing
the

nation today.

Theoretically, all students entering the

first grade in 1955 could have completed high school in
1967 and by 1971 have earned the baccalaureate degree.

All

this schooling would have taken place in a unitary rather

than a dual school system,

A further extension of this

theory predicts these college graduates would have returned
to society in 1971 to serve in their various areas of

speciality obtained throughout a schooling process of some
sixteen years.

The underlying assumptions of such a theory

included that the Supreme Court's decision will be respected;
the unitary school system will affect change in curricula;

and educators as well as responsible citizens will foster
this social change.

Before this theory and its fundamental

assumptions can be applied to the practical day to day

situation of American life, it must be recognized that this

theory and the need for its formulation suggest certain
conditions about American schools and the society they serve

which require further historical examination in such crucial
areas as Constitutional guarantees and Presidential enforce-

ment

.

The Constitution of the United States when adopted in
1787 did not guarantee equal rights and recognition of all

the people in the nation at that period in American history.

An examination of this document will reveal certain passages
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that attest to the strong element of conservatism
that

existed in the United States in the critical period
following the Revolutionary War,

The Emancipation Proclamation of 1863 freed the slaves
in those states that had seceded from the Union.

All other

slaves (and there were some 800,000 unaffected by the pro-

visions of this act) were not yet free.

It was not until

1865 when the Thirteenth Amendment to the United States

Constitution abolished slavery within the United States
that the job began by the Emancipation Proclamation was

completed.
The Civil Rights Act of 1866 was designed to protect
the freedman from the Black Codes and other repressive leg-

islation.

This measure conferred citizenship upon Negroes,

and set the stage for the more inclusive Fourteenth Amend-

ment

.

The Fourteenth Amendment defined United States citizenship, and reversed the traditional federal-state relationship
by providing for the intervention of the federal government
in cases where state governments were accused of violating

the Constitutional rights of the individual.

The Civil Rights Act of 1875 concerned itself primarily

with the prohibition of racial discrimination in places of
public accommodation.

Eight years later, however, the

Supreme Court ruled that the law was unconstitutional.
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Stating that Congress did not have the authority to regulate the prevalent social norms of any state.

This deci-

sion virtually removed the federal government from the

civil rights arena, particularly as regarded enforcement
of the Fourteenth Amendment.
In 1896 the Supreme Court decided in the case of

Plessy vs. Ferguson that children could be educated in
separate schools according to race "if the schools were
equal".

The impact of this decision paved the way for the

segregation of Negroes in practically all walks of life.
This decision was indeed adverse; however, the famous Dred

Scott Decision of 1856 enabled the "separate but equal"

decision to appear as a sign of hope to many Americans.
In the case of Scott vs. Sandford the court denied the

Negro all rights of citizenship in accordance with the
United States Constitution.

In these two cases, the court

issued monumental decisions which adversly affected the
legal progress of the Negro in the United States.

In the

majority opinion of the Court, "separate but equal" accomodations for Negroes constituted a "reasonable" use of state

police powers.

Furthermore, it was said that "the Fourteenth

Amendment could not have been intended to abolish distinctions based on color, or to enforce social ... equality

,

or a

co-mingling of the two races upon terms unsatisfactory to
either. m9

^
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Justice John Marshall Harlan delivered a
dissenting
opinion in this case which proved to be a
prophetic one:
...the judgement this day rendered will,
in time, prove to be quite as pernicious
as
the decision made by this tribunal in the
Dred Scott case. The thin disguise of equal
accommodations for passengers in railroad
coaches will not mislead anyone nor atone for

the wrong this day done.^^

A major turning point in the course of Negro history
in the United States was reached when the Supreme Court
in Brown vs.

Board of Education (May 17, 1954) ruled that

racial segregation in the public schools of the nation was
unconstitutional.

This great legal victory signaled for

the Negro an unprecedented opportunity to begin anew the

painstaking process of what has always been for him a
distant goal:

total integration into the cultural fabric

of the United States.

Since the Supreme Court decision

the Negro himself has added a new dimension to the civil

rights picture in the United States:

his own preparedness

to campaign actively and aggressively for the rights granted

him by the courts.

It is the thread which runs through

events testifying to the transition of the Negro from a more

passive to a more active role in the struggle for firstclass citizenship.
Nine years prior to the Brown case anthropologist

Margaret Mead wrote:
The world setting has altered, and the
need for men to recognize their membership in
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one race has been immeasurably deepened by the
possibility of a war of extinction, for which
racial antagonisms might provide the tender. 12

Mead stressed, ”In every community in
the United States North and South, large and small, the

advocates of change need backing from science, from
history, from ethics, for the day to day skirmishes over
schools and churches, employment and housing.

Ruth Benedict said of racial attitudes:
We have had to struggle with the question of
whether a sufficiently great threat to the
survival of any society would automatically
evoke from the citizency of that society the
kinds of behavior necessary to save it. And
when we have asked this question and studied
it in the light of our knowledge of the
behavior of living creatures in general and
of man in particular, we have been forced to
recognize that human beings have spent their
entire existence as Homo sapiens developing
devices by which one group - the more
successful - survived at the expense of
another, and that we have as yet only the
insights of the prophets of man's unity to
guide us in dealing with a world that is
either safe for all or safe for none.l*^

Without doubt the prophet in the Plessy vs. Ferguson
decision is Justice Harlanl^ who predicted the American

dilemma that many scholars have since studied and written
about, i.e., man's inhumanity to man.

Also the initial

theory of intervention setforth by this researcher as a
means for the total society to transform itself from a
dual to a unitary school system perhaps qualifies as an
ideal rather than practical theory, in view of the historical documentation cited thus far.

Coleman's description of
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our complex society takes into account the multi-dimen-

sional challenge confronting Americans today:
A school desegregation pronouncement, however,
has diverse effects:
it affects Negroes
differently from whites, parents differently
from those without children, prosegregationists differently from those who condemn segregation.
The kind of community in which it
happens is equally important.
Not only is it safe to infer from Coleman’s statement

that the major problems of our society are reflected in our
schools; these problems, in fact, form the nuclei for the

many socio-political forces in the community which the
school serves.

For a nation that has been grappling with

its identity since the framing of its constitution it seems

only logical that its schools would experience unrest in
the areas of inter-racial apperception and ideology.

Suffice it to say, American schools are ironical paradoxes.

They purport to foster the human growth and development of
all the children of all the people and at the same time

perpetuate the most pervasive and pernicious form of man’s
inhumanity to man in our society.

Ostensibly, they appear

to have favored the majority race over the minority races;

however, schooling as it is practiced in these United States

facilitates an internecine quality which serves to equally
afflict the rich and the poor, the majority and the minorities, and the Christian and the non-Christian sectors of

our total society.

Whether Americans receive their schooling
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in public, private, or parochial schools, they inadvertently

become parishioners of the largest undeclared state religion
in the world

— American

schools.

Closely aligned to this

internecine element (ignored in some quarters) is the
element of chichanery.

One needs only recall the early days

under the "three-fifths compromise", the "separate but equal
era", or the "freedom of choice decade" which followed the

Supreme Court decision in the Brown Case to recognize the

chichanery and inhumanity so characteristic of the schooling
process in the United States.
Also, implicit in Coleman’s statement is the under-

standing that one of the functions of communities in our

racially-complex society is to attempt to solve such issues
as school desegregation by electing American Presidents who

seemingly best represent the values and desires of the

majority of the electorate.

An analysis of this process is

most effectively treated throughout Steinfield’s "Our Racist

President s" .

The Presidency, the final and most absolute

of the "permission" givers, is the single office with the

most influence to change attitude.

From George Washington

to Richard Nixon, America’s Presidents have failed to

pursue the cause of justice for minorities with the same

vigor they pursued other challenges of the American Dream.

Slaveholders in the early years of the Presidency, segregationists after the Civil War, many of the Presidents chose
and
to mouth the rhetoric of the American Dream of equality

:
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justice for all while at the same time tolerating
racist
practices within their own administrations and
across the
country.

Racism endured, prevailed, and continued to

haunt the conscience of America.^®
If America deserves to be called a racist country,

then there is no question about George Washington's right
to be considered the father of his country.

For who can

take pride in a letter written two days before the Fourth
of July,

1776 by George Washington:

Sir

With this letter comes a Negro (Tom) which
beg the favor of you to sell in any of the
islands you may go to for whatever he will
fetch and bring me in return from him:
one
hogshead of best molasses, one ditto of best
19
rum.
I

.

.

Thus, to satisfy his desire for drink, the man destined
to become the First President of the United States sold a

Black man down the river. 20
So many aspects of our culture are designed to glorify

our Presidents that it is difficult for any of us to remain

rational and view these men objectively.

The task is even

harder when they become part of our honored past.

Their

pictures appear on our currency and postage stamps, their
names grace schools and street signs.

Jef f erson-Jackson

Day is celebrated annually by one of our major parties.

Washington, hailed as "Father of His Country", has had his

birthday made a national holiday.

Lincoln, "The Great

Emancipator," is honored every February in thousands of

20

school assembly programs to the background strains of
"Glory, Glory Halleluj ah. "21
The Lincoln-Douglas Debate of September 18

,

1858

clearly is a case of inter-racial apperception and ideology.
The man destined to become the Sixteenth President of the

United States stated:
...I will say then that I am not, nor ever have
been in favor of bringing about in any way the
social and political equality of the white and
black races, that I am not nor ever have been
in favor of making voters or jurors of negroes,
nor of qualifying them to hold office nor to
inter-marry with white people; and I will say
in addition to this that there is a physical
difference between the white and black races
which I believe will forever forbid the two
races living together on terms of social and
political equality. And inasmuch as they
cannot so live, while they do remain together
there must be the position of superior and
inferior, and I as much as any man am in favor
of having the superior position assigned to
the white race. 2^

American Presidents have not been paralyzed when they
have had pet projects to push.

Kennedy’s commitment to

put a man on the moon, Polk’s engineering of the American

involvement in the Mexican War, Jefferson’s purchase of

Louisiana and Nixon’s sending troops into Cambodia are
just a few instances of Presidential power at work.
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The

question these data raise is why then has this power not
been used on behalf of racial minority groups?
In terms of supporting and rationalizing the genocide

American
of the American Indians and the enslavement of

^
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Blacks no one President can be singled out
as worst offender.
Virtually every American President failed to combat
Indian

extermination and Black slavery.

Some did more:

played active roles in racist oppression.

they

Andrew Jackson,

proud to be known as an Indian fighter and not ashamed
to
be a slaveholder, was such a president. 24

One of the most shocking incidents in the shameful

record of this country’s relations with the Indians was
Jackson’s defiance of the United States Supreme Court and
his insistence upon the forced removal of the Cherokee

Nation from their traditional lands.

5

In this period (the early twentieth century) the

Presidency was consistently occupied by overt racists. 26
During the Wilson administration segregation was initiated
in the Post Office, Treasury, and Navy departments and Wilson

Stoutly defended this policy to angry Black leaders.
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Franklin Roosevelt’s authorization of the evacuation of
110,000 West Coast Japanese Americans is one of the most

flagrant acts of trampling on the civil liberties of a large

group of Americans--an act rooted in racism.
Roy Wilkins, Executive Director of the National Associa-

tion for the Advancement of Colored People described Richard
Nixon’s landslide re-election victory thusly:
Richard Nixon's victory offers no hope for the
millions of economically and racially oppressed
It does offer real hope
people of this nation.
for those who supported George Wallace, antiIt served to not
busing, and welfare reform.

:
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only unite the South but the entire nation on
the issue of race without the issue having
ever surfaced during the campaign.
He campaigned in 1968 on the slogan "Bring Us Together" and he will go down in contemporary
history as the President who brought the
largest number of Americans together in 1972.
Perhaps it would be healthy for the nation to
look at whom he brought together and whom he
failed to gather. 29
The preceding paragraphs have dealt with the concepts
of inter-racial apperception and ideology as determinants
of the quality of American life from basically a historical

prospective.

It is the feeling of this researcher that a

brief clinical treatment of these two concepts will elucidate any possible nebulousness about their interdependent

relationship.

"Whites still cannot look at black men as

q
men," according to former Harvard Dean John Munro."^

n

Such

a statement contains the critical elements necessary for the

clinical treatment of the concepts of inter-racial appercep-

tion and ideology.

Implicit in this otherwide simple state-

ment are the following apperceptional questions:
1.

What does it mean to be born a certain color?

2.

What do skin hues connote that hair colors do not?

3.

What do White people see directly or vicariously

when they interact with Black America?
4.

What do Black people see directly or vicariously

when they interact with White America?
Ideologically, Munro's statement raises the following

questions

,
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1.

What is the social mythology or factual history

inherent in being born with a certain skin hue?
2.

Why isn’t the same social mythology or factual

history surrounding skin hue operative in the
area of hair color?
3.

Historically, what mores and mythologies account
for the conflict White people and Black people

experience in accepting each other as equal human
beings
An analysis of Munro’s original statement reveals that

implicitly neither of these inter-racial dimensions
(apperception and ideology) can operate without the other;
they are not interchangeable, but rather intergrative
concepts.

Therefore, this researcher will integrate these

two inter-racial dimensions based on the cause and effect

nexus that is mutual to them.

For example, our nation’s

history is replete with accounts of land treaties being
broken against the Indians and Mexican Americans; after the
Civil War, Black people never received the White man’s

promise of forty acres and a mule.

These facts suggest

that non-Whites have been the victims of two kinds of

discrimination.

One is the unintentional, but culturally-

induced discrimination over which no one has control.

The

other is discrimination emanating from direct and intentional racism.

The ideological dimension of the aforemen-

tioned nexus stems from the cultural history of the White
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man

s

inhumane dealings with non-Whites.

The apperceptional

dimension develops from either of the two kinds of discrimination cited earlier where consciously or not the contemporary White man initially or subsequently does not see the
Black man as a man.
This chapter has historically traced inter-racial

apperception and ideology as a judicial. Constitutional,
Presidential, and institutional manifestation of life in
the United States.

Also, some of this researcher’s

personal encounters with the realities of the topic have
been cited as well as a clinical treatment of the concepts.
The combination of these indices provides a conceptual and

historical framework which implies further study of the

problem in view of the nature and quality of life in contemporary America.

A logical starting point for such a study

is the recognition of the broad need for a better under-

standing of what is taking place in our nation today in the
area of social research as it relates to human oppression
and miseducation.

Finally, this chapter has suggested that the inordi-

nately large role that racism has played in the shaping of

American history is ubiquitous.

Notwithstanding the extent

to which history books have "whitewashed” or "blacked out"

the real contributions of all Americans, contemporary

American history has been viewed by this researcher as being
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shaped by such r'acist code words and phrases as crime in
the streets, welfare, forced busing, and law and order.

These words are defined in any dictionary without racial

connotations; however, many politicians are elected to
offices in our nation simply by employing these emotionally-

charged words in their campaigns as being synonymous with
Black Americans, especially the ghetto-dwelling Blacks.

Welfare, on the contrary, is definitely one category that

Whites predominate; nevertheless, skillful politicians have

constructed a public image of Blacks as the lazy, shiftless
and illegitimate recipients of the majority of welfare aid.
It is safe to infer from the contents of this chapter that

the challenge today (just as it was when our nation was

founded) is more than editing and revising American history;
it is sensitizing all Americans of all skin hues and

religions to the realization that all men are created equal
and are therefore endowed by their creator with certain

inallienable rights among which are life, liberty, and the
pursuit of happiness.
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CHAPTER

II

An Approach to Studying Racism in America
What to the American slave is your Fourth of July? I
answer, a day that reveals to him more than all other
days of the year, the gross injustice and cruelty to
which he is the constant victim. To him your celebration
is a sham; your boasted liberty an unholy license; your
national greatness, swelling vanity; your sounds of rejoicing are empty and heartless; your denunciation of
tyrants, brass-fronted impudence; your shouts of liberty
and equality, hollow mockery; your prayers and hymns,
your sermons and thanksgivings, with all your religious
parade and solemnity, are to him mere bombast, fraud,
deception, impiety, and hypocrisy a thin veil to cover
up crimes which would disgrace a nation of savages.
There is not a nation on earth guilty of practices more
shocking and bloody than are the people of these United
States at this very hour.
.

. .

—

-

Frederick Douglass
July 4, 1852
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Chapter One established a historical and clinical

conceptualization for viewing inter-racial apperception
and ideology as interdependent determinants of
the quality
of American life.

The data presented in the chapter

implied further study of the problem, in view of the

nature and quality of life in contemporary America.

Rec-

ognition of the broad need for a better understanding of
what is taking place in our nation today in the area of
social research as it relates to human oppression and mis-

education was cited.
The present chapter will present an approach to the

broad need for the better understanding of human oppression
and miseducation cited in Chapter One earlier.

Specifi-

cally, it is the intention of this researcher to develop
an instrument to measure inter-racial apperception and

ideology as an approach to assist Americans in becoming

better aware of the contributions of Black people to American history.

Such an approach is regarded as fundamental,

because of the general knowledge that far too few Americans
possess of the many important contributions Black people
have made to our nation’s development.

Basic to the

rationale for the development of the instrument is the
need to be able to measure objectively and make Americans

conscious of the impact of social mythology and distorted
accounts of American history on their inter-racial ideology
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and apperception.

This approach attacks a perennial

problem which has plagued our nation since its
infancy
man’s inhumanity to man.
The case for the development of a test to measure
the relationship between inter-racial apperception and

ideology is established as a central implication of all
the major research on the issue of race and ethnicity.

A

classic example indicative of this fact is the findings of
the research Montgomery conducted on the Black community
and family planning which concluded:

Perhaps the most significant thing occurring
in the Black Community today is the Black
Man's effort to wrest his image from the
White man's control. No longer will the
Black Man be bound by the White man's definition of him.
The Black Man's thrust is
a counterthrust, not to be the opposite of
the White man, but to be more recognized
and respected in his own right.
This is
particularly true of the young Black male. 31

Montgomery's statement addresses itself to the frudelent nature of American life; however, a sound appropriate

approach to this problem would be to establish historically
and clinically the cause and effect nexus accounting for
the need Blacks are manifesting to be more recognized and

respected by Whites.

The process of redefinition would

then become a scientific approach in the area of inter-

racial apperception and ideology.

A central thread of

this approach would be not only dealing with the "what"
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(apperception), but the "why" (ideology) of the phenomena.

Specifically, apperceptionally

,

salient variables opera-

ting among Blacks when Montgomery conducted his research
led him to his conclusion of the redefinition need of

Ideologically, the reasons for these appercep—

tional variables rest in the ideas both Blacks and Whites
have extracted from their knowledge or lack of knowledge
of American history and social mythology.

Statement of the Problem

experiment will be to:

.

The main objective of this

(1) design,

construct, validate,

and establish reliability of an instrument to measure the

relationship between two factors

— inter-racial

apperception

and inter-racial ideology; and (2) field test this instru-

ment with the teachers of four Palm Beach County, Florida

elementary schools.
Purposes

.

The ultimate goal of this experiment is to

provide greater awareness and improve the quality of human
relations.

Utilization of the Daniels Test of Inter-racial

Apperception and Ideology is to provide data as a starting
point for this purpose.

Inherent in this ultimate goal are

the following specific purposes;
1.

Identify the relationship between the variables
of cognition and tolerance, i.e., recognize or

establish the association or lack of association

which exists between what an individual's
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knowledge is of a subject (person, place, or
institution) and his attitude (open or closedminded) toward that subject.
2.

Systematically determine how much knowledge Black
a.nd

White teachers tested on the DTIAI share about

each others’ contributions to American history.
3.

Systematically determine general attitudes (i.e.,
tolerance or intolerance) of Black and White
teachers on specific contemporary social issues.

4.

Make curricular recommendations to the Palm Beach

County School System based on findings in this
study.
5.

Make a valuable contribution to the research and

theory in the area of culture-fair test construction.

Hypotheses
1.

.

The hypotheses of this experiment are:

There will be no significant difference between
the scores of Black and White subjects.

2.

There will be no significant difference between
scores of White subjects who have spent the larger

part of their lives in the South vis a vis those

White subjects who have spent the larger part of
their lives in other geographical regions of the

United States.
3.

There is a significant relationship between

..
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subjects cognition (awareness and knowledge) and

their tolerance.
4.

The proportion of subjects answering the most

familiar item is deplorable (HcTlT^.B

Assumptions
1.

).

.

Valid responses to Part III of the DTIAI would

result if the respondents could remain anonymous.
2.

Respondents would react to Parts

I

and II

primarily based on knowledge acquired through
their interaction with the American educational
system, i.e., public, parochial, and private

schools
3.

The majority of the curriculum that these respon-

dents promote is White-oriented and distorted

academically, historically, and psychologically.
4.

There is a precariousness about the degree of

mutual ethnic respect that exists between these

respondents in the cognitive and affective
domains
5.

The respondents have certain attitudes and beliefs

that contribute to the racist characteristics of
the curriculum which can be best addressed through

their interacting with the interrogation of the

DTIAI rather than with another human being at this

juncture in school desegregation.

—
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6.

Respondents, like most Homo sapiens, tend to

either doubt, discredit, or destroy the "unknown"

whether it be a person, place, or institution.
Once confronted with knowledge about the

unknown

,

their predispositions become trans-

formed into varying levels of curiosity and/or

challenge
7,

Although these respondents interact with each
other on a daily basis, the quality of these

interactions has not been assessed to determine
the impact they have on meaningful school deseg-

regation.

Definition of Terms

.

The following terms will be used

to operationally define the socio-educational interaction in

this experiment:
1.

Apperception, as an introspective process where an
individual attempts to understand something

perceived in terms of previous experience.
2.

Authority, according to Simon, 32 as the power to
make decisions which guide the actions of others.

3.

Cooptation, according to Coleman, 33 as the technique of bringing the opposition inside to voice
its criticism.

4.

Ideology, according to Adorno, 3*^ stands for an

organization of opinions, attitudes, and values
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a way of thinking about man and society.
5.

Power, according to Weber,

as the probability

that one actor in a social relationship will be
in a position to carry out his own will despite

resistance.
6.

Racism, according to Carmichael and Hamilton,
as the predication of decisions and policies on

considerations of race for the purpose of subordinating a racial group and maintaining control
over that group.
7.

Tolerance, as a disposition to be patient and
fair toward those opinions and/or attitudes and

practices which differ from an individual’s own
attitudes and actions.

For example, item 109 of

the DTIAI asks if the respondent feels Dr. Martin

Luther King, Jr.’s brithday should be celebrated
as a national holiday.

A respondent could be

considered tolerant if he voted yes and could have
still basically not supported Dr. King’s methodology.

The ”yes” vote implies support for the

rationale for such a holiday.
8.

Understanding, according to Dubin,^^ as a prelude
to action.

Research Design.

This experiment is a correlational

study with the dependent variable being the teachers’
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cognition of American history.

divided into two phases
field test.
Part

I

— the

This research design is

trail test and the actual

The DTIAI consists of three sections, i.e.,

which is a cognitive scale of sixty multiple-choice

items; Part II which is a visual literacy scale of forty
niult iple-choice

items based on color slides projected on a

screen; and Part III which is a tolerance scale of twelve

forced-choice items on contemporary social issues.
percent of the correct answers to Parts

I

Fifty

and II reflect

the contributions of Whites to American history; the

remaining fifty percent reflect the contributions of minorities to American history, especially Blacks.

There are no

"right or wrong" answers to the issues raised in Part III;
it is designed only to force respondents to identify with

opinions closest to their own attitudes (open or closed

mindedness) on the twelve contemporary social issues.
Phase

I

(trial testing) was conducted with forty-six

White elementary school teachers of the Berkshire Hills

Regional School District in Stockbridge

,

Massachusetts.

The entire DTIAI was tested and retested within a two-week

interval (March 16 and March 30, 1972) before reliability
and validity were determined.

Rokeach’s Short Form Dogma-

tism Scale was used as a conceptual model in determining
the reliability of Part III of the DTIAI.

Phase II (actual field testing) was conducted on

:
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April 24, 25, 26, and 27, 1972 to a total of one hundred
and eighteen Black and White elementary school teachers
of Palm Beach County, Florida.

Limitations of the Experiment

In order that the

.

data generated by this experiment can be viewed in the

proper light, the following limitations must be kept in
mind
1.

An ex post facto design was used in this experiment; therefore, the existence of a relationship

between the dependent and independent variables
does not necessarily demonstrate causality.
2.

All items of the DTIAI represent this researcher's

judgement on what should be measured and how such

measuring should be conducted.
3.

The DTIAI does not provide measurement for such

professional categories as ingenuity, industry,
and interpersonal relations.
4.

Findings of this experiment will have universal

significance, specifically to the four schools

involved and in a more general sense to the

remaining elementary schools of the Palm Beach
County, Florida Public School System.

Significance of the Experiment

.

The present study

was conducted with the teaching faculties of four desegre-

gated elementary schools in a Florida county that is

.
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southern only in a geographical sense.

Its inhabitants,

industries, and school systein are more of a microcosm of
our nation.

Since the study was exploratory in nature,

it should have considerable significance as an initial

contribution to the literature on inter-racial apperception
and ideology.
The findings of the research population in Palm Beach

County vis a vis those of Prince Edward County, Virginia
have shed new light on an earlier study of Turnings which
found that the higher the socio-economic and educational

levels of a school community, the more its people and

educators are receptive to school desegregation.

The Tumin

theory is one on which many school districts (including Palm
Beach County) have launched their school desegregation

programs
The generally accepted theory that Black educators

are less adequately prepared to function in a desegregated

educational setting than White educators has been challenged
by the findings of this research in both the cognitive and

affective domains.

The present study also serves as

another (but unique) response to Schockley and Jensen who
have gone on record saying:
God did not give quite as much to black people
as he did to Caucasians and Orientals ... the
average American black scores 15 points lower
in IQ tests than does the average white ... black
people are inately inferior to whites in terms
of intelligence.^^
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The present research sought possible answers to the

following pertinent questions:
1.

Is there a relationship between what a teacher

knows and feels about persons of a different race?
2.

Is there a relationship between the way Blacks

are viewed by Whites who have spent the greater

portion of their lives in the South vis a vis
Whites who have spent the greater portion of

their lives in other parts of the United States?
3.

Is there a relationship between cognition and

tolerance in an inter-racial educational setting?
4.

Is American history as it has been traditionally

taught contributing to improvement of inter-

racial apperception and ideology?
5.

Are Black and White teachers bringing adequate

backgrounds in American history into their
classrooms?
6.

Are Black and White teachers tolerant of contemporary social change strategies such as desegregated neighborhoods and school busing?

Finally, the findings of this study should establish
the DTIAI as a springboard for a multiplicity of related

research and in-service education activities, e.g.,
assessment of pupils, administrators, other school personnel,
and school community people.

Educators might conceivably
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use the DTIAI as a diagnostic tool to determine where
are in the area of inter— racial apperception
and ideology and then use the test results as determinants
of areas in which in-service education might well take place.

Structure of Project Thesis

.

This project thesis was

the development and testing of a prototype culture-fair

instrument that measures inter-racial apperception and
ideology.

Three preparatory activities firmly indicated

the need for the development of the present project:

Initially, a review of the literature was made to determine
the nature and scope with which these two interdependent

variables have been regarded by researchers and writers
educationally, socially, religiously, and politically.
The findings of this initial activity proved significant

enough to suggest the second preparatory activity, the

scrutinizat ion of selected popular Black and White- authored

socio-educational tests utilized in American educational
institutions today.

Results of this investigation revealed

the need to engage in the third preparatory activity, the

development and validation of a culture-fair instrument
that teaches as well as tests.
The thesis consists of seven chapters: Chapter One,

Inter-racial Apperception and Ideology As Determinants of
the Quality of American Life, historically traces inter-

racial apperception and ideology as a judicial. Constitutional,

39

Presidential, and institutional manifestation of life in
the United States.

Also, considerable attention is

devoted to the two common schools of educational research,
i.e., the value-free vis a vis the political orientation.

Chapter Two, An Approach to Studying Racism in America,
presents an approach (testing) to the broad need for the
better understanding of human oppression and miseducation
cited earlier in the first chapter.

Chapter Three, A

Review of Related Research on Inter-racial Apperception
and Ideology, documents racism in American education, the

testing movement in our nation and its contribution to
the inhumanitarian aura of American schools, and establishes
the rationale for the creation of an innovative inter-

racial test which teaches as well as examines.

Chapter

Four, Toward A Theoretical Model for Inter-racial Apper-

ception and Ideology, explicates the nexus between the
hypotheses and the conceptual models of the study.
Five, Inter-racial Apperception and Ideology:

Chapter

Fact or

Myth, details the methodology and the results of the study.

Chapter Six, Inter-racial Apperception and Ideology:

Cognition and Implications for Reducing Man’s Inhumanity
to Man, discusses the meaning and implications of the study's

findings.

Chapter Seven, The DTIAI:

A New Approach to

Culture-Fair Testing, summarizes the entire project and
contains a section recommending future and alternative
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uses of the DTIAI.
In summary, the goals of the project were to develop,

validate, establish reliability, and actually field test
the DTIAI.

It has been suggested by Cronbach^O that the

practical tests of today differ from tests of 1920 as
today’s automobiles differ from those of the same period:
more efficient and more elegant, but operating on the same

principles as before.

However, the goals, evaluation, and

assessment of this project constitute a prototype in the
area of tests and measurements that will assist Americans
to better and more efficiently get in touch with their

feelings and knowledge about their fellow Americans who
have different racial, ethnic, religious, and/or socio-

political frames of reference.
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CHAPTER III
A Review of Related Research on
Inter-racial Apperception and Ideology
Incident
Once riding in Old Baltimore,
Heart-filled, head-filled with glee,
I saw a Baltimorean
Keep looking straight at me.

Now I was eight and very small.
And he was no whit bigger
And so I smiled, but he poked out
His tongue, and called me "Nigger."
saw the whole of Baltimore
From May until December;
Of all the things that happened there
That's all that I could remember.
I

Countee Cullen
1925
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Notwithstanding the humane motivations which prompted
our nation’s Founding Fathers to confront the inhumanities
of Europe and the perils of sea travel in quest of a better

human existence, racism has perennially permeated our
society.

Recognition of the fact that historically man has

oftentimes lost touch with his humanity has motivated this

researcher to study the impact and potential of two variables (inter-racial apperception and ideology) as critical

innovative forces in attacking the larger problem of

humanizing American education.
chapter are threefold:

The purposes of this

to document man’s inhumanity to

man; to document the testing movement in our nation and
its contribution to the inhumanitarian aura of American

schools; and to establish the rationale for the creation of
a prototype instrument to measure inter-racial apperception

and ideology that teaches as well as examines; i.e., a test

which can help respondents identify their cognition of
American history and their prejudices surrounding certain
contemporary social issues.

The value in such a test is

the far greater emphasis respondents would be encouraged to

place on the test’s ability to raise the respondent’s
’’level of awareness" rather than pride in the correct number

of responses obtained on the test.

The notion of 'passing

or failing" the test would be completely eliminated,

need for the creation of such a test is immediately

The

43
®

s
"t

3.bl ishsd. s.f'tsir

0xplop3.tion iniio

a.ssessmen1i instir’unienlis
"to

.

"th©

Xi’tsr'S'tuir’s

of

The absence of insfrumen'ts which

be both culfure— fair" and af

"the

same "time "test in

the cognitive and affective domains constitute a case for

the incompleteness of the testing movement today.

Racism In American Education
Acts of man’s inhumanity to man are ubiquitous throughout American history.

In terms of Black inter-racial

apperceptions and ideologies of White Americans, a recent
study by Turner and Darity^l indicated that genocidal fears
are widely held in the Black population and that the factors
of age, sex, region, and educational level are related to

the prevalence of these fears.

Educationally, the major

task of our schools has been to induct young people into
the accumulated culture of our society.

In the process of

acculturation, many traditional practices and values appear
to have perpetuated racist contributions to the schools’

curricula, because of acts of omission and commission rela-

tive to the contribution of Blacks and other racial minorities to American history.

More than general agreement

exists among many leading researchers about the apparent

damages the traditional system inflicts upon White and

minority students; also, there is a growing consensus among
these scholars postulating why human relations-oriented

curricular innovations have had limited impact in the

:
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schools.
states:

One of the most articulate of this
cadre, Linton,
"If we know what a society’s culture is,
including

its particular system of values and
attitudes, we can

predict with a fairly high degree of probability
whether
the bulk of its members will welcome or resist
a particular
innovation."

Ironically, the proponents of the racist

curricula in our schools envisioned no character scars on
their children; however, Clark^^ has emphasized that White

children may suffer character deterioration through forced
adjustment to a double standard, too.

Therefore, the

purpose of this section of Chapter Three is to present

pertinent data on scientific inter-racial research that has
been conducted in the larger society as well as the schools

themselves which have significant apperceptional and ideological conclusions.
Since the most heavily utilized skill the schools

teach is reading through a multi-media approach (i.e., text
books, supplementary books, and audio-visual aids), it seems

legitimate that an investigation of racism in American educa-

tion should logically begin in this area of the curriculum.
Nancy Larrick, former president of the International Reading

Association and an authority on children’s books reported
the following data on the status of reading in American
schools
...most of the books children see are all
White. .There is no need to elaborate on
the damage much of it irreparable to the
.

—
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Negro's child personality.
But the impact
of all-White books on White children is
worse.
Although his white skin makes him
one of the world's minorities, the White
child learns from his books that he is
king fish. There seems little chance of
developing the humility so urgently needed
for world cooperation, instead of world
conflict, as long as our children are
brought up on gentle doses of racism through
their books.
The false worlds which combine to foster the king-fish

syndrome Larrick describes are ubiquitous in American education.

One needs only to casually investigate such human

categories as folklore, fantasy, comics, religion, and the
common professions to observe that all the heroes are White

interacting in a predominantly White world.

For example,

for the White child the world of folk heroes is White.

The

greatly admired virtues of our culture of intrepidity and

bravery are White virtues.

The great panoply of warrior

kings, knights, and fighting men is a roster of Caucasians,
e.g., Leonides, Hercules, Achilles, Ulysses, Alexander the

Great, William Tell, Robin Hood, and Lancelot.
The make-believe world of the American wild west is a

White dominated world of Billy the Kid, Jesse James,
"Gunsmoke", cattle empires, straight-shooting sheriffs and
taverns.

Occasionally, Mexican-Americans

,

Indians, Orientals

and Blacks enter the scripts in supporting roles.

Some of

inhumanthese supporting roles depict the ultimate in man's
ity to man.

.

:
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For the White child the world of fantasy
and fairies
is White.

land.

Alice is White in a middle-class White wonder-

Snow White is, of course, White as are the dwarfs

and the rescuing prince.

All fairyland is White.

Despite

its gaudy colors and odd shapes, the Land of Oz, Dorothy,

the Wizard, Glinda the Good, and the shaggy man are White.

Jack of the beanstalk is White and his giant, also.

Cin-

derella is White as is her wondrous fairy godmother.
In spite of the generally accepted "innocence" of fairy

tales, one critical risk is evident, i.e., students might

transfer their acceptance of the subtle inhumanities of the
fantasy world into the real world where megalomania and

racism abound.
Racism inherent in the world of comics has been effectively cited by Ivey^^ in an open letter to a local newspaper
editor
...A casual glance at the comic pages of the
Gazette reveals one consistent fact. All major
characters in the comics are white, predominantly
middle class, representing a single value struc-

ture.

When minority members are portrayed in the
comics, they tend to be in stereotyped roles.
For example. Buzz Sawyer, over the last year
came into contact with blacks in roles as
witch doctors, white man’s "boy", and football
Currently, the character of Rodrigo
players.
is stereotypically describing the mountain
smuggler of the Pyrennes. This comic strip
is particularly virulent in its constant
portrayal of minority members in simplistic
roles
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Perhaps even more sad is the absence of any
substantial black or minority representation
in our dearly loved "Peanuts".
Imagine the
^iriority child, who perhaps loves the characters as much as we do, who never sees himself
as a member of this all-white crew.
The rest
of the comic strips follow the same model...

Although the teaching of religion per se is illegal in
public schools, the indirect manner in which it is dealt
with from a historical prospective creates vital problems
in the development of self concepts and aspirations.

Herndon studied this phenomenon in an inter-racial school
and concluded that the public school is the closest thing
we have in America to a national established church.

6

The world of Bible stories, often with impressive

pictures, is a segregated White world.

The curriculum

provides White heroes and heroines such as Adam and Eve,

David and Goliath, Joseph and his brothers, Moses and
Pharoah, Noah and the Ark, Joshua and the Battle of Jericho,

Jonah and the whale, and Daniel in the lion’s den.

These

lessons are unintentionally but effectively taught.

For

Christian children the central figure of their faith is

pictured as a White man.
a White environment,

Jesus is a loving father figure in

i.e., the Holy Family and the Apostles

are White.

Three of the pillars of organized fundamental religion
are:

the literal interpretation of the Word; an emphasis on

the fate of the individual to the exclusion of social

concerns; and an uncritical support of whomever or whatever
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is in political power.

J.

Oliver Boswell, III points out

how the Bible has been used to defend the institution
of
slavery by proslavery clerics and laymen:
(a)

general assertions that the institution was
natural, 'ordained by God' and of benefit
to the enslaved;

(b)

examples of slavery described or alluded to
in the Bible, chiefly in the Old Testament;

(c)

instructions regarding slaves and masters,
chiefly in the New Testament; and

(d)

underlying the whole structure of the
defense system... the supposed teachings
regarding the Negro race, chiefly based
upon elaborations on the story of Ham
and the curse of Noah.*^"^

If the goal of Biblical instruction is to maintain

social apathy, then those Blacks and other oppressed peoples
of the world who allege that the Bible is utilized as a

deeply subversive document pose a very serious dilemma for

organized religion.

These iconoclasts feel "Biblical" and

"injunction" are two words that appear to go together

naturally and guarantee certain results.
The music appreciation class curriculum provides a

typical case of acts of racism through omission.

Here

students are encouraged to listen and learn to appreciate
the music of the Mormon Tabernacle Choir, especially the
"Lord's Prayer".

Students are taught highlights of the

Church of the Latter Day Saints; however, their instruction
fails to include the racist ideologies to which the church

subscribes.

For example. Blacks can be members of the Mormon

—

:
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sections of the Mormon Temple, "because they are cursed

with the mark of Cain", *^8 as a church pamphlet, "That Ye Be
Not Deceived", states:

Cain slew his brother ... and the Lord put a mark
upon him, which is the flat nose and black skin
...after the flood another curse is pronounced
upon the same race that they should be the
'servant of servants' and they will be until
that curse is removed.

—

The pamphlet speaks of one Black woman who was denied

admission to the Temple and how she was praised after death
by Latter Day Saints President Joseph F. Smith, who declared

that she would in the resurrection attain the longings of

her soul and become a White and beautiful person.

He further

states
We (The Church of the Latter Day Saints) believe
In the hereafter, they'll
God is a racist.
(Black People) be as White as the rest of us
even Whiter.
As supervisor of elementary education in Palm Beach

County, Florida, this researcher recalls having discussed
the aforementioned facts concerning White-oriented educa-

tional media with an educational consultant of one of our

nation's leading book publishers.

His response was:

...I suppose it is a problem; however, your
people don't constitute one fifth of our
Besides, one third of our market is
market.
of South Africa and you know
Union
in the
about how much they want to read about the
Black experience.

The omission of the Black experience from American
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educational media has been an enigma which has
become the
main preoccupation of many Black writers. The
titles of
many of their works are illustrative of
persistent efforts
to call public attention to the identity crisis
inherent in
the enigma, e.g., "We Wear the Mask", by Paul Lawrence
Dunbar,
"No Images", by Waring Cuney, "Soul on Ice", by Eldridge

Cleaver, "No Name In The Street" and Nobody Knows My Name",
by James Baldwin, "The Spook Who Sat By The Door", by Samuel

Greenlee, and "The Invisible Man" by Ralph Ellison who elo-

quently addressed the dilemma thus:
am an invisible man
No, I am not a spook
like those who haunted Edgar Allan Poe; nor am
I one of your Hollywood movie ectoplasms.
I am
a man of substance, of flesh and bone, fiber
and liquids and I might even be said to possess
a mind.
I am invisible, understand, simply
because people refuse to see me... Nor is my
invisibility exactly a matter of biochemical
accidne to my epidermis.
I

I

—

Baldwin describes the difference he feels about his

Blackness in America vis a vis Europe:
In America, the color of my skin has stood
between myself and me; in Europe, that barrier
was down.
Nothing is more desirable than to
be released from an affliction, but nothing
is more frightening than to be divested of a
crutch.
It turned out that the question of
who I was was not solved, because I had removed myself from the social forces which
menaced me anyway, these factors had become
interior, and I had dragged them across the
ocean with me...^^

—

It was equally painful for this researcher to observe

that when White students expressed interest in science,

medicine, literature, discovery, nature, animals, and
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inventions, they would be directed by their
White teachers
to read about the fetes of White personalities.
Only in
sports and the entertainment world was this
pattern inter-

rupted slightly.

All of these students had been miseducated

into believing that the first man to walk on the
North Pole

was a White man named Admiral Peary when actually it
was a

Black man named Matthew Henson.

They were taught that

the first open-heart surgery performed in the world was done
by a White man, Christian Bernard, when actually it was a

Black who successfully pioneered open-heart surgery, Daniel
Hale Williams. 55

They learned that all of the early explor-

ers who discovered the various sections of our nation were

White men; Arizona and New Mexico were discovered by a Black
man, Estevanico. 55

The American Revolution was taught

without mention of the fact that the first American to shed
blood in the Revolution was a Black man, Crispus Attucks.57

Samuel F,

B.

Morse was remembered for his inventions in

communications, but Garret Morgan55

^^as

ignored for his

invention of the automatic traffic light signal system.

The

scientific accomplishments of Luther Burbank were studied;
the work of George Washington Carver was slighted.

Although considerable attention has been devoted to the
discussion of racism in American education and its consequences
for Black students, it would be remiss not to mention the fact

that there is a substantial number of Mexican Americans and

Puerto Ricans in our schools who interact with the same racist
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curricula.

For example, the long history of Spanish-

speaking people on this continent and their
achievements
have not been appreciated and understood as
extensively as

those of other groups that have neither been here
so long

nor done so much.

Students are taught American colonial

history began around 1607 or even 1620.

They associate it

with mental images of Pilgrims landing at Plymouth Rock or
of John Smith landing at Jamestown.

In fact, however, the

first enduring colony in an area that later became part of
the United States was founded in New Mexico in the sixteenth

century.

These same students are then taught that the

colonial era ended in 1776 when the British colonies declared
their independence from England.

However, a much larger

portion of the present United States (the entire Southwest)
into which the thirteen Atlantic Coast colonies would fit

several times over, did not declare its independence from
its mother country (Spain) until 1821.^^

Much of this

territory did not become a part of the United States until
the conclusion of the Mexican War in 1848.^1

It is also

important that students be taught the great distinguishing

factor between the Black and Mexican American minorities in
our country, i.e., unlike Blacks and other minority groups

which immigrated to the United States, Mexican Americans
were "acquired" by conquest under the Treaty of Guadalupe,
signed in 1848,^2 making them the second minority group thus

absorbed (the first group was the Indian).

As a conquered
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people, Mexican Americans have suffered economic,
political
and social discrimination as severely as Indians
and Blacks,

and have experienced gross violence at the hands of
their

Anglo conquerors.

For instance, in the Southwest between

1865 and 1920 lynching was as common for Mexican Americans
as it was for Black Americans in the Southeast. 63

The preceding paragraphs have described racism in

American education as a ubiquitous plethora of inhumane
curricula.

Although this researcher’s assessment is supported

by leading authorities who are today questioning the human

environments of our schools, it must be recognized that

American education is highly regarded and scores exceptionally
well on the international scale; many foreigners consider it
one of their life ambitions.

However, on the national scale,

the schools scores are determined by three interdependent

factors:

where they are located; for whom they are designed;

and standardized aptitude and achievement test results of

their students.

The impact of these factors constitutes a

dependent variable throughout one's entire life.

Moreover,

it is generally recognized that inner-city and ghetto pupils

(usually Black and Spanish-speaking) obtain significantly

lower scores on standardized tests than do their White

counterparts of the cities and suburbs.

Whether standardized

testing as a process yields a correct assessment of the
educability of students is not here important.

What is

relevant is that many educators as well as laymen believe

.

54

that these standardized tests as presently
constructed fail
to meet the criteria of content, concurrent,
construct, and

predictive validity

— the

criteria which the test makers

contend they have achieved.

The decade of the 1960 *s indi-

cated concretely that minority groups, particularly Blacks,
but also Puerto Ricans and Chicanes, would be making
continuous

allegations and demands on the testing industry, because of
the importance society places on testing.

It is because of

this contemporary dilemma between the test makers, test

interpreters, and those tested that the next section of this

chapter will discuss the testing movement in our nation and
its contribution to the inhumanitarian aura of American

schools
The Testing Movement In American Education

Historically, the testing movement in our society is
as old as the institution of American education itself.

However, the issue of who "passes" and who "fails" has

received more national attention during the twentieth
century than at any other period of American history; this
is especially true in the multi-cultural context.

In response

to this phenomenon, an exploration into the literature of

assessment instruments by this researcher revealed the fact
that no instruments have been developed that claim to be

both culture-fair and at the same time test in the cognitive
and affective domains.

Consequently, the foci to this section

.

:

^

55

of Chapter Three will be twofold:

to report cogent data on

relevant research conducted that have implications for
the

construction of a culture-fair test; and to present significant observations of selected tests in print that
have
relevant implications for the construction of a culture-fair
test
The literature of educational research is replete with

surveys, experiments, case studies and related materials

relative to tests designed to measure apperception and
ideology, e.g.. The Thematic Apperception Test of H. A.

Murray, The Bender Visual Motor Gestalt Test, and The

Rokeach Dogmatism Scale.

To a somewhat limited extent are

there works that studied these two categories in an interracial context.

Even the most highly regarded standardized

tests in use in our nation’s schools have been found to be

heavily weighted in favor of the White middle-class cultural
background.

Independent studies by Dr. Jane Mercer of the

University of California and Dr. George Mayeske of the

U.

S.

Office of Education led them to make the following joint

statement
Many social scientists have always felt there
were no basic intelligence differences between
racial and ethnic groups, but until now there
The IQ test as it
has been an absence of data.
now stands measures 20 percent to 30 percent
cultural background. .. The difference between the
average test scores of Black and Chicano students
and the scores of White middle-class students
can be accounted for by environmental factors.
Dr. Mercer had studied 1,500 students in the Riverside

.
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public schools for a period of seven continuous
years in
the area of intelligence testing. Dr. Mayeske
had studied

achievement test results of 123,000 students from all
parts
of the United States. 66

Although these researchers worked in the areas of
intelligence and achievement testing, there is an extremely
high correlation between these areas and the areas of

apperception and ideology.

For example, negative inter-

racial apperceptions and ideologies about Blacks and other

minorities have been accepted by Whites, because of the
mediocre scores these minorities have obtained on standardized
tests; inversely, positive inter-racial apperceptions and

ideologies about Whites have been accepted by the racial

minorities
The Black Response to Standardized Testing
It is important to recognize the fact that long before

the research of Mercer and Mayeske, Black educators had

publicly regarded standardized testing with askance.

They

charged that American group tests have been developed with
little influence about theories of intelligence.

Instead,

they asserted, the tests have been developed pragmatically,
by trying items and retaining those which correlate with such

criteria as school success or job success.

In an effort to

provide a test which would be culture-free for all children,

Allison Davis and Kenneth Fells developed a new group test
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in 1953.67

Though the test is long, the reliability is

lower than that for competing tests.

The test does not

predict academic performance under present teaching
methods
as well as verbal tests do, but is designed to locate

children for whom new teaching approaches are needed.

His-

torically, it is significant, because it signals the beginning
of the Black response to such standardized tests as Kuhlmann-

Anderson and Stanford-Binet

.
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The repertoire of Black-constructed achievement and

aptitude tests has continually increased since Davis’ attempt
at the construction of a culture-free instrument.

One

salient quality these tests possess that Davis’ did not is
the total design and construction around the Black experience.

Suffice it to say, they can at best only serve to confirm the
fact that most Whites know very little about the Black

experience in America; to a degree they do a reversal of what
their authors criticized the traditional standardized tests.
Of the many Black tests now in print, the salient features

of the following quartet 6 8 are presented, because of their

high utilization and relevancy to inter-racial testing:
The most commonly known and referred to Black test

today is the Dove Counterbalanced Intelligence Test.

"^6

was developed by a Watts social worker, Adrian Dove, to

measure intelligence as the term applies in lower-class
Black America.

The following are representative of the

items contained in this self-administered test:

jt
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1.

2.

"T-Bone Walker" got famous for playing what?
(a)
(d)

3.

trombone
guitar

piano
hambone

(b)
(e)

"T-flute"

(c)

If a man is called a "blood", then he is a
(a)
(c)
(e)

fighter
(b
(b)
Negro
(d
(d)
Redman or Indian

Mexican-American
hungry hemphile

Which word is out of place here?
(a)
(d)

splib
spook

muslim
black

(b)
(e)

(c)

grey

One of the reasons that this test is the most popular is

that Gilbert Marlox, an instructor in Public Health and

Sociology at Yale University, administered it to a small

non-random sample of Dixwell Avenue residents

(a

ghetto area

in New Haven) who achieved a mean score of twenty-nine

correct answers to the thirty questions (97% accuracy).
The Black Intelligence Test of Cultural Homogeneity
(BITCH) is another such test taken directly from the Black

experience.

The BITCH is a 100-item culture-specific,

multiple choice vocabulary test.

The test is to be used

primarily for adolescents and adults.
Williams,

According to

it can be used to rule out persons who have been

determined as mentally retarded or low I.Q.

Thus, a high

score on the BITCH contradicts a low score on the WISC and
the Binet.

This particular use of the BITCH is based on

the moderate variable where the validity of one test moder-

ates the validity of another.

High scores (above eighty)

learn in
indicate that if the individual has the ability to
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his native environment he can learn in another.
The BITCH is also used as a measure of sensitivity and

responsivity of Whites to the Black experience.

Williams

suggests that low-scoring Whites show very little awareness
and sensitivity to the Black experience and should therefore
not work with Black clients until they become more exposed
and sensitive.

High scoring Whites, he contends, indicate

that they have had some intimate contact with Blacks most

likely, but not always in a non-exploitative manner.

Themes Concerning Blacks^^ (TCB) is a series of fifteen
cards depicting the Black experience in a variety of situations.

It is frequently referred to as the Black TAT.

The

cards are designed to elicit from Blacks themes of achievement, Black pride, awareness, aspiration, and identity.

Negative themes of hate, aggression, depression or the
typical clinical themes may also be elicited.

administered in the same manner as the TAT.

It is to be

The subject is

asked to tell a story that has three parts, e.g.,
1.

Tell a story that includes what happened before
this scene occurred.

2.

Next, tell what is happening now, at this moment.

3.

Then tell what the outcome will be; what will
happen in the future.
*7

The Williams Awareness Sentence Completion'

Q

•

(WASC) is

a forty-item sentence completion test pertaining to themes

of Black people.

It is a semi-projective technique which

attempts to get at themes regarding Black pride and hate.
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It is designed to elicit feelings of
conflict in Black

people, regarding their Blackness and pre judical
and/or

positive attitudes of Whites regarding Black people.

The

test is evaluated very similarly to the Rotter
Sentence
Completion.

Without doubt the advent of the aforementioned Black-

authored tests has served a special need at this juncture in

^^srican history

.

Notwithstanding their merit

,

constructive

^^i^icism of them as tools of educational innovation is in
order.

In a very general sense, they offer no real alterna-

tive to the much criticized standardized tests currently
being used in our desegregating American educational system.

Among the striking parallels existing between them and their
White counterparts are;

(a) the authors had their origin in

a racist socio-educational environment and have consequently

designed their tests to evaluate awareness of this environment's contributions to American society rather than interrogate their respondents through items which are constructed
around an inter-racial theme;

(b)

they represent a choice-

restricting mechanism which is less than global in terms of
the Black experience in our nation;

(c)

their authors offer

rationalization rather than absolute confirmation of Whites
who score highly on their tests just as Educational Testing

Service continues to do so about Blacks who score highly on
the Graduate Record and other examinations;

(d)

they are

designed and constructed out of a particular mind-set which

61

somehow mutually excludes human empathy between Black and

White respondents; and (e) they appear devoid of a "hope
factor" for Black and White respondents who, after having

been tested, inquire:

"Where do we go from here?".

The Hispanic Response to Standardized Testing
The discussion of the testing movement in our schools
has been to this point within the Black-White context.

It

is important to recognize the fact that just as Blacks view

standardized testing with askance the Spanish-American or

Hispanic community began to express a new political awareness about the group testing syndrome since the early 1950

's.

The Enchilada Test of Carlos Ortiz and Geraldine Ball'^^ rep-

resent the most recent Hispanic reaction to the testing
industry.

The same merits and criticisms cited for Black-

authored tests by this researcher apply to this twenty-five

multiple-choice instrument.

Although Hispanic educators

assail the Anglo-authored tests as racist instruments which
attempt to legitimatize the placement of an inordinately
large percentage of Hispanic students in EMR classes
(Educable Mentally Retarded Classes), their displeasure has

mostly been expressed through a growing number of law suits.
In preparing the briefs for these cases, the Mexican-

American Legal Defense Fund attacked the testing industry on
ethnic as well as educational grounds, especially quality
for the
education for the Anglo vis a vis quality education
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Hispano.

In the briefs, the dichotomy implied
in the terms

"Anglo" and "Hispano" is clarified; Anglo is
used as a

catchall expression to designate all persons who
are neither

Spanish or Indian.

In essence, therefore, the terms are

heads and tails of a single coin; each term having
meaning
as the other is implied.

Thus a Jew is an Anglo, in the

Southwest and so is a Japanese or Chinese in California.
Ferguson"^ ^ even tells of a Negro in Albuquerque who, in

conversation with an Anglo-American, referred to "us Anglos".
The most famous of the Hispanic law suits are Diana vs.

State Board of Education of Soledad, California, Covarrubias
vs.

San Diego, California Unified School District, and

Arreola vs. Board of Education of Santa Ana, California
Unified School District.

Perhaps one of the fundamental

reasons the Hispanic educators have decided to attack the
testing industry through the courts rather than through

large-scale construction and validation of Hispanic-authored
tests is the language barrier in our society.

They cite,

with dismay, the large amounts of human and financial investments the United States Office of Education has provided the

English As A Second Language and Spanish As A Second Language
Programs which the testing industry continues to ignore in
the design and construction of its group tests.
One might question how the Hispanics (many of whom

appear to be of White pigmentation) and Blacks parallel each
other in many areas of inter-racial apperception and ideology
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within the context of contemporary society.

The answer

lies partly in the fact that historically during the 1800 ’s

when Blacks were being hanged in the deep South by Whites,
Hispanics were also being hanged by Whites in the Southwest.
It is safe to conclude, and with confidence, that testing
is endemic to American education just as racism is to our

inter-racial society.

By its very nature it is concerned

with human growth and development; however, some of the uses
of testing appear to be counterproductive in that they assist
in the formulation of educational policies and decision-

making that reduce the potential for racial minorities to

optimistically grow, develop, and contribute in our society.
With school and societal desegregation still a major social,
educational, political, religious, and personal issues, it
is most evident that the testing industry has failed the

test of assessing (without cultural biases) the socio-

psychological and educational indices of inter-racial America.
Rationale For Culture-Fair

Testing

The data of the preceding section described the periodic testing programs engaged in by schools with their

pupils, in an attempt to measure their academic, psychological, and physiological growth and development.

Another

form of testing perpetuated in American education which

challenges the social mythology of our nation in a signififield
cantly different manner is the process of clinical and
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testing of hypotheses about educational phenomena.

This

section of Chapter Three will report the findings
of
selected outstanding clinical and field tests in the
area
of inter-racial apperception and ideology which
support the

rationale for the creation of a culture-fair pencil and
paper test to measure the relationship between inter-racial

apperception and ideology.

In order that there will be no

equivocation on what this researcher conceptualizes as a

culture-fair test, it is important to know that his concept
does in no way include any aspects of what is commonly

referred to as culture-free test construction.

A brief

descriptive statement on culture-free vis a vis culturef^ir tests is in order.

A culture-free test is one on which

scores are completely uninfluenced by experience in a partic

ular environment.

Such a test would give a fair comparison

of mental abilities in different countries and across differ

ent social classes.

A culture-fair test, on the other hand,

is one on which scores are completely influenced by experi-

ence in a particular environment.

The crucial points in a

culture-fair test are those of construction and content; it
must have an equal number of items whose correct answers

reflect the contributions of both the majority and minority
races of a culture; and there must be racial questions of

analogous parallels asked, e.g.. Who was the first man to

walk on the moon?
North Pole?

Who was the first man to walk on the

:
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In spite of the research presented in the
preceding

section on the inhumane reading materials rampant
in our

nation's schools, it must be recognized that there
are

those who might still be reluctant to subscribe to
this

researcher's ipso facto condemnation of the curricula.

They

would logically argue that books and printed media are not
the only forms of media utilized in the schools, e.g., films,

filmstrips, recordings, and educational television.

This

researcher would experience no difficulty in concurring with
this point of view, because an examination of the impact of
the most innovative and expensive educational media (educa-

tional television) to enter the classroom has been researched
and found to be making an even greater racist contribution to

the curricula than are the books and printed materials.

It

is well to remember that this medium communicates with all

whom it comes in contact with, especially the non-readers.
Since our major concern is investigating the relationship

between inter-racial apperception and ideology and its historical transmittance, it is conceivable that television
also transmits attitudes and prejudices.
An appropriate starting point for the discussion of
the impact of educational television is the research of

Liebert and Poulos"^^ which, after several years of scrutiny,

concludes
Two things that have been said about religion
that it
can also be said about television:
is the opiate of the masses, and that it can
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inspire 1:ruth, goodness, and beauty, or
mendacity, viciousness and evil. Children
who watch programs that depict positive
social behavior often will act according
to these examples.
They can learn obedience, self-control, charity and cooperation,
and they can overcome unreasonable fears-all by sitting in front of a television set.’^'^

Many years ago Alberta Siegel*^® showed that even very
brief dramatic presentations could exert a significant
influence on the real-life expectations of second graders.
She noted that when Eastern children, especially those from

urban areas, vacation in the West, they often expect ranch
hands to behave like the cowboys they have seen so often in

Westerns on television and in the movies.

Their fearful ex-

pectations of Indians reflected their faithful acceptance of
the portrayals of Indians in these same sources she concluded.

Stereotypes of cowboys and Indians are not the only unChildren

fortunate effects of some television views of man.

react to simple-minded stereotypes in entertainment and to

blatant deception in advertising.

Lyle and Hoffman

"7

9

asked

some six hundred sixth graders how they thought television

depicted minority groups.

A majority of the sixth graders

thought that television was unfair to Blacks and Chicanes;
about twenty-five percent of the respondents felt that this
was the case most or all of the time.

Dominick and Greenberg^ 9 recorded the amount of time
that four hundred thirty-four boys and four hundred-eight
then
girls in elementary school spent watching television,
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compared it with their answers to a questionnaire about
violence.

They found that students who watched more aggres-

sive television were more likely to approve of violence,

thought that it was an effective solution to a variety of
situations, and were willing to use violence in conflict
situations. The Dominick-Greenberg findings for both boys
and girls showed that for relatively average children from

average home environments continued exposure to violence is

related to acceptance of aggression as a mode of behavior.
An abundance of research findings supporting the rationale for the creation of a culture-fair test to measure

inter-racial apperception and ideology is recorded in the
literature; they fall into two categories
adulthood.

— childhood

and

Perhaps the most revealing experiment on child-

hood racial and ethnic prejudice is the comprehensive work
of Allport who describes the three stages through which

children go in learning about ethnic and racial prejudices
in American society:

Stage

I

Pregeneralized or Prelogical Learning,
i.e., learning of linguistic categories that arouse emotion prior to
the learning of the referent, e.g.,
Polock, Nigger, or Paddy without any
conception of the group to which
they refer;

Stage II

Total Rejection, i.e., this occurs^
when the child has learned to distinguish ethnic and racial groups; and

Stage III

Differentiation, i.e., escape clauses
are written into attitudes in order to

.
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make it mor’e rational and more acceptable
to the individual, e.g.
"Some of my best
friends are Negro. "81
,

Goodman painstakingly elicited concepts and feelings
on race from 103 four-year olds.

Of the forty-six White

children she wrote:
...they share a freedom from the shadow cast
by color.
They belong to the 'right' race if
not the right religion or national background.
They are looking down at the people under the
shadow of color. .White children ask (about
Negroes):
'Why are they colored?'
'Why do
they look like that?'
'Can she change?'
The
questions are uniform in one respect: These
White children do not ask about themselves-why their own color, or lack of it. They take
it completely for granted in the fashion of
the 'primitive' tribesmen, that they are 'the
people'. The others, those under the shadow
of color, 'they're different,' as Paul put it.
'they are
Being different as Dianne says:
White
four-year-old
Half
of
these
strangers.'
taken-forthe
learned
already
have
children
granted feeling of natural White superiority ^2
.

.

Marian Radke and Helen Trager^^ used doll houses, dolls
and picture techniques to elicit children's perceptions of
the social roles of Negroes and Whites.

They worked with

242 kindergarten, first and second graders of the Phila-

delphia schools.
were White.
1.

2.

Ninety of the children were Negro, 153

They concluded:

Thirty-eight percent of the White children
gave interpretations in which stereotyped
and inferior social roles were ascribed to
Negroes
Fourteen percent of the White children gave
the Negro doll specific low status roles:
twenty— four percent gave work roles to the
Negro doll and leisure roles to the White
doll.
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3.

The great majority of children (both White
and Negro) gave the poorer house to the
Negro doll and the better house to the
White doll.
Verbalization indicated they
"belonged" there.

4.

Eighty-nine percent of the White children
preferred the White doll. Their reason
indicated self-identification with the
Whiteness of the doll and rejection of the
Negro doll. 84

Clark studied urban and rural White children from the
North and the South and concluded;

When White children in urban and rural sections
of Georgia and urban areas in Tennessee were
compared with children attending an all-White
school in New York City, their basic attitudes
were found to be the same.
Students of the
problem now generally accept the view that
children's attitudes toward Negroes are determined chiefly not by contact with Negroes
but by contact with prevailing attitudes toward
Negroes.
It is not the Negro child, but the
idea of the Negro child, that influences
children. 85
Since it has now been established that children must
learn racial and ethnic prejudices, it seems only logical

that the main societal institutions to which most children
hold membership (i.e., family, school, and church) should
be investigated.

A clear case for the indictment of the

educational and certain religious segments of our society
has been presented earlier.

An investigation into avowed

or socio-psychologically racist families could hardly do

more than confirm existing learning and behavioral theories
about racial and ethnic prejudice.

However, an investiga-

tion into family settings which have transcended social and
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legal barriers of race and ethnicity underlines a crucial

problem for such Americans and their children.
Laws in sixteen states forbade inter-racial marriage

until 1967, when the Supreme Court ruled that the laws were

unconstitutional.

The law has been overturned, but the

customs and norms of white society still treat black-white

marriage as a deviant form of behavior. 86

The research of

Porterfield®"^ suggests that even though a mixed-marriage is

symbolic of two persons of different races having accepted

racial and human equality as a mutual bond, society ascribes
deviant social and psychological characteristics to the
union.

Outstanding among Porterfield’s findings are:
1.

Twelve of the 16 white brides’ parents and
relatives opposed their marriages.

2.

Only one of the four white groom’s intimate
kin had some reservations.

3.

Despite the fact that 11 of these couples
had been married from one and a half to
four years, white parents and relatives
had changed neither their positions nor
their attitudes.

4.

Seven white brides reported having little or
They were
no contact with their families.
disowned.
cases
a
few
in
rejected and

5.

Generally speaking, a majority of the
families were optimistic about the social
and emotional development and adjustment of
their children. They believed that social,
economic and political changes gradually
will shift many of our society’s negative
racial attitudes.

6.

The sex of the white partner seemed to
determine where an inter-racial couple
_

®
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lived. When the husband is white, the
couple ordinarily lives in a white neighborhood; if he is black, they live in a
black neighborhood.
s

findings seem to support the earlier

conclusions drawn by Myrdal in his comprehensive treatment
of our society.

The central point of Myrdal ’s "An American

Dilemma" is the deep cultural, social, and psychological

conflict among American people; of American ideals of equality

,

freedom, God-given dignity of the individual, inalien-

able rights, on the one hand, over against practices of

discrimination, humiliation, insult, denial of opportunity
to Negroes and others in a caste society on the other.

Myrdal stressed:
It should by this time be clear that it is the
popular belief and only it which enters directly
into the causal mechanism of interracial relations.
The scientific facts of race and racial
characteristics of the Negro people are only of
secondary and indirect importance for the social
problem under study... they are only virtual but
not actual social facts... to understand race
conflict we need fundamentally to understand
conflict and not race... from the actual power
situation in America the beliefs held by White
people rather than those held by Negroes are of
primary importance ^
.

Without doubt

,

the most empathetic experiment recorded

in the area of inter-racial apperception and ideology is a

one-man test conducted by John Howard Griffin.

Artificially

darkening his skin and travelling in the South as a Negro,

Griffin discovered viscerally what it is like to live the
role of a Black man in this nation.

He described the "hate
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stare

intensely bigoted Whites cast upon Negroes:
It came from a middle-aged, heavy-set
well
dressed white man. He sat a few yards away,
fixing his eyes on me. Nothing can describe

the withering horror of this. You feel lost,
sick at heart before such unmasked hatred.®^

Griffin was not rewarded for his experiment once his
^i^dings were made public.

Perhaps the earlier quotation

cited in Myrdal's "An American Dilemma" 9° best describes
the conflict Whites have between acceptance of scientific

facts and their own racial beliefs.

Griffin, however, con-

cluded his experiment by stating:
The Negro is treated not even as a second-class
citizen, but as a tenth-class one.
His day to
day living is a reminder of his inferior status.
He does not become calloused to those things-the polite rebuffs when he seeks better employment; hearing himself referred to as nigger,
coon, jigaboo; having to bypass available restroom facilities or eating places to find one
specified for him. Each new reminder strikes
at the raw spot, deepens the wound.

The idiosyncratic manner in which some Blacks escape the

racial barriers of our society was studied by St. Clair Drake
and Horace Cayton.

Racial passing, they observed, was exer-

cised by many Negroes who were harboring varying degrees of
self-hate.

In their classic,

"Black Metropolis", they

succintly summarize the Negro's reaction to oppression:
...for most people, wearing their dark skin is
One learns
like living with a chronic disease.
one's
cramp
to "take it" and not let it unduly
present:
always
style of life. And anodynes are
religion, the social ritual, whiskey, dope.

Adorno conducted a series of case studies around

.
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ethnocentrism and concluded:
The discr’iminat: ion against Negroes is because
they aren’t understood and because they are
physically different. Toward Jews it's because of their business ability the fear that
they’ll take over business control of the
country.
There should be education in Negro
history 5 for instance, the part Negroes have
played in the development of this country;
and education in the history of other minorities, too.
How the Jews came to be persecuted
and why some of them are successful

—

The studies of Combs and Snygg^^ point out that communities and schools which pride themselves on absence of pre-

judice almost always prove to have only a few members of
the minority group in residence and that even with the best

intentions inadequate concepts of what they are like can
lead to the adoption of techniques of dealing with them
that could delay or defeat the very ends they hope to
achieve.

Rokeach’s Dogmatism and Opinionation Scales^^ are im-

portant contributions to the literature in that they

measure openness and closedness of one’s belief system as
well as tolerance and intolerance.

The belief system,

according to Rokeach, represents all the beliefs, sets,
expectations or hypotheses, conscious and unconscious that
a person at a given time accepts as true to the world he

lives in.

The disbelief system then is composed of a

series of subsystems rather than merely a single one, and

contains all the disbeliefs, sets, expectations, conscious

74

a.nd

unconscious 5 that,

"to

one degree or another a person at

^ given time rejects as false.

These scales are an all— or—

none sociological alignment, i.e., a person is either for
or against the legalization of marijuana.

One major societal institution which has not been

discussed in this section of Chapter Three is the law enforcement establishment, mainly because it is not an educa-

tional institution as such.

However, it is the largest

social profession where high school graduates can gain

immediate entrance and be legally given power to react to

human behavior as they perceive it to be.

These rookie law

enforcement officers represent the "finished products" of
our high schools and a brief investigation into their inter-

racial apperceptions and ideologies will add still another

dimension to the rationale for the development of a culturefair instrument to measure these interdependent variables.

Perhaps the most revealing experiment conducted in the

area of law enforcement in an inter-racial context is the

work of Kephart.^'^

The Detroit race riots prompted Kephart

to develop a questionnaire to determine opinions held by

White policemen regarding their occupational relationships

with Blacks.

Originally, the study population was 2,101;

however, in the final analysis, only 1,081 (51.1%) completed
and returned the questionnaires.

were significant:

The following findings
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(a)

The higher the Negro arrest rate in a
district the more the White policemen
in that district would like another
type of assignment.
Sixty percent of
the respondents indicated this fact.

(b)

Seventy-one percent objected to riding
in a patrol car with a Negro partner.

(c)

Seventy-seven percent believed Negro
patrolmen should be assigned to the
Negro neighborhoods.

Two of the many important things that riots like

Detroit and campus demonstrations like Kent State, Jackson
State, and Southern University have pointed out are:

that

law enforcement agencies have a new awareness of the com-

plex nature of what has traditionally been regarded as the
law and order business of being a policeman; and the need
to recruit people (law enforcement personnel) who can

relate with our desegregated society.

Although a variety of scientific research findings has
been proffered to establish the rationale for the creation
of a culture-fair instrument in this section of Chapter Three
(as well as other sections which appear earlier in the dis-

sertation), empirical data collected by this researcher as

supervisor of elementary education in the Palm Beach County
schools have critical relevance and will be reported in

scenario form as the final argument for the development of
a culture-fair test in this chapter.

:
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Scenario on Race
Scene

Emergency faculty meeting in a recently desegregated (student enrollment:
491 White and 35
Black) school.

Situation: The last of a series of inter-racial melees
resulted in the principal having suspended two
Black sixth grade females and one Black sixth
grade male; no White students were suspended.
The Black community leaders have demanded a
public hearing on the matter,

Principal:

I apologize for having to ask you to come to
this called meeting, but I'm sure you will
agree with me that we have had a good school
'Jntil this year.
Today I suspended three of
our Black students, because testimonies from
teachers and pupils cited them as the culprits
in a series of racial fights on our campus.
Let there be no doubt in anyone's mind our
school is suffering a bad reputation since
their arrival last September; there have been
more fights than ever before in the history of
my twelve years here as principal; our "better"
White parents are moving out of our attendance
area; and worst of all, our test scores are
considerably lower which reflect our reduced
standing among the other fifty-nine elementary
schools in the system. We were formally in
the top fifty percent; now we are in the lower
fifty percent.
Since we have no Black faculty
members, I have asked our guidance counselor
to work with the Black students and come up
with some recommendations that we might present
at the public hearing requested by the Black
parents tomorrow evening.

Guidance
Counselor: Co-workers, we have a very serious problem at
hand, i.e., we have a small group of 35 undermotivated Black students who (based on my
private interviews with each of them) do not
fit and will never fit academically and
socially into our school. All of these kids
are reading from 2 to 4 years below grade
level; eighteen of them have I.Q.'s below 70.
Only five parents have bothered to come into

:

.
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my office when I personally contacted
them
either via telephone or U. S. Mail. Those
who came were less than adaquately educated
and consequently did not understand the
message I attempted to get across.

Principal: Based on the information you've just
received
I have decided to tell the Black
parents the
facts about their children tomorrow
evening and ask them to support one of the
three recommendations the counselor and I have
formulated
’

1.
2.

3.

Request the school board to reassign their
children to an all-Black school;
Request the school board to allocate a
special education unit for the 18 students
who have IQ's below 70 and insist that the
teacher be Black; or
All 35 students be placed into a selfcontained classroom here with provisions
for the well-behaved ones to take art,
music, and physical education with the other
students

Are there any comments?

Intern
Teacher:

realize what I am about to say could result in
my flunking practice teaching, because I already
know too well what my directing teacher sees and
feels when the two Black children enter our
classroom every morning. Although I feel
extremely sad about your perceptions of the
social and educational plight of the Black students, I lament more for you who have passed
judgement on these innocent victims without
trying to understand why the I.Q. or parental
I wonder what this school does to the
apathy.
White pupils who have similar profiles? I have
broken up two of the fights which have been
termed racial and conclude the only thing racial
about them was the color of the participants'
The motivations, physical contacts, and
skins.
the make-ups after the fights were all typical
I have never heard a
children's behavior.
White child tell one of the Black students that
he or she shouldn't be in this school because
of a poor test score or because the Black parent
I
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P.T.A.
Frankly, I sometimes feel
the kids would be alright if adults left
them
alone.

Guidance
Counselor: The school has a responsibility to guide
students’
growth; children are incapable of effectively
dealing with "race" and consequently require
guidance in the right direction.
Any interpretation of the histrionics in the preceding
scenario must question and reflect (consciously or unconsciously) one’s level of inter-racial apperception and
ideology.

Fortunately, long before the elementary school

grappled with its inter-racial apperception and ideology,
W.

E.

B.

Du Bois provided the fundamental question which

the present (as well as thousand others) scenario has raised
in our nation’s schools:

There is nothing so indigenous, so completely
made in America as we. Yet America has steadfastly refused to accept its own product. Hence
every Negro must grapple with the universal ’who
am I?’ in a way no white man can ever know.^®

Summary .

This chapter has presented data which suggest

that the study of the two interdependent variables, inter-

racial apperception and ideology, is a continuous process
in the lives of all Americans on both a conscious and

unconscious level.

It has documented examples of racism

in American education, the testing movement in our nation

and its contribution to the inhumanitarian aura of American
schools, and established the rationale for the creation of
a prototype instrument to measure inter-racial apperception

and ideology.
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The socio— psychologica.1 dynamics of inter— racial

apperception and ideology have been viewed in the interracial marriage, law enforcement, religious, and
educational
context.

A variety of reasons has been proffered to estab-

lish the need for an innovative way whereby the masses of
all hues whose minds have been coopted in our

caste society can identify with their feelings about their

fellow Americans of different ethnic or racial backgrounds.

Research has been cited showing the cause and effect
nexus between inter-racial apperception and ideology in

children as learned or acquired attitudes and behavior
rather than innate manifestations.

The words of W. E.

B.

Du Bois^^ best summarize and allegorically treat the

American dilemma that this chapter has attempted to elucidate
It is as though one, looking out from a dark
cave in a side of an impending mountain, sees
the world passing and speaks to it; speaks
courteously and persuasively, showing them
how these entombed souls are kindred in their
natural movements, expression and development;
and how their losening from prison would be a
matter not simply of courtesy, sympathy, and
One
help to them, but aid to all the world.
talks on evenly and logically this way but
notices that the passing throng does not even
turn its head, or it sees, glances curiously
It gradually penetrates the
and walks on.
mind of the prisoners that the people passing
do not hear; that some thick sheet of invisible
but horribly tangible plate glass is between
them and the world. They get excited; they talk
Some of the passing
louder; they gesticulate.
gesticulations
these
curiousity;
would stop in
and pass on.
laugh
they
seem to be pointless;
all, or hear
at
hear
They still either do not
they do not
hear,
but dimly, and even what they
understand.
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CHAPTER

IV

TOWARD A THEORETICAL MODEL FOR
INTER-RACIAL APPERCEPTION AND IDEOLOGY
We can never forget that everything Hitler did in Germany
was ’’legal" and everything the Hungarian freedom fighters
did in Hungary was "illegal".
It was "illegal" to aid
and comfort a Jew in Hitler’s Germany.
But I am sure
that if I had lived in Germany during that time I would
have aided and comforted my Jewish brothers even though
it was illegal....! have almost reached the regrettable
conclusion that the Negro’s greatest stumbling block in
the stride toward freedom is not the White Citizen’s
Council-er or the Ku Klux Klanner, but the white moderate
who is more devoted to "order" than to justice; who prefers a negative peace which is the absence of tension to
a positive peace which is the presence of justice; who
constantly says "I agree with you in the goal you seek,
but I can’t agree with your method of direct action;’’
who paternalistically feels that he can set the timetable for another man’s freedom; who lives by the myth
of time and who constantly advises the Negro to wait
until a "more convenient season." Shallow understanding
from people of good will is more frustrating than absoLukewarm
lute misunderstanding from people of ill will.
acceptance is much more bewildering than outright rej action.

Martin Luther King, Jr.
April, 1963
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in the area of inter-racial apperception and ideology.

The

purpose of this chapter is to present and explicate three

theoretical models developed by this researcher which provided a starting point for understanding some societal and

personal roots of racism.

Specifically, the chapter will

present the conceptual framework for viewing the psycho-

logical incarceration Americans are prey to through interaction with the socio-economic, political, and religious
nexus in our society.
The hypotheses of this study which were stated in

Chapter Two are the direct outgrowth of three theoretical
models whose underlying assumptions are:

(a) An individual’s

quality of inter-racial apperception and ideology is not
innate but acquired through interaction with societal forces;
(b) an individual’s self-concept and inter-racial appercep-

tion and ideology are either enhanced or damaged by cultur-

ally-biased tests; and (c) social mythology surrounding such
variables as

a.ge,

sex, and ethnicity facilitate misleading

inter-racial apperceptions and ideologies.
The Oppression-Control Model as shown in Fig.

1

is the

fundamental conceptualization from which two consequent
models on testing and "boxing" were derived.

This theoret-

ical model resembles an isosceles triangle whose base is an

economic strategy which only the economic dominants (ruling
class) control; one side represents these economic dominants’
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hypocritical appeal to the sense of patriotism that is held
the masses of our civilization^ and side two represents
the economic dominants hypocritical appeal to the sense of

religion that the masses respect.

The vehicles employed by

these economic dominants to ensure their financial domina-

tion and consequent social and political control of the

masses are racism, sexism, and poverty.

These three variables

serve as vectors which create an aura of oppression which

"boxes" an individual's life around the dimensions of mythology, history, empiricism, and contemporary social issues.

An

individual's level of inter-racial apperception and ideology
is therefore determined by the quality of interaction with

all of the societal variables shown in the model.

Specifi-

cally, this model leads to the conclusion that an individual's

level of inter-racial apperception and ideology is basically

determined by economics rather than racism as is commonly
believed by many Americans.

Application of the Oppression-Control Model
The history surrounding the founding of our nation is
no longer clouded by humanistic inter-racial apperceptions

and ideologies when cast against the oppression-control
model.

The first act of oppression occurred in 1619 when

twenty African laborers were brought into the colony of

Jamestown and sold by the captain of a Dutch ship.

For

close to 250 years, Africans were then used as forced labor
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not because they were non-White, but because it
proved

economically profitable to the oppressors who happened to
be White.

It must be recalled that Indians

(who also were

non-White) proved incapable of working for long hours in the

blazing sun and were consequently spared this form of slavery, according to such reputable historians as De Tocqueville,

Morison, and Toynbee.

It is illogical to assume that the

White Puritans would risk the peril of ocean travel to merely

establish a caste-class system between themselves and a race
of people whose skins were darker than their own.

the Indians could meet such a criterion.

After all,

Hence the economic

base of the oppression-control model.
The religious component of the model is applicable to
the scene of the first Thanksgiving, a holiday introduced
by Plymouth Rock squatters.

In 1621, the "guest" Pilgrims

thought it right to have a celebration to give thanks to
God and their Indian hosts who helped them survive the

rugged winter and new surroundings.

Nowhere has this

researcher read of the Puritans thanking God for their
economic exploitation of the Black man.

This omission could

indicate one of two possibilities, i.e., the Puritans’ reli-

giosity embraced economic oppression; or the motives they
listed for fleeing such economic and religious oppression
in England were less noble and more capitalistic.

Our

hunch is that capitalists thank only themselves rather than
a just God for their success.
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The patriotic component of the model is applicable to

the period of the Indian Wars, fighting which the Puritans

waged in the name of taming the "savage" Indians and

clearing the "satanic" forest to build a nation through
Manifest Destiny.

Our Twentieth Century version of Manifest

Destiny is "America, Love It Or Leave It".

However, during

the Indian Wars, Indians couldn't be labeled as foreign

Communists; nevertheless, the economic dominants planned
and engineered their virtual genocide to the tune of

"Onward Christian Soldiers".

History is replete with broken

treaties these Puritanical economists deceitfully drafted in
order to gain the Indian's real estate.
It would be sinister to conclude the application of the

oppression-control model solely with the Puritans.

A sincere

attempt to establish the cause and effect nexus between the

White Puritan slave traders and the Black slave markets of

Africa suggests that some earlier accounts of the Africans
being kidnapped into slavery by the White slave traders

require further investigation.

There is a multiplicity of

accounts which suggests Africans were sold into slavery by

their fellow African rulers, i.e., the economic, religious,
and patriotic standard bearers of African tribal life.

Also,

there are accounts of Black freedmen who after their libera-

tion from the oppression of slavery had purchased Black
slaves, because it was an economically sound investment.

Although the nexus is not clear, an entire history of
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contradictions is apparent.
The socio-political theories which attempt to explain

racism without recognition of the economic base which gives
rise to the social and political aura of racism fail to

elucidate the inhumanity in Belfast and Vietnam where people
of the same skin color and race are killing each other,

because of ideological differences encompassing religion,
politics, and economic opportunity.

A very human sensitivity

to this form of oppression was demonstrated by the Lancashire

weavers of England in the 1860’s.

These weavers were deter-

mined to put their weight behind the drive to prevent
England from going into America's Civil War on the side of
the pro-slavery forces.

They knew that their livelihoods

depended on a free flow of cotton to keep their looms busy.
They also knew what slavery stood for and produced.

There-

fore, they voluntarily ranged themselves against their own

economic interests in behalf of a dream of human freedom and
dignity.
The Testing and "Boxing” Models

Fig.

2

illustrates the inhumane and superficial self-

concepts that culturally— biased standardized tests perpetuate.

It suggests that the testing industry's assessment

balance
scale is not only unjust but that it is the critical
rests.
on which inter-racial apperception and ideology

This

favor of
model depicts the scale as being heavily tipped in
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test items which draw upon the White middle-class culture.

Consequently the scale rewards respondents who relate to
this culture in an outstanding way, by serving as an original "objective" impetus for the contentment, pride, and

superiority complexes of many Americans at the expense of
their "mediocre" or lower-scoring counterparts whose weight
the scale never accurately measures.

For those who fall in

this latter group the scale oppresses them, because it
serves at an early age as the "objective" instrument around

which much of their anxiety, guilt, and inferiority complexes
emanate.

Interpretation of present-day standardized tests

has led many Americans to believe Whites (especially middleclass) are innately academically superior to non-Whites

(especially Blacks).

This model points to the need for the

construction and standardization of culturally-fair tests as
a positive mechanism for improving the quality of inter-

racial apperception and ideology among Americans.

Specifically,

this model refutes the testing industry’s claim of "objec-

tivity" in its standardized tests.
Fig.

3

illustrates six of the most commonly used cate-

gories individuals often employ in their dealings with other

individuals, especially in an inter-racial context.

Some of

the most inhumane forms of inter-racial apperception and

ideology operate at every stage of this model, because
individuals tend to place each other into boxes (unfounded

stereotypical role expectations).

The box of interrogation
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The Boxing-Apperception Model illustrating how individuals ”box” each other for
apperceptional convenience based on certain
inter-racial ideologies which are in fact
myths.
Some examples of the application of
this model are the commonly held assumptions
that Whites from the South are more prejudiced
than Whites from other parts of the nation;
all Americans are free people; all Chinese eat
rice; and that it is the young Blacks under
thirty who are the malcontents in the Black
community.
Fig. 3
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suggests that once individuals have placed each
other into
these boxes they still do not know each other
and conse-

quently interact with each other on a set of fallacious
assumptions.

Specifically, a feeling of fait accompli is

pervasive in this model which militates against the individ-

ualization of Americans in favor of stereotyping them
according to age, ethnicity, geography, self concept, sex,
and societal status.

Although these three models were developed without
theoretical orientation, they represent the results of this
researcher’s personal experiences as a Black man in predominantly White America.

Therefore, these models can only be

considered as one man's initial efforts toward explaining
the various levels of inter-racial apperception and ideology

operating in our society.
Notwithstanding the fact these models imply the impact
of societal forces (e.g., religious, economic, and political)
as major determinants of an individual's level and quality of

inter-racial apperception and ideology, it must be remembered
that these institutions represent the resulting manifestations
of individual value systems and not the consequence of some

uncontrollable non-human system that conditions human beings
to respond to its whims, i.e., earthquakes, hurricanes, or

floods.

The fundamental and overlapping implication of

these models is the recognition that inhumane inter-racial
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apperceptions and ideologies must be confronted
on an
individual as well as an institutional basis
as these two
social beings serve to mutually reinforce each
other.

Dr. Martin Luther King, Jr. recognized such
a bifurcation

of one’s spiritual and psychological soul nearly two
decades
ago:

The gospel at its best deals with the whole man,
only his soul but his body, not only his
spiritual well-being, but his material wellbeing. Any religion that professes to be concerned about the souls of men and is not concerned about the slums that damn them, the economic conditions that strangle them and the
social conditions that cripple them is a spiritually moribund religion awaiting burial...!
had the strange feeling when I was suddenly
catapulted into the leadership of the bus protest in Montgomery several years ago that we
would have the support of the white church.
I
felt that the white ministers, priests and
rabbis of the South would be some of our
strongest allies.
Instead, some have been
outright opponents, refusing to understand
the freedom movement and misrepresenting its
leaders; all too many others have remained
silent behind the anesthetizing security of the
stained-glass windows... In America slavery
could not have existed for almost two hundred
and fifty years if the church had not sanctioned
it, nor could segregation and discrimination
exist if the Christian Church were not a silent
We must face the
and often vocal partner.
shameful fact that the church is the most
segregated major institution in American society.

riot

It is therefore logical to conclude that although many

implications for positive growth in human relations are
inherent in these three models; however, the key for this

growth resides with the individual American who in conjunction with other fellow Americans comprise the societal
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institutions we refer to as bank, church, political party,
and school.

The level of inter-racial apperception and

ideology that these institutions possess can only be viewed
as the collective manifestations of the individual Ameri-

cans who comprise them.

Marlon Brando’s refusal to accept

the Academy Award for best actor because of the inhumane

inter-racial apperception and ideology toward American
Indians in the motion picture industry is a clear example
of an individual American rejecting the potential bifurca-

tion of one’s soul when an oppressive societal institution

attempts to reward those whose values and commitments far
exceed the institution’s.

The humane position Brando has

taken in America 1973 presents a behavioral model vital to

inter-racial empathy and harmony.
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CHAPTER

V

INTER-RACIAL APPERCEPTION AND IDEOLOGY:

FACT OR MYTH

The consequences of the regulation regarding the use of
footpaths were rather serious for me. I always went out
for a walk through President Street to an open plain.
President Kruger’s house was on this street a very modest,
unostentatious building, without garden, and not distinguishable from other houses in its neighbourhood. The
houses of many of the millionaires in Pretoria were more
pretentious, and were surrounded by gardens. Indeed
President Kruger's simplicity was proverbial. Only the
presence of a police patrol before the house indicated
that it belonged to some official.
I nearly always went
along the footpath past this patrol without the slightest
hitch or hindrance.

—

Now the man on duty used to be changed from time to time.
Once one of these men, without giving me the slightest
warning, without even asking me to leave the footpath,
I was dismayed.
pushed and kicked me into the street.
Before I could question him as to his behaviour, Mr. Coates,
who happened to be passing the spot on horseback, hailed me
I shall gladly
’’Gandhi, I have seen everything.
and said:
I
be your witness in court if you proceed against the man.
am very sorry you have been so rudely assaulted.”
’’What does the poor man
need not be sorry,” I said.
He no
same to him.
are
the
people
know? All coloured
I have
me.
treated
has
as
he
doubt treats Negroes just
personal
of
any
respect
in
court
made it a rule not to go to
him.”
against
proceed
So I do not intend to
grievance.
’’You

...I saw that South Africa was no country for a selfrespecting Indian, and my mind became more and more occupied
with the question as to how this state of things might be

improved.

Mahatma Gandhi
1946
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An unfortunate fact accounting for much of the racial

confrontation in our nation’s schools today is the inhumane
social mythology perpetuated through the works of leading

White scholars of the early twentieth century, e.g,,
Columbia's William Dunning, Harvard’s Albert Bushnell, and

Amherst’s Henry Commager.

This indictment could never have

been stated had our leading American universities recognized
and provided research opportunities for such Black scholars
as W, E,

Burghardt Du Bois, Charles Wesley, and Carter

Woodson, contemporaries of Bushnell, Commager, and Dunning.
The critical balance of inter-racial apperception and

ideology would have stood a much better chance of attainment
had American textbooks and standardized tests reflected
the contributions of all Americans toward the building of
our nation.

Instead, an insensitive combination of irre-

sponsible, ill-intentioned, and poorly informed White

scholars practically ignored the presence of Black people
in our nation.

This practice flourished until the mid-

1960 ’s through the textbooks and standardized tests that they
had authored.

When many liberal White scholars began to emerge in
the sixties they presented a classic case for the investi-

gation of inter-racial apperception and ideology, i.e.,
inabilthey failed to realize or accept the fact of their
and aspiraity and limitations for defining the realities

tions of Black people in the American social order.

Daniel
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Patrick Moynihan is, of course, the prime example of
this
syndrome; however, many other equally influential scholars

function in the private inhumane world of test construction.
The tragic consequence of irresponsible scholarship in

America is the fact that when more serious and humanely
White scholars (i.e., Margaret Mead, John Howard
Griffin, and Gunnar Myrdal) began to produce works that

exposed the inhumane level of inter-racial apperception and
ideology rampant in our society the myths created by their

oppressive predecessors had cemented racial norms and
provided an intellectual rationale for the oppression of

racial minorities, especially Black people.
Historically, the combination of humanely oriented
Black and White scholars has not gained the necessary socio-

political support that could eliminate the inhumane myths

underpinning the curricula of American schools.

Each day

that these myths go unsmashed the challenge of humane inter-

racial apperception and ideology increases.

The fact that

humanely oriented Americans don't come clothed in skins of
one special color represents the one diverse and unique hope
for disspelling these myths.

The present chapter details

the methodology and results of such a myth-smashing approach
by this researcher.

testing industry.

The target of this approach was the
The approach itself involved the testing

of a prototype culture-fair instrument to measure inter-racial

apperception and ideology.
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Instrument: at ion »

Ideat ionally

,

the development of the

Daniels Test of Inter-racial Apperception and Ideology is
the combination of a praxis of oppression and a determina-

tion to contribute to the struggle against oppression on
the part of this researcher.

This combination of experience

and aspiration suggested that any instrument designed to

measure these two interdependent variables must indubitably
meet the criteria for culture-fairness, psychology of
learning, reliability, and validity.

This researcher

recognizes that these criteria can only be met through the
inputs from the experts in the areas of test construction,

anthropology, history, psychology, and sociology as well as

related disciplines.

The financial resources required to

assemble such a panel of educators were not available to
this researcher.

Consequently, the concept of culture-

fairness is restricted to a numerical sense in that the
DTIAI contains an equal number of questions on Black and

White contributions to American history.
The design and construction of the DTIAI represent
this researcher's efforts to produce a culture-fair instru-

ment which will assist Americans of different racial backgrounds to get in touch with their cognition and tolerance
of each other.

Table

1

illustrates the divisional parts

of the test which enable it to meet the criteria of culture-

fairness (numerical) and psychology of learning.
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TABLE

1

CULTURE-FAIRNESS AND PSYCHOLOGY OF LEARNING IMPLICIT IN DTIAI
Part

Items

Type

Time

I

30 Black
History

MultipleChoice

12 minutes

MultipleChoice

10 minutes

ForcedChoice

6

Cognitive
Domain

30 White

History
II

Psychomotor

20 Black

Personalities
20 White
Personalities

III

Contemporary
Inter-racial
Issues
12

Affective
Domain

minutes

The broad areas of learning identified in Bloom’s Taxon-

omy of Educational Objectives^^^ were incorporated into the

design of the DTIAI thus permitting it to meet the psychology of learning criterion.

Table

I

illustrates the appli-

cation of these learning areas (domains) to the various
sections of the test.

Although the DTIAI

's

respondents remain anonymous, a

general informational section precedes the actual test.

This

section elicits from the respondents information relative to
ethnicity, status, age, sex, geography, and self-concept.

These data provide various perspectives for viewing respondents’ performances on the test.

Fig.

3

illustrates how

social mythology has been formulated by inter-racial
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apperceptions and ideologies around these six social variables

.

The selection of items for the DTIAI resulted from this

researcher's perusal of pertinent literature on American
history, e.g., Confrontation

:

Black and White by Lerone

Bennett, Jr., The Negro Almanac by Plaski and Brown, and

The Other Americans by Kathleen Wright.

Color slides were

made from various newspaper and magazine photographs.
Unable to employ the services of the experts, this researcher

relied on his judgement to construct items of equal importance between Black and White contributions to American
history.

Table

2

illustrates twenty categories in American

history and a sample dichotomy of Black-White parallel
involvement in these areas.

In addition to this dichotomy,

the DTIAI contains items on contemporary social issues which
are yet to be legally resolved or which have been legally

resolved but precariously regarded.
of these issues.

Table

3

lists a sample

The Tolerance Scale of the DTIAI contains

the twelve contemporary social issues which this researcher

considered important to all Americans regardless of race.
The forced-choice response to each of these items was

incorporated into this section of the test, because of
this researcher's belief that teachers enter their classon
rooms with their own rather clearly defined opinions

their
these issues and that there is a relationship between
ideology
opinions and their inter-racial apperception and
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TABLE

2

HISTORICAL CATEGORIZATION
DICHOTOMIZING BLACK-WHITE INVOLVEMENT

CATEGORY

BLACK INVOLVEMENT

WHITE INVOLVEMENT

ANTI- SLAVERY
MOVEMENT

Frederick Douglass

William

L.

Garrison

ASSASSINATIONS Martin Luther King, Jr.

Robert F. Kennedy

ATHLETICS

Jackie Robinson

Joe Namath

CHEMISTRY

Charles Drew

Louis Pasteur

ENTERTAINMENT
WORLD

Nina Simone

Raquel Welch

EVANGELISM

Jesse Jackson

Billy Graham

EXPLORATION

Matthew Henson

Neil Armstrong

HISTORICAL
ADDRESS

Atlanta Compromise

Gettysburg Address

HISTORICAL
DOCUMENTS

Brown v. Topeka

Plessy V. Ferguson

HISTORICAL
MISSIONS

Niagaria Movement

Underground Railroad

HORTICULTURE

George W. Carver

Luther Burbank

INVENTIONS

Garret Morgan

Samuel F. Morse

LITERATURE
AND POETRY

James Baldwin

William Faulkner

MEDICINE

Daniel H. Williams

Vincent Cooley

MUSIC

William G. Still

George Gershwin

PATRIOTISM

Crispus Attucks

Paul Revere

POLITICS

Shirley Chisolm

George Wallace

RELIGIOUS
REFORMATION

Richard Allen

Martin Luther

SETTLEMENTS

Jean Du Sable

Ponce de Leon

.
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in the desegregated educational setting in which they

interact

TABLE

3

A LISTING OF CONTEMPORARY SOCIAL ISSUES
COVERED BY THE DTIAI

INDIVIDUALIZED RACISM
ILLEGAL USE OF DRUGS
1

INSTITUTIONAL RACISM

INTER-RACIAL MARRIAGE

MARTIN LUTHER KING, JR.’S
BIRTHDAY DESIGNATED AS A
NATIONAL HOLIDAY
OPEN HOUSING
ROLE OF RELIGION IN THE
TWENTIETH CENTURY

SCHOOL DESEGREGATION
VIA BUSING
SEXISM

STANDARDIZED TESTING
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Reliability and Validity
This researcher recognizes the tremendous human
and

financial investments that must go into the design, construction, and standardization of any test before it can be

endorsed by the academic community for utilization in our
educational institutions.

Since this researcher

was limited to the use of his personal funds in this project,

standardization of the DTIAI could not be accomplished.

The

same financial limitation prevented this researcher from

conducting large-scale scientific testing programs for

reliability and validity.
It is important to state several facts concerning the

reliability and validity associated with the DTIAI.

Firstly,

working with a small sample population poses certain problems
that a large sample would not, e.g., correlations tend to be

higher, but there is a spurious quality about them which

must be taken into account in the interpretation of the
data.

Secondly, the DTIAI was tested with an all-White

sample population of forty-six elementary school teachers.
Again, the handicaps of finances, time schedules, and to a

lesser extent, geographical setting prevented testing the
DTIAI with a large desegregated population.

Thirdly, the

first testing session included the administration of the

DTIAI plus the short (20 item) form of the Rokeach Dog-

matism Scale on March 30, 1972.

Fourthly, two weeks later.
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March 30, 1972, only the DTIAI was again
administered to
the same sample population.

During the two-week interim

the sample population’s initial performances on
the DTIAI

’s

Tolerance Scale (Part III) was compared with its performance
on the Rokeach Dogmatism Scale, in order to determine
what

relationship if any existed between these two tolerance
scales.

The research was conducted with this researcher's

constant awareness of its limitations.
The rationale for testing the DTIAI was threefold:
(a)

such testing of the DTIAI could provide valuable data

on the test's ability to measure the variables it had in

fact been designed and constructed to do;

(b)

teachers

after having taken the DTIAI could be requested to critically analyze it and offer comments (pro and con) relative
to the impact the test had on them racially as well as

educationally; and (c) should the data gathered from the
sample be statistically significant such data could serve
as the basis for seeking the necessary financial and human

resources in order to properly standardize the DTIAI on a

national scale.

Although this researcher has placed

confidence in the ability of the DTIAI as a unique positive

approach for the improvement of inter-racial apperception
and ideology in contemporary America, the first two para-

graphs of this section on reliability and validity consti-

tute the necessary caveat until such time as the instrument
is standardized.

.
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Table 2a contains the results of a test of correlation

where the reliability (p<.01) of the DTIAI was established
the instrument had met the test— retest criteria.
The bivariate distribution in Table 3a illustrates

predictive validity between a respondent's combined scores
on Parts
(r^y

=

I

and II and his level of tolerance on Part III

.84).

Content validity was established in that the DTIAI

actually measured what its statement of purpose indicated,
i.e., each item measures the respondent's awareness of

American history (either past or contemporary).

Using the

numerical concept of culture-fairness, this researcher

constructed items around lesser known facts about American
history.

Correct answers to these items produced an

empathetic quality between Blacks and Whites and questioned

much of the social mythology that has only served to divide
them in the past.

Table

2

illustrates the twenty empathetic

categories in American history built into the DTIAI and a
sample dichotomy of Black-White parallel involvement in

these areas.

In addition to this dichotomy. Part III was

constructed around twelve contemporary social issues which
are yet to be resolved legally or which have been legally

resolved but precariously regarded.

Table

3

lists these

issues

Construct validity was not established.

This researcher

recognizes the difficulty in obtaining this form of validity
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and envisions the establishment of it as
a major future

challenge of the DTIAI.

Concurrent validity was established between Part
III
of the DTIAI and the short form (20 item) of
the Rokeach

Dogmatism Scale.

Table 5a illustrates the results of a

test of correlation which shows a significant

relationship between these two instruments.

(r xy =.91)

Parts

I

and II

have not been measured against other instruments, because

there are none in print which have a culture-fair construction

similar to these two parts.
The Daniels Test of Inter-racial Apperception and

Ideology was submitted to the United States Copyright Office
and subsequently assigned the Library of Congress catalog

number A402387.
Research Population and Its Community

Demographically

,

Palm Beach County is a microcosm of

the United States, i.e., ultra affluence, abject poverty,

decaying cities, racial unrest, and fashionable suburbs.
As a southern county it is more atypical than typical.

Of

the current population 286,460 are Caucasian; 61,015 are
Black; and 1,278 are registered as "other" which generally

applies to Hispanic and Oriental Americans

,

In September,

1970, the Palm Beach County Board of Public Instruction

adapted a 70-30 (White-Black) ratio as its formula for the

desegregation of all faculties and student bodies in its
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elementary schools.

Table

4

illustrates selected vital

statistics of the county’s elementary schools
as of
December, 1972.103

TABLE

4

SELECTED SOCIO-POLITICAL DEMOGRAPHY
PALM BEACH COUNTY ELEMENTARY AND MIDDLE SCHOOLS

1.

Total number elementary schools

59

2.

Total number middle schools

03

3.

Total student population (K-6)

35,101

4.

Total number Caucasian students

24,166

5.

Total number Black students

10,935

6.

Total percentage of Caucasian
instructional personnel

71%

7.

Total percentage of Black
instructional personnel

29%

Educationally, the socio-political demography of Table

4

has had a significant impact on the county’s public school
system.

In order to obtain this distribution many educators

have been transferred from the affluent Atlantic Coast area
to the inner-city and rural Glades area schools and vice

versa.

Figure

4

contains a map of Palm Beach County illus-

trative of this geography.

An attempt to test the total

population was substituted for a more representative sample
within four inner-city elementary schools (Lincoln, Roosevelt,
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Fig.

4

Map of Palm Beach County,
Florida

JUPITER

*
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West Riviera, and Westward) whose racial compositions

represented a stratified randomness.
by this researcher for two reasons:

They were selected
(a) they represent the

dilemma faced by suburban educators and pupils interacting
in an educational milieu foreign and perplexing to them;

and they also represent the dilemma inner-city educators
and pupils face when they are in the minority in their

once-ref erred-to "neighborhood schools".
The diverse response to a school desegregation pro-

nouncement which Coleman^*^^ described in his monograph,

Community Conflict , is highly visible in Palm Beach County.
Most illustrative of this diversity is a petition signed by
some 40,000 Palm Beach Countains and delivered by a cadre
of elected officials to Governor Rubin Askew demanding a

halt to "forced busing and forced transferring" of students

and educators in the county school system.

The governor

denied the request saying:
...Busing certainly is an artificial, inadequate
instrument of change. Yet the law demands, and
rightly so, that we put an end to segregation in
We must demonstrate good faith in
our society.
doing just that.

Procedures

.

In order to test the hypotheses a cor-

relational study was conducted with one hundred eighteen
teachers from four desegregated elementary schools.

The

two separate interactions studied were cognition of

American history and tolerance of contemporary social issues
in the United States today.

The data to determine these
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interactions were obtained as a result of having
the one
hundred eighteen teachers racially identify
themselves as

respondents to the DTIAI (Daniels Test of Inter-racial

Apperception and Ideology); otherwise respondents remained
anonymous.

Table

5

illustrates the racial composition of

the respondents, racial composition of the students,
and
the date the DTIAI was administered in these schools.

The DTIAI was administered as a group test by this

researcher on site at each of the four schools after their
students had been dismissed for the day.

Permission to

administer the DTIAI in these schools had been obtained from
the director of elementary education for the school district
and the schools' principals.

The teachers participated on a

voluntary basis.
TABLE

5

DTIAI ADMINISTRATION DATA
RACIAL COMPOSITION OF RESPONDENTS AND STUDENTS

SCHOOL

DTIAI DATA

FACULTY
RESPONDENTS
White Black

STUDENT
ENROLLMENT
White Black

Lincoln

4-27-72

23

12

637

393

Roosevelt

4-24-72

18

10

234

297

Westward

4-26-72

19

11

366

144

West Riviera

4-25-72

15

10

339

135
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In order to more closely determine the relationship

between Black and White teachers’ inter-racial cognition
and tolerance, the DTIAI was divided into five subtests as

illustrated in Table

6.

TABLE

6

SUBTESTS OF THE DTIAI

1

PART ONE
Subtest

PART TWO

Subtest

Subtest

II

I

Black
iistory

White
History

PART three!

Subtest

III

IV

Black
Faces

White
Faces

Subtest
V

Tolerance

Of the several statistical procedures that are available

for testing the equality of means, the simplest approach

would be to employ the univariate repeated measurements
design for the five subtests individually.

This procedure

has several drawbacks, i.e., it assumes the variances of
the groups are equal and all pair-wise correlations between
the subtests are equal.

Specifically, it has to be assumed

that the correlation of the Black and White teachers* per-

formances on Subtests

between Subtests
and so on.

I

I

and II are the same as their scores

and III»

I

and IV,

I

and V, II and IIIj

Even though this assumption of equal variance

the
constant correlation appears to be more tenable than
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assumption of complete independence (or no correlation)
between performances on the subtests, it may be too restrictive under certain circumstances.

Hence any rigorous

procedures for statistical inference from a repeated measurements design must be developed from a general multi-

variate sampling model.

This does not, of course, preclude a

univariate analysis of the data where applicable.

The

multivariate procedures, in any case, contain these univariate procedures as special cases, and thus, when appropriate a univariate solution is immediately obtained.
In this study the appropriate procedure for comparing

the two populations is the multivariate analysis of

variance.

Since there are only two groups, the groups’

differences could easily be established by employing the
In statistical terms the hypothesis

Hotelling t 2 statistic.

of no group differences could be stated as:

—

against
w*

yib

yiw

yab

y£W
=
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yzw
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In order to ferret out the differences and the simila.rities between the two groups a profile analysis was per-

formed.

In a statistical sense, a profile means the plotting

of the sample means against the subtests as shown in Fig.

for a hypothetical use.

5

In terms of profile analysis, the

differences and similarities between the two groups can be

established by asking the following questions:
1.

Are the population mean profiles similar, in the
sense that the line segments of adjacent subtests
are parallel?

2.

If the two population profiles are indeed parallel,

are they also at the same level?

Statistically, these questions refer to the following

hypotheses
(1)

Parallelism:
Ho

:

r

^
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Fig.

5

Sample Group Mean Profile
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levels:
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If the hypothesis of parallelism is rejected, it will

be meaningful to determine which variables led to the re-

jection of the hypothesis.

This is accomplished by con-

structing confidence intervals for the mean differences
between the two groups for each subtest.

The expression

for constructing confidence intervals is given in Appendix
VIII.

To be more specific, confidence intervals are con-

structed for
we choose

^iW

"
'^3B

^3W

^yB

^4W
"

^SB

a'

£l 0 0 0 0^

;

for

we choose a'

[o

0 0 oj

;

for

we choose

[O 0 1 0 OJ

;

for

we choose

[O 0 0 1 oJ

;

for

we choose

[o 0 0 0 £|

;

where

1

2
:

is the Hotelling T

n ,n
i

2

with n

degrees

and n
1

2

of freedom.

Hypothesis

3

presented a practical prediction situation

where it is seldom that only one independent variable is of
variable.
interest in the prediction of a particular dependent
subjects’ toler
In order to determine the predictability of the

Subtests I, II, HI, and
ance based on their performances on
analysis. This
IV it was necessary to carry out a regression

variation
statistical procedure established the amount of
I, II, HI, and
between each of the four variables (Subtests
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IV) which also determined whether or not any one or
combi-

nation of them is statistically significant.
In testing Hypothesis

4

items were analyzed in terms of

the number of correct responses, in order to determine which

item received the most correct responses from the respondents.
Once this item was identified, it was then determined what

percentage of the total sample had answered it correctly.
Results of Hypotheses Testing

Hypothesis

1:

There will be no significant difference

between the scores of Black and White subjects.
Table

7

presents a vector of the two groups’ mean scores

on all of the subtests and the differences which existed

between them.

mean profiles.

Fig.

6

illustrates these data as population

As can be seen the population mean profiles

are not parallel.

The data indicated a significant (p^.Ol)

difference between the overall performances of these two
groups.

The hypothesis was therefore rejected.

Appendix

VII contains the racial dichotomization of the raw scores
of all the subjects in this sample population.

Hypothesis

2:

There will be no significant difference

between the scores of White subjects who have spent the
larger part of their lives in the South vis a vis those

White subjects who have spent the larger part of their lives
in other geographical regions of the United States.
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Fig.

6

Mean Population Profiles of Black
and White Teachers

Mean
Group
Scores
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TABLE

7

VECTOR OF GROUP MEANS*

Subtest

#

Black

1

11.6512

2

15.814

3

White

Difference

7.0133

4.64

16.9333

-1.12

16.6744

9.2000

6.47

4

12.5116

13.7333

-1.22

5

9.5814

7.9867

1.59

*

Hotelling T^ Analysis,

2

independent groups

t2 = 193.8353
F =

37.4303 with

5

and 112 degrees of freedom.

TABLE

8

HOTELLING t2aNALYSIS OF WHITE SUBJECTS WHO HAVE SPENT THE
LARGEST PART OF THEIR LIVES IN THE SOUTH VIS A VIS WHITE
SUBJECTS WHO HAVE SPENT THE LARGEST PART OF THEIR LIVES IN
OTHER GEOGRAPHICAL AREAS OF THE U.S.A.
VECTOR OF GROUP MEANS

Subtest

1.
2.
3.

4.
5.

Black History
White History
Black Faces
White Faces
Tolerance

Other Areas
U.S.A.
7.078
16.92
9.4474
14.0526
8.0263

Southern
U.S.A.
6.973
16.55
8.9737
13.2105
7.1842

Difference

.0152
3685
. 4737
8421
. 8421
.

.
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TABLE

9

95% CONFIDENCE INTERVALS FOR DIFFERENCES OF THE
MEANS*

Subtests

Differences

i

I

Black
History

II White

Faces
IV White

Faces
V

Tolerance

"

^iW

%B

-

^IW

6.86

2.41

M2B

“ ^^2W

1.52

-3.76

^3B

”

^3W

8.56

4.38

^4B

“

^4W

1.27

-3.71

Msb

-

M5W

4.02

-0.84

denotes the mean of the

i

th value for the Black group

denotes the mean of the

and

Lower Limit

^iB

History
III Black

Upper Limit

i

th value for the White

group.

Table

9

illustrates the confidence intervals for the

differences of the means at the

95

percent level.
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Table

8

presents a vector of the mean scores of the two

groups and the statistical difference existing
between them.
The Hotelling T^ analysis of these data indicated
the F

ratio score of .3262 was not significant.

Fig.

7

illustrates

the population mean profiles of these two groups which
were

found to be parallel and at a similar level.

Consequently,

this hypothesis was accepted.

Hypothesis

3:

There is a significant relationship

between subjects’ cognition (awareness and knowledge) and
their tolerance.
Table 10 illustrates the correlation of the two groups'

individual performances on Subtests
Subtest V.

I,

II,

III, and IV with

A significant (p4..01) correlation existed

between Subtests

I

and III with Subtest V among the White

group and a significant correlation (pd.Ol) existed between
all of the subtests with Subtest V among the Black group.

TABLE 10

CORRELATIONS OF THE PREDICTORS WITH THE CRITERION
VARIABLES

BLACKS

WHITES

1.

Black History

.4633*

.2586*

2.

White History

.4863*

.

3.

Black Faces

.3926*

.2355*

4.

White Faces

.4547*

.1380

*

(p<.01)

2039
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Although Hypothesis

1

had been rejected, this researcher

decided to test this hypothesis using the
racial dichotomy,
in order to determine if there might exist
a significant

relationship between cognition and tolerance within
the
individual racial groups.
Cognizant of the caveat concerning small sample sizes,
this researcher decided to do a regression analysis of the
two groups.

Table 11 presents the regression analysis of

the Black teachers' performances on Subtests I, II, III, and
IV with the criterion.

Subtest V.

As can be seen a signif-

icant F ratio (p4!^.05) exists between their cognition of

White history (Subtest II) and their tolerance on contemporary social issues (Subtest V).

None of the remaining vari-

ables (Subtests) had significant F ratios with the criterion

variable (Subtest V).

Subtest II accounted for 23.65 percent

of the variance of the criterion and the combination of the

remaining subtests with it accounted for only 30.01 percent
of the variance.

TABLE 11
BLACK GROUP'S MULTIPLE CORRELATION R WITH THE CRITERION

Variable

R

r2

F

White History

.4863

.

2365

12.7026*

White Faces

.

5256

.

2762

2.1922

Black History

.

5473

.

2995

1.2962

Black Faces

.

5478

.

3001

*

(p^.05)

.

0308
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Table 12 presents the regression analysis of White
teachers* performances on Subtests
the criterion. Subtest V.

I,

II,

III, and IV with

As can be seen a significant F

ratio (pC.05) exists between their cognition of Black his-

tory (Subtest I) and their tolerance of contemporary social
issues (Subtest V).

None of the remaining variables had

significant F ratios with the criterion variable (Subtest V).
Subtest

I

accounted for 6.69 percent of the variance and

the remaining variables combined only accounted for 10.69

percent of the variance when paired with variable one.
TABLE 12

WHITE GROUP'S MULTIPLE CORRELATION R WITH THE CRITERION

Variable

R

r2

F

1.

Black History

.

2586

.

0669

5.2317*

3.

Black Faces

.

3071

.

0943

2.1893

2.

White History

.

3264

.1054

.

8799

4.

White Faces

.1069

.

0016

.3270
* (p4d-05)

TABLE 13

COMBINED GROUPS' MULTIPLE CORRELATION R WITH THE CRITERION

Black History

3220

0.1037

13.4213

Black Faces

3489

0.1217

2.3603

White History

3659

0.1339

1.5963
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Table 13 presents the regression analysis of the
total
sample population on Subtests I, II, and III with
the criterion (Subtest V). Subtest IV had such an insignificant

variance that it was eliminated through calculation of
this

regression analysis.

As can be seen none of the three vari

ables has a significant F ratio.

Hypothesis

4:

The proportion of subjects answering the

most familiar item is deplorable (Ho -IT

^

.3) on Parts I and

III.

Table 14 contains a numerical analysis of the items of
Psi^t

I

and a selected analysis of items in Part III.

The

reason only a partial analysis was done on Part III is that
after the testing session Black and White subjects were given
a check list which contained the twelve contemporary social

issues found in Part III.

They were asked to identify what

they considered to be the eight most crucial issues facing

them as individual Americans.
TABLE 14
PROPORTION OF ALL SUBJECTS WHO CORRECTLY RESPONDED TO THIRTY
PERCENT OR MORE OF THE COGNITIVE AND TOLERANCE SCALE ITEMS*
Item

Percent

Item

Percent

1

42.19
53.13
42.19
82.81**
30.47
43.75
39.87
49.22

17
19

51.56
41.41
39.06
60.93
81.25
70.31
52.12
31.25

3
5

7
9

10
12
13

25
27
28

29
31
33

Item

Percent

37

30.94
39.84
35.94
30.47
35.15
66.41
30.47
59.37

43
47
55
56

101
102
103
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Table 14 cont.
Item

Percent

15
16

48.44
35.84

*

Item

Percent

34
36

38.28
53.12

Item

Percent

109
111

38.28
54.69

There are no right or wrong answers on the Tolerance
Scale; responses are categorized in terms of open or
closed-mindedness.

** Most familiar item.

The results of the numerical analysis of the items re-

ported in Table 14 led this researcher to reject Hypothesis
4,

because item four was correctly responded to by eighty-

three percent of the total sample population.

Appendix VI

contains an item by item breakdown of how the subjects scored.
Because of the scrutiny required in a procedure such as this,
this researcher uncovered several elements of serendipity

that will be reported at this point.
The statistical procedure used to test Hypothesis

4

required looking at each of the items of the Cognitive Scale
and the eight selected items of the Tolerance Scale to de-

termine which item had received the highest number of correct

responses or open-minded responses respectively.

Having

categorized the items accordingly, this researcher discovered three phenomena which constituted the following elements
of serendipity:
(a) the

generally low cognition both Black and White

subjects displayed in the area of American history;
(b)

their even lower level of awareness about crucial
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racial milestones in American history (e.g., Atlanta
Compromise, Emancipation Proclamation, Plessy vs.
Ferguson, Brown vs, Topeka, and Myrdal's "An American

Dilemma"

) ;

and

(c) their deplorable level of awareness of the contribu-

tions of humanistically-oriented White Americans

throughout our nation's history, (e.g., Levi Coffin,

William

L.

Garrison, and John Howard Griffin) as well

as Black Americans.

The implications of these elements of serendipity will be

discussed in Chapter Six in relation to their overall impact
to the findings of this study.
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CHAPTER

VI

INTER-RACIAL APPERCEPTION AND IDEOLOGY: COGNITION AND
IMPLICATIONS FOR REDUCING MAN’S INHUMANITY TO MAN
A Litany of Atlanta
0 Silent Godj Thou whose voice afar in mist and mystery
hath left our ears an-hungered in these fearful days

Hear us, good Lord I
We are not better than our fellows, Lord, we are but weak
and human men.
When our devils do deviltry, curse Thou
the doer and the deed:
curse them as we curse them, do to
them all and more than ever they have done to innocence
and weakness, to womanhood and home.

Have mercy upon us, miserable sinners!

And yet whose is the deeper guilt? Who made these devils?
Who nursed them in crime and fed them on injustice? Who
ravished and debauched their mothers and their grandmothers?
Who bought and sold their crime, and waxed fat and rich on
public iniquity?
Thou knowest, good God!
A city lay in travail, God our Lord, and from her loins
sprang twin Murder and Black Hate. Red was the midnight;
clang, crack and cry of death and fury filled the air and
trembled underneath the stars when church spires pointed
silently to Thee. And all this was to sate the greed of
greedy men who hide behind the veil of vengeance!
Bend us Thine ear, 0 Lord!
Sit no longer blind. Lord God, deaf to our prayer and dumb
Surely Thou too art not white, 0
to our dumb suffering.
Lord, a pale, bloodless, heartless thing?
Ah!

Christ of all the Pities!

Forgive the thought! Forgive these wild, blasphemous words.
Thou art still the God of our black fathers, and in Thy soul s
soul sit some soft darkenings of the evening, some shadowings
of the velvet night.
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—

—

But whisper speak call, great God for
Thy silence is white
terror to our hearts!
.

W.E.B. Du Bois

(.hxcerpts from a ^litany occasioned by the
Atlanta Race Riot)

—

1906

m UtW ORGANIZATION RtJECTS
INTEGRATION AS A GOAL/
WE BELIEVE IN BUILDING

OUR OWN BLACK

SCUOOLS

TMAT'S RIDICULOUS/
IT'S IMPORTANT THAT
CHILDREN OE ALL

ETHNIC GROUPS LEARN

TO LIVE TOGETHER

L

MY ORGANIZATION DOESN'T
BELIEVE IN OPEN- MOUSING/
WE WANT TO MAINTAIN OUR
SEPERATE COMMUNITY

GOVERNED BY OUR
OWN PEOPLE/

J

THAT'S SILLY... WE
MUST MAINTAIN A

FREE AND OPEN

SOCIETY
)

I.

MY ORGANIZATION DISCOURAGES
INTERRACIAL MARRIAGES/

LET ME BE ONE OF THE
FIRST TO MAKE A
CONTRIBUTION TO

YOUR NEW
ORGANIZATION
)
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Chapter Five has presented the results of a prototype
approach for the diagnosis of inter-racial apperception

and

Ideology in our desegregating society.
study were presented objectively.

The findings of the

Chapter Six will explore

implications of these findings as well as recognize the

limitations inherent in the interpretation of the data generated by the Daniels Test of Inter-racial Apperception and
Ideology.
In spite of the fact that the four hypotheses of this

study have been tested and their acceptance or rejection

recorded, the major concern at this juncture of our research
is to derive some insight into what the findings mean to the

sample population as well as the educational profession.

It

is important to state that although the findings are the

result of an objective scientific investigation, some of them
might understandably precipitate something less than an un-

healthy neutrality when one applies their meanings to certain
personal and professional models.

Suffice it to say that

this researcher envisions little or nothing of a lasting

humane quality that could be gained by ridiculing any

Americans for the past inhumanity of their ancestors; however,
it is professionally and morally incumbent upon this researcher

to draw from the findings of this study information that has

relevant implications which suggest the perpetuation or

reduction of contemporary societal oppression.

The eloquence

of Dr. Martin Luther King, Jr. best expresses what this
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researcher has accepted as his moral and professional
challenge in this sixth chapter on inter-racial apperception
and ideology:

Actually, we who engage in nonviolent direct
action are not the creators of tension. We
merely bring to surface the hidden tension
that is already alive. We bring it out in
the open where it can be seen and dealt with.
Like a boil that can never be cured as long
as it is covered up but must be opened with
all its pus-flowing ugliness to the natural
medicines of air and light, injustice must
likewise be exposed, with all of the tension
its exposing creates, to the light of human
conscience and the air of natural opinion
before it can be cured.

Implications for Palm Beach County Schools

Notwithstanding isolated cases of successful school
desegregation, the quality and level of inter-racial apper-

ception and ideology between Black and White elementary
school teachers continues to militate against the United
States Supreme Court decision (Brown vs, Topeka) of nearly
two decades ago which recognized that improved race rela-

tions and education could best take place in a unified

rather than a dual system of schooling.

This tragic chasm

continues to widen itself around such contemporary social
issues as open housing where only thirty percent of the

present sample population indicated support of this living
style; school busing to achieve school desegregation where

only fourteen percent approved of this method of providing
access to equal educational opportunities in view of the
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barriers created by segregated housing patterns in our
nation; and the myth of White supremacy where twelve
percent
of the present sample stated its beliefs that
Blacks are

inferior to Whites.
The investigation of inter-racial apperception and

ideology has been paradoxical and consequently intimidating
at times for this researcher, because there were contemporary

social issues of equal magnitude and implication where the

sample population clearly indicated a more positive regard

than it did for open housing, school busing, or innate racial
equality.

For example, sixty-six percent of the sample

agreed that women and Blacks are treated as second class
citizens in this country; and fifty-nine percent felt that
Dr. Martin Luther King, Jr. was more influential as a reli-

gious leader than the Rev. Billy Graham.

The one really

frightening factor underpinning these contradictions is the

oppressive nature of our society which has virtually rendered
White teachers unable or unwilling to critically deal with
their own lives and the ability of Black teachers to survive
this form of oppression.

This is not to imply that Black

teachers are to be condemned for having developed appropriate
survival techniques, because out of their oppression they

appear to have evolved more sensitive and cognitive of the
human condition.

Nonetheless, this researcher views with

askance the two very different levels of inter-racial apper-

ception and ideology existing between them and their White

.
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sisters and brothers, because the quality of their
inter-

actions is at best nebulous and suggests the advent of

another form of inhumanity capable of being produced and

nourished within the unified system of schooling in which Black
and White Americans must be educated.
In order to explicate the unhealthy neutrality referred

to earlier, it will be necessary to relate specific findings

and implications rather than approach the discussion with a

general treatment.

These implications, then, will be only

applicable to the public elementary schools of Palm Beach
County, Florida.

Specifically, the findings of hypothesis one imply

American history as an academic discipline has perennially
contained an internecine quality for Black and White teachers.
Moreover, it is safe to infer that although the treatment of

American history has glorified White Americans, it is just
as internecine for White Americans to have developed a

superiority complex as it is for Black Americans to have

developed an inferiority complex as a result of their having
interacted with American history devoid of their ancestors’

contributions
Hypothesis two’s findings are of paramount importance.
They substantiate the fact that the more concrete cognitive

historical data (past and contemporary) Black and White
Americans shared about each other the more open-minded they
were on contemporary social issues that would have a somewhat
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mutual impact on their lives.

The myth of "seeing is

believing" was smashed, because simple recognition of

racially different faces by these teachers did not significantly correlate with their tolerance on contemporary social
issues.

The syllogism that goes;

1.

American history as an academic discipline is
designed to promote an understanding and an
appreciation of the multi-cultural contributions
to the building of our nation.

2.

Black and White teachers study American history.

3.

Therefore, they understand and appreciate the
contributions each other's race has made to the
building of our nation to a significant degree.

was discredited, because the data clearly indicated that the

American history curriculum had not in fact done this ^and
that improving one's knowledge only about his race's contri-

butions to American history had no significant effect on
his understanding or appreciation of contemporary social

issues that involved both his race and the opposite race.

These data represent concrete evidence in support of

many Black educators who over the past decade have been

promoting efforts aimed at the inclusion of Black studies in
our schools' curricula.

However, these findings also serve

as a caveat for those who feel that Black history should be

taught in the same isolation that White history has been tra-

ditionally taught less they desire the identical inhumane
inter-racial apperceptions and ideologies of their masterful
White oppressors.

Such a fixation would amount to their
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becoming only a new breed of contemporary oppressors.

Neither so called Black nor White history came to
be as a
result of Black Americans interacting only with Black
Americans and White Americans interacting only with White Americans; their contributions were and still are interdependent.

historical account that denies this human reality must
be considered debilitating to the cause of improving human

relations in our society.

It must be remembered that Black

teachers of this study showed no significant change toward

contemporary social issues involving their White counterparts as a result of their (Black) cognition of Black history
and vice versa.

The findings of the third hypothesis of this study indi-

cates that Black and White Americans who have been led to

believe White teachers from the South are less knowledgeable
about American history (especially Black contributions) and
are less tolerant of contemporary social issues involving

race than their remaining White American geographical

counterparts have been illusioned.

These findings represent

a direct and concrete reference for dealing with Americans

who say to Blacks and other oppressed Americans:

"I'm from

the North; I'm not prejudice!"
It is understandable if suspicion has crept into one's

mind, in view of the fact that this researcher did not test
the same hypothesis on the Black subjects of the sample popu-

lation.

The rationale for this omission is based on the
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scientific conclusion MyrdallO? articulated nearly three

decades ago during his assessment of the race problem
in
the United States:
...to understand race conflict we need fundamentally to understand conflict and not race...
from the actual power situation in America the
beliefs held by White people rather than those
held by Negroes are of primary importance.
It
should by this time be clear that it is the
popular belief and only it which enters
directly into the causal mechanism of interracial relations.

Suffice it to say when the level of inter-racial apper-

ception and ideology held by the White oppressor class of
our society is known, the feelings and opinions held by the

majority of Black Americans can almost readily be obtained
by dichotomous distinction.

The recent presidential election

provides a classic example of this mutually exclusive pact.
The findings of hypothesis four imply that although

American history is a required course in our nation’s
schools, the extent that our nation's teacher training insti-

tutions stress or require it as an academic discipline is

questionable in view of the overall low awareness level
existing among Black and White teachers in this sample population.

A further implication presented by these data is

that even if teacher training institutions require formal

course work in American history either the course content or
the course orientation (e.g., techniques of teaching American

history) fail to incorporate enough of the human elements to
make a significant difference in racial awareness.
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General Im plications for the Field of Education
In view of the fact that the sample population
of this

study is geographically diverse in educational and
life

experiences, it represents a microcosm of Black and White

teachers in our desegregating schools.

The findings hold

certain general implications that are applicable to the educational profession.

In a pure research sense the implica-

tions cited earlier for the Palm Beach County sample could

only be applied to that population sample.

However, when

one recognizes that half of that sample population’s White

population has spent the larger portion of its life in other
geographical areas of our nation plus the fact that much of
the curricular materials and equipment utilized in the Palm

Beach County schools come from various parts of our nation
the risk of inferring meaningful messages from these data
for the improvement of education in general is mitigated.
This researcher has identified two areas of national impli-

cation in the present study, i.e., the quality and utilization of media in our schools and the relevancy of teacher
training institutions in our nation.
The critical problems inherent in the selection of edu-

cational media are of primary importance.

The poor per-

formances of Black and White teachers on the Visual Literacy
Scale places the onus on the White publishing houses of our
nation.

The implication is clear.

Since White Americans
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control the funds that produce educational media (live as
well as audio-visual) the critical balance required for
humane inter— racial apperceptions and ideologies in our

nation

s

schools is greatly influenced by the variety and

quality of educational media (e.g., films, textbooks, and
audio tapes) they create and perpetuate for utilization in
these schools.

There is no charitable explanation for the

almost total exclusion of the Black and humanistically

oriented White contributions to American history missing in
these media.

All of the major producers of educational media

employ educational consultants and researchers to insure certain types of quality control in their products.

The findings

of this study strongly indicate that these producers of edu-

cational media have had very little if any quality control
built into their products which serve to improve inter-racial

apperception and ideology.

The elements of serendipity cited

in Chapter Five imply a pressing need for the producers of

educational media to reward the humanistic and empathetic
experiences of Black and White Americans throughout our
nation's history by continually increasing the opportunity
for these humane deeds to take place today through direct

and vicarious interactions with their products.
It was made abundantly clear by the findings that an

indictment has been sounded against the American educational

system (especially its teacher training institutions),
because of the less than mediocre performances of the majority
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of the present sample population on American history
items.

The data revealed the nexus between indoctrination and
racial

oppression taking place in these various institutions.

The

findings further suggest that when these institutions publicly proclaim excellence in education the apparent forte is

their ability to propagate their vapid inhumane curricula
amidst all forms of social change.
is clear.

Again, the implication

American education is in the painful process of

desegregation and must therefore build on a new phoenix
where the humane quality of inter-racial apperception and
ideology is the nexus of education and enlightenment.
It is the very strong feeling of this researcher that

the general implications cited in this section must somehow
be transposed into national educational objectives stated

in behavioral terms if our nation’s teachers and their

students are to begin to concretely deal with the ubiquitous

problem of improving inter-racial apperception and ideology.
Limitations of Test Results

Many implications have been presented by the findings
of this study.

However, important limitations have been

recognized by this researcher, in order that the testing
results reported in this study might be interpreted without

possible compromise or exaggeration of their humane value to
the process of education in our desegregating society.

It

should be noted that although the elements of serendipity
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pointed out academic voids and trends between the variables
of cognition and tolerance, the only safe inference that can

be drawn is that there is a direct but not causal relation-

ship existing between these voids and trends and the teachers’

tolerance levels.

Finally, another critical consideration

is the absolute inability of the Daniels Test of Inter-racial

Apperception and Ideology to measure the subjects of this
study on such human indices as ingenuity, industry, and

interpersonal relations.

The DTIAI was not designed to

provide such measures and the utilization of it for such
purposes constitutes a human and professional travesty in

inter-racial apperception and ideology.
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CHAPTER
THE DTIAI:

VII

A NEW APPROACH TO CULTURE-FAIR TESTING
Cross

My old man's a white man
And my old mother's black.
If ever I cursed my white old man
I take my curses back.
If ever I cursed my black old mother
And wished she were in hell
I'm sorry for that evil wish
And now I wish her well.

My old man died in a fine big house
My ma died in a shack.
I wonder where I'm gonna die
Being neither white nor black?

Langston Hughes
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1.

Ths Emancipaliion Ppocla.ma'tion (1) fr6ed a.11 slaves
(2) fpeed only "those slaves who had been fai"thful "to
^hein inas"tei?s (3) freed "those slaves in "those s"ta"tes
"tha"t had seceded from "the Union (4) freed
inden"tured
servants (5) freed only mulatto slaves.

2.

The Atlanta Compromise is a significant document delivered by (1) Frederick Douglass (2) Marcus Garvey
(3) W.E.B. Du Bois (4) David Walker (5) Booker T.
Washington,

3.

One of the founders and avid supporters of the "underground railroad" was (1) Peter Cooper (2) Amos Underwood
(3) James Filmore (4) Levi Coffin (5) John Rodgers.

4.

The Liberator , the most famous abolitionist newspaper
in the United States, was founded by (1) Frederick
Douglass (2) William Garrison (3) Nat Turner (4)
Phillis Wheatley (5) Harriet Tubman.

5.

The first open-heart surgery to be performed in the
world was done by (1) Christian Bernard (2) Vincent
Cooley (3) Daniel Williams (4) Michael Debakey (5)
Phillip Blyburg.

6.

The U. S. Supreme Court decision that upheld the
"Separate but Equal" doctrine was (1) Brown vs. Topeka
(2) Davis vs. State of Arkansas (3) Plessy vs. Ferguson
(4) White vs. District of Columbia (5) Faubus vs. Little
Rock School Board.

Very few Americans will correctly answer all of the

above questions.

Yet only a very few of them would experi-

ence little difficulty in answering questions which rewarded

them for remembering such myths as George Washington never
told a lie; Abraham Lincoln was a liberal; and Malcolm X
was a militant racist.

The facts of these matters are that

George Washington might have defended the Declaration of

Independence and the United States Constitution at certain
times, but he lived and died a slave master; Abraham Lincoln

publicly proclaimed White supremacy and was forced to

140

reluctantly sign the Emancipation Proclamation, because the
economic and moral issues around slavery had clearly divided
the Union; and Malcolm X disavowed the racist theology of
the Black Muslims and preached a theology of racial equality

years before his assassination.

Unless one’s cognition of American history is higher
and more realistic than the level rewarded by standardized

tests utilized in our nation’s schools, a grave personal
level of inter-racial apperception and ideology exists.

This

final chapter of this dissertation will summarize the basic

concerns endemic to inter-racial apperception and ideology,

action taken to meet these concerns, the results of action
taken, and recommendations for the general improvement of

inter-racial apperception and ideology in our society through
its educational institutions.

Concerns

Much of our lives in these United States is concerned
with a spiritual malaise that threatens to destroy the

residual human fibers that have sustained us as a nation
through wars, assassinations, economic fluctuations and
school desegregation confrontations.

The history of these

events has emerged and been perennially perpetuated within
for
an inter-racial apperceptional and ideological context,

whether
we cannot escape the consequences of our beliefs

they be real or imagined.

The problem of inter-racial
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apperception and ideology was simultaneously born with the
advent of our nation.

Du Bois^^^ cites the irony in his

classic, "Bound By The Color Line":

Despite desperate efforts to rewrite and
distort this history, a few of us must recall
that in 1776, when three million white Americans proclaimed the equality of all men, they
were at that very moment holding five-hundred
thousand black folk in slavery and classifying
them not even as animals but as real estate.
Their prosperity had been built on two centuries of this slavery and the independence
which they demanded was mainly freedom to
pursue this exploitation of men in raw material
and in trade.

This perennial paradox and its inherent problems constitute the dilemma which forms the anatomy of racism in con-

temporary American education.

The dilemma they raise has a

significant impact on the teachers in our schools, for their

effectiveness as teachers depends upon their perceptions
about themselves and their students as well as the situations

within which they practice their profession; particularly
upon their beliefs, values, and convictions.

Society expects

teachers to have adopted and become motivated by many of its
values.

This is mutually acceptable as long as the teachers'

values and those of society are similar.

It is when society's

values are unclear that teachers have a difficult task edu-

cating themselves as well as assisting their students in the
educative process.
The hallmark of American socio-educational history is
of
its preoccupation with the interdependent variables
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inter— racial apperception and ideology.

Apperception, as

conceptualized by this researcher, is an introspective
process where an individual attempts to understand something

perceived in terms of previous experience.

Adorno’ s^^^ def-

inition of ideology as an organization of opinions, attitudes,
and values

—a

way of thinking about human beings and society

establishes the interdependent nature of these two variables.
Researchers from many disciplines have studied race relations in our nation.

Rokeach's Dogmatism and Opinionation

Scales^^^ are important contributions to the literature,

because they measure one’s belief system in terms of tolerance and intolerance,

Adorno’s case studies^^^ around ethno-

centrism revealed that there is a unique form of discrimination operating in American society against Blacks and Jews.
Porterfield’

sH2 investigation

of inter-racial marriages

between Blacks and Whites indicated that American society
has not endorsed this expression of humanity.

Mercer’

sH3

research into the design and construction of standardized
intelligence tests discovered them to be twenty to thirty
percent culturally bias in favor of the White middle-class

experience and environment in our nation.

One needs only

to generally interact with a Morman or a Black Muslim to
and
realize the inhumane creeds of inter-racial apperception

ideology underpinning these religious sects.
Suffice it to say there is no institution in American
inter-racia
society unaffected by individual or institutional
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apperception and ideology.

In an effort to diagnose this

problem, the concern and challenge for this researcher
have

been the development and exploration of a concrete
mechanism
for Americans of different racial backgrounds to
humanely

deal with America's racial dilemma.
Action Research
Paulo Freirell*^ teaches that in order for oppression to
cease, the oppressed must devise a strategy of mutual exon-

eration for the oppressor as well as the oppressed.

Freire

contends the oppressor is incapable of dealing effectively

with the notion of mutual liberation, because he does not
realize that he too is oppressed even in his oppressor role.
Within the context of American education this researcher

recognizes the presence of three types of oppressors; i.e.,
the Black and White educators who are unaware that they are

oppressors, because they are naive to the system and dedicate themselves to the implementation of its inhumane
curricula; those educators who are cognizant (with compunction) that they are oppressors; and those educators who are

cognizant (without compunction) that they are oppressors.
Many of these educators have been exposed to encounter
groups, lectures, and a variety of workshops and seminars

which dealt with race relations; however, they (as well as
objective observers) agree that only questionable if any
lasting positive change has resulted from these experiences
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in g6n6ra.l .

Ths most voca.1 critics of these experiences

describe them as threatening, racist, put downs, and gimmicks.
Consequently, this researcher inferred from these reactions
that in order to effectively deal with oppression the approach
had to be non-threatening, culture-fair, and concrete.

This

researcher then accepted and later accomplished the challenge
of the design, construction, and validation of an instrument

that met these three criteria.

The Daniels Test of Inter-

racial Apperception and Ideology was the end product of this
experience.
The DTIAI is more than a test per se; it is a teaching

test which individualizes instruction for its respondents
by readily providing them with an indication of their

racial awareness.

It also implies areas of American history

they need to explore in order to better get in touch with

their humanity.

It is definitely diagnostic and is based on

the rationale that individualization of instruction is where

pedagogy begins at the level of the learner (respondent)
and not at the level where the instructor would like to

initiate the teaching-learning process.
are designed to facilitate human empathy.

All of its items
For this researcher,

the "We" in the civil rights’ hymn, "We Shall Overcome",

connotes Black and White alike.
Dr.

During those cathartic days

King often instructed us that the White man needed the

Black man to relieve him of his guilt and the Black man

needed the White man to relieve him of his fear before

.
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America could truly live out the real meaning of brotherhood.
The DTIAI is to this researcher’s knowledge the first

recorded attempt at the construction of a culture— fair instrument which will assist Americans of different racial back-

grounds to get in touch with their tolerance and cognition
of each other.

During the period of its inception, design,

construction, and subsequent validation, this researcher was

greatly influenced by a spirit to exonerate the oppressor as
well as the oppressed.
The DTIAI consists of three equally important sections:
(1) the

Cognitive Scale which measures factual knowledge

of Black and White contributions to American history;

(2) the

Visual Literacy Scale which measures recognition of Black
and White personality photographs; and (3) the Tolerance

Scale which measures open-mindedness on contemporary social
issues
The DTIAI was tested for reliability and validity in

the Berkshire Hills (Massachusetts) Regional School District.

Once reliability and certain forms of validity were estab-

lished it was then field tested with four elementary school

teaching faculties of the Palm Beach County (Florida)
Public School System.

The testing results were mailed to

Eduthe school’s principals and the Director of Elementary

cation of the Palm Beach County School System.

A workshop

has been
dealing with the interpretation of the test results
period
scheduled during the pre-school in-service education
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for the 1973-74 academic year.

Findings

Four major hypotheses were tested in this study pro-

ducing the following data:
1.

There is a significant difference between the

cognition and tolerance levels of the Black and

White teachers in this sample.
2.

Black teachers’ cognition of White contributions
to American history positively correlated with

their tolerance levels on contemporary social
issues which would have mutual impact in the
lives of Black and White Americans.

The same

positive correlation was evident among the White
teachers of this study.

Simply recognition of a

person’s photograph had no significant correlation

with tolerance on contemporary social issues.

The

more Black teachers knew about Black contributions
to American history and the more White teachers

knew about White contributions to American history
had no significant correlation with their tolerance

levels on contemporary social issues; it was only

when their cognition of each other’s contribution
to American history increased that a significant

correlation was observed between the variables of

cognition and tolerance.

.
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3.

There is no significant difference between White

teachers who have spent the majority of their
lives in the South vis a vis White teachers who

have spent the majority of their lives in the

remaining geographical areas of the United States
with regard to their cognition of Black contributions to American history and their tolerance on

contemporary social issues which would have a
mutual impact in the lives of Black and White

Americans
4.

Of all the items on the test the most familiar item

to both Black and White teachers was the item which

rewarded them for remembering Eli Whitney as in-

ventor of the cotton gin.

Although these findings contain many implications for
education, two stand out quite clearly:
(1)

educational media utilized in our schools have
presented a distorted view of American history; and

(2)

teacher education in our nation has failed to adequately prepare our teachers to accept the challenge
of school desegregation.

Recommendations
Because the growing professional regard for the DTIAI
indicates promise in it as an innovative approach for

humanizing American education, this researcher presents the
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following recommendations for consideration by not only the

Palm Beach County Public School System, but the educational
systems of our nation who are grappling with the multi-

facted problem of school desegregation:
(1) the establishment of a permanent committee com-

prised of representatives from the superintendent's
office, principals' association, classroom teachers'

association, and selected community citizenry that
will scrutinize existing educational media (including

standardized tests) and formulate humanistic

criteria for the future selection of all educational

media by the school system;
(2)

establish a cooperative pre-teacher education and
in-service teacher education program between the
school system and a teacher training institution

which will stress the importance of human relations
in the classroom through cognitive, affective, and

psycho-motor experiences;
(3) the

continuation of busing to achieve school desegre-

gation as long as the pattern of segregated housing
exists which poses a barrier to equal and humane

educational opportunities for teachers and students
of racially different backgrounds.

These recommendations (especially number three) are
findings
presented in response to one of the most enlightening
for Americans
of this study which strongly pointed to the need
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ideniiiliies to fpequontly be provided

the opportunity for interaction if the social mythology

plaguing us is to be dealt with in a meaningful manner.
These interactions are most productive within a real rather
than vicarious setting, however.
The DTIAI is but an attempt to serve as a vehicle to

bring about a concrete basis for the real and vicarious ex-

periences Americans can share.

Since its Palm Beach County

field testing, this researcher has honored invitations for
its administration twenty-one times to a total of nearly

1000 volunteer Americans of different racial backgrounds in

such cities as Boston, Miami, Hartford, and Washington, D.C.

Appendix IV lists details of these testing situations.
The absence of a research grant or foundation funds has

delayed the efforts of this researcher toward standardization
of the DTIAI as 'all the financial investments in it to date

represent those of this researcher's.

However, applications

for such a research grant will be submitted to the various

funding agencies throughout the nation.

Although the DTIAI

is presently a non-standardized instrument, the instrument

has been submitted to the U.

S.

Copyright Office and now

officially registered with the Library of Congress Catalog
Number A402387.
This dissertation would be incomplete with only a listing
nature
of recommendations from this researcher, because of the
of this study.

Appendix

V

contains written responses from
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©ducs.tror’s

and studanlis who hav© 1iak©n th© ^©s't.

All

r*©—

spons©s r©c©iv©d hav© b©©n includ©d in this appendix.

If

th©s© comm©nts may b© consid©r©d as indicative of the feelings
of the many Americans who have taken th© Dani©ls T©st of

Int©r-racial App©rc©ption and Id©ology, th©n it is saf© to

conclud© that th© DTIAI as an instrum©nt of chang© is
scoring well.
Finally, at this juncture in American history, when not

only America but th© entire world appears so precarious and

oppressive, educators know all too little about the factors
that affect inter-racial apperception and ideology.

It is

clear, however, that the color of an individual's skin is
the most enigmatic, in spite of the sociological, anthro-

pological, psychological, and educational research that says
this social mythology around skin color should not be.

The

hurdles of humane inter-racial apperception and ideology are
indeed high ones and sincere preparation can only insure a

successful jump.

This dissertation has been presented as a

stride toward that common humanity.
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THE DANIELS TEST OF INTERRACIAL APPERCEPTION AND IDEOLOGY
To Ihe Examinee:

This is a culture-fair test only in the sense that it has an equal
number of items whose correct answers reflect Black and White contributions
to American history. The test is divided into the following three parts:
Part

I

(Cognitive Scale)

60 items

Part II

(Visual Literacy Scale)

Part III

(Tolerance Scale)

40 items

12 items

You will be given specific information on taking this test. In the
meantime, proceed to fill out the answer sheet with the pertinent information
that is requested about you. DO NOT FILL IN ANY SPACES THAT REQUEST YOUR
NAME.
Use the following code in filling out the six categories at the
bottom of the sheet:
1

2

3

Ethnicity

Status

Age Range

0-

0-

1-Black
2-Chicano
3 -Jewish
4-Oriental
5-E*uerto Rican
6-White
7 -Other

1-Administrator
2- Counselor
3-Instructor
4- Student
5 -Other

01234567-

8-

(14-18)
(19-25)
(26-30)
(31-40)
(41-50)
(51-60)
(61-70)
(71)

5

4

Longest Residency

General Social Views or Attitudes

01- Alaska
2- Eastern U.S.A.

0-

1- Broad-minded or tolerant
2- Moderate or preservative

3- Hawaii
4-

Midwestern U.S.A.

5- New England
6789-

Northern U.S.A.
Southern U.S.A.
Western U.S.A.
Central U.S.A.

6

Sex
01- Female
2- Male
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PART

I

Cognitive Scale

Instructions:

(2)

There are sixty multiple choice questions in this section.
Each question has five possible answers. Each possible answer
has placed in front of it a number. Hie re is only one correct
answer for each question. Select what you think to be the
correct answer and blacken out the box behind the appropriate
letter of the alphabet on the answer sheet provided you.
Twelve minutes is the time allotment for this section of the
test.

1.

Hie American patriot famous for his midnight horseback ride to warn the
colonists of the arrival of the British troops was (1) Patrick Henry
John Hancock
(3) Thomas Paine
(4) Thomas Jefferson
(5) Paul Revere.

2.

The states of Arizona and New Mexico were discovered by (1) Cortez
(2) De Soto
(3) Estevanico
(4) Pizzaro
(5) Airioso.

3.

Ponce de Leon sought the "Fountain of Youth” in
(3) New Mexico
(4) New York
(5) Nevada.

4.

The first man to place the United States* flag on the North Pole was
(1) Admiral Peary
(2) Matthew Henson
(3) Kelso Bruce
(4) Admiral Jay
(5) Joseph Schwab.

5

The first man to place the United States' flag on the moon was (1) Alan
Sheppard
(4) Virgil Grissom
(3) Roger Chafee
(2) Neil Armstrong
(5) John Glenn.

.

6.

7.

8

.

9.

10 .

11 .

(1)

California

Florida

(2)

The first American to shed blood and die in the American Revolution was
(3) Crispus Attucks
(2) Thaffeus Stephens
(1) John Paul Jones
Peter
Salem.
Gray
William
General
(5)
(4)

The American credited with the invention of the cotton gin is (1) Alonzo
(4) James E. Johnson
Ginn
(3) Carl Whittenburg
(2) Eli Whitney
(5) Amos Nesmith.
The American who invented the shoe-lasting machine is (1) Jan Matzeliger
(5) Stacy
(4) Joseph Jarman
(3) John Winthrop
(2) Andrew Freeman
Adams.
The German Theologian who triggered the Protesteint Reformation was^
(4) Ludwig
(3) Martin Luther
(2) John Wesley
(1) Charles Wesley
Phillipe
(5) Phillip Von Bellow.
the
The American theologian who broke ties with organized religion in
Episcopal
United States and in so doing organized the African Methodist
(3) John Cottonwood
(2) Deacon Earl Jones
Church was (1) Richard Allen
(5) Ebernezer Grace.
(4) Isiah Payne

American Horticulturist who produced an outstanding number
(2) Arthur Gaylord
rarieties of plants was (1) James Weldom
(5) Luther Burbank.
Jannekar
(4) Andre Watts
Che

(3)

Benjamin
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12 .

ae

13.

The Gettysburg Address is ®
(1) General Robert E. Lee
Davis
(4) Andrew Jackson

Arorioan botanist and chemist famous
for outstanding work with the

(.5J

historical document delivered by
Ulysses Grant
(3) General Jefferson
Abraham Lincoln.

14.

The Atlanta Compromise is a significant
historical document delivered by
Marcus Garvey
(3) W. E. B. Du Bois
(4) David Walker
(5) Booker T. Washington.

15.

^e

16.

^e

assassin of Abraham Lincoln was (1) John WiUces Booth
(2) Anthony
Fields
(3) Amos Dye
(4) Ralph Jenkins
(5) Amos Caudwell.
C2)

17.

assassin of Martin Luther King, Jr. was (1) Lee Harvey Oswald
Sirhan Sirhan
(3) James Earl Ray
(4) Avon Lawson
(5) Irwin Gordy.

George Washington’ s (first President of the United States) birthday
is
celebrated in the month of (1) January
(2) February
(3) March
(4) April
(5)

May.

18.

Martin Luther King, Jr.'s (greatest Black leader of the twentieth century)
birthday is celebrated in the month of (1) January
(2) February
(3) March
(4) April
(5) May.

19.

The Assassination of Robert F. Kennedy took place in
(2) Los Angeles, California
(3) Washington, D. C.
(5) Boston, Massachusetts.

(1)
(4)

Dallas, Texas
New York City

20 .

The first open-heart surgery to be performed in the world was done by
(1) Christian Bernard
(2) Vincent Cooley
(3) Daniel Williams
(4) Michael Debakey
(5) Phillip Blyburg.

21 .

The U. S. Supreme Court decision that upheld the ’’Separate but Equal"
doctrine was (1) Brown vs. Topeka
(2) Davis vs. State of Arkansas
Plessy
Ferguson
vs.
White
District of Columbia
vs.
(3)
(4)
(5) Faubus
vs. Little Rock School Board.

22 .

The U. S. Supreme Court decision that ruled against the "Separate but Equal"
doctrine was (1) Brown vs. Topeka
(2) Bates vs. Little Rock School
Board
(3) Plessy vs. Ferguson
(4) Davis vs. State of Arkansas
(5) White vs. District of Columbia.

23.

A pioneer in a movement designed to return all Blacks to Africa was
(3) Paul Lawrence Dunbar
(2) James Bilbo
(1) Marcus Garvey
B.
W.
Du
Bois.
E.
Eastland
James
(5)
(4)

24.

(2) freed only those
The Enwnclpation Eh?oclamation (1) freed all slaves
those slaves
freed
masters
their
(3)
slaves who had been faithful to
indentured
freed
Union
(4)
in those states that had seceded from the
servants
(5) freed only mulatto slaves.

25 .

The composer of "An American in Paris" and "Rhapsody in Blue" is (1) George
(4) Leonard Bernstein
Gershwin
(3) Paul Hindermith
(2) Samuel Barber
(5)

Frederick Chopin.

156
26.

The composer of the ”Afro-^erican Symphony”
is (1) Jester Hairston
(2) R. Nathaniel Dett
(3) Glenn Ray
(4) William Still
W• C•
(5)
k j
Handy
.

27.

ae
(4)

American musician who gave a benefit concert for the Black
Panther
Gershwin
Leonard
(3)
Bernstein
iu
Arthur
Eve
(5) William Schuman.

28.

The American contralto denied the use of Constitution Hall on
a racial
basis by the Daughters of the American Revolution who then sang to an
Easter Sunday crowd of 75,000 assembled at the Lincoln Memorial is
(1) Leontyne Price
(2) Judith Peterson
(3) Marian Anderson
(4) Adelle Addison
(5) Africka Hayes.

29.

The musical "Oklahoma” was written by (1) Richard Rogers
(2) James Bland
(3) Stephen Collins Foster
(4) Vincent Youmans
(5) Les Brown.

30.

Bie official state song of Virginia was composed by

Foster
(2) James Bland
(5) Les Brown.

(3)

Richard Rogers

(4)

(1) Stephen Collins
Vincent Youmans

31.

Louis Pasteur is credited with a process called (1) pasteurization
(2) Homogination
(3) fixation
(4) micro-teaching
(5) electrolysis.

32.

Charles Drew developed techniques for (1) separating and preserving
blood
(2) refining sugar
(3) distilling vinegar
(4) preserving
granidilla
(5) removing tars from tobacco.

33.

The outstanding female leader of the women suffragist movement during the
early twentieth century was (1) Charlotte Kennedy
(2) Susan B. Anthony
(3) Linda Mallory
(4) Mary Todd
(5) Amy Vanderbilt.

34.

The female catalyst in the Montgomery Bus Boycott was (1) Norma Gluckstern
(5) Rosa Parks.
(4) Daisy Bates
(2) Constance Motley
(3) Barbara Eve

35.

The former civil rights attorney now an associate justice of the U. S.
Supreme Court is (1) Thurgood Marshall
(3) Harold
(2) Warren Burger
Stewart.
Potter
Warren
Earl
Carswell
(5)
(4)

36.

The First Lady of the United States who distinguished herself as a
(2) Bess Truman
champion of minorities was (1) Eleanor Roosevelt
(5) Amy Hoover.
(4) Lady Bird Johnson
(3) Jacqueline Kennedy

37.

The American to break the color barrier in organized baseball is
(4) Henry Aaron
(3) Larry Doby
(2) Jackie Robinson
(1) Curt Flood
(5) Ernie Banks.

38.

39.

40 .

The colonist who purchased from the Indians what is today Manhattan Island
(3) Peter Minuit
(2) Captain Jack Smith
was (1) James Clinton
Salem.
Peter
(5)
(4) Saul Kirkland
(2) Jean Du Sable
The founder of Chicago was (1) Alexis de Touqueville
Joliet.
James
Marquette
(5)
(4) Father
(3) Henry Chicone

railroad” was
One of the founders and avid supporters of the ’’underground
Filmore
(4) Levi
James
(3)
(2) Amos Underwood
(1) Peter Cooper
Coffin
(5) John Rodgers.
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la.

The process whereby sugar is refined was invented by
(1) Norbert Rillieux
(2) Andre Domino
(3) Oscar Cantly
(4) Alfred Merino
(5) Samuel Hersy.

42.

The American who invented the electric traffic light signal system is
(1) Thomas Edison
(2) James Westinghouse
(3) Garret Morgan
(4) Donald Greene
(5) Henry Ford.

43.

The American who invented the telegraph was (1) Thomas Edison
(2) Samuel
Morse
(3) James Westinghouse
(4) Garret Morgan
George
Telleman.
(5)

44.

The Liberator , the most famous abolitionist newspaper in the United States,
was founded by (1) Frederick Douglass
(2) William Garrison
(3) Nat
Turner
(4) Phillis Wheatley
(5) Harriet Tubman.

45.

”An American Dilemma” is an outstanding work of (1) John F. Kennedy
(2) Charles Siberman
(3) Gunnar Myrdal
(4) Martin Luther King, Jr.
(5) Sojourner Truth.

46.

”Bury My Heart at Wounded Knee" is a contemporary work by
(2) Bettye Shabeez
(3) James Michner
(4) Leroi Jones

(1)
(5)

Dee Brown
Ralph Ellison.

47.

"Uncle Tom’s Cabin” is a classic created by (1) Susan B. Anthony
(3) James F. Cooper
(4) Harriet B. Stowe
(2) Nancy Hanks
(5) Pearl Buck.

48.

"The Souls of Black Folk” is a monumental work of (1) W. E. B. DuBois
(4) Richard Wright
(3) H. Claude Brown
(2) Paul L. Dunbar
(5) Langston Huges.

49.

"Black Like Me” is an empathetic classic by (1) John H. Griffin
(4) Medgar Evers
(3) Adam Clayton Powell
(2) Floyd McKissick
0.
Davis.
Benjamin
(5)

50.

"Nobody Knows My Name” is an expression of the genius of (1) Ralph Ellison
(4) Gwendolyn Brooks
(3) Leronne Bennett
(2) James Baldwin
Hansberry.
(5) Lorraine

51.

52.

53.

54.

"War and Peace” is an enduring classic by (1) Leo Tolstoy (2) William
(5) Edgar Allen Poe.
(4) Thomas Hardy
Faukner
(3) Ernest Hemingway
"The Choice” is a contemporary masterpiece by (1) Samuel Yette
(4) Stokley Carmichael
(3) Jesse Jackson
(2) Eldridge Cleaver
(5) Angela Davis.
Bettlehiem
"Crisis in the Classroom" is a contemporary work by (1) Bruno
James
Conant
(5)
James
(4)
(3) Charles Silberman
(2) Ivan Illich
Skinner.

^erican society in the
An autobiography that made significant impact on
(2) Anpla Davis
1960’s was written by (1) Stokley Carmichael
(5) George Jackson.
(4) Malcolm X
(3) Eldridge Cleaver
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IDENTIFY THE AUTHORS OF THE FOLLOWING QUOTATIONS:
55.

"Ask not what your country can do for you, but rather what you can
do for your country.”
(1) Robert F. Kennedy
(2) Richard Nixon
(3) Adlai Stevenson
(4) John F. Kennedy
(5) Edmund Muskie.

56.

I have a dream that one day the state of Alabama. . .will be
transformed
into a situation where little black boys and black girls will be able to
join hands with little white boys and white girls and walk together as
sisters and brothers.”
(1) Governor George Wallace
(2) Martin Luther
King, Jr.
Ramsey
Clark
(3)
(4) Governor Lester Maddox
(5) Dean Rusk.

57.

”I have a system to destroy and I have no time to waste.”
(2) Bobby Seale
(3) William Garrison
(4) George Jackson

(1)

Angela Davis
Robert

(5)

Kennedy
58.

”I believe that all education proceeds by the participation of the
individual in the social consciousness of the race.”
(1) Horace Mann
(2)
(5)

Booker T. Washington
Benjamin Mays.

(3)

John Dewey

(4)

Frederick Froebel

59.

”I love you because you’re white, not because you’re charming or bright.
Your whiteness is a silky thread snaking through my thoughts in redhot
patterns or lust and desire.”
(2) Mark Twain
(1) Eldridge Cleaver
(5) William Faulkner.
(4) F. Scott Fitzgerald
(3) Ralph W. Emerson

60.

"King James was brilliant. He was the greatest king who ever sat on the
British throne. Who else among royalty in his time would have had the
giant talent to write Shakespeare’s works? It was he who poetically
fixed’ the Bible-r-which in itself and its present King James version
has enslaved the world.”
(2) Bernadette Devlin
(1) Malcolm X
Toynbee
Arnold
(5) Alexis de Tocqueville.
(4)
(3) David Flight
’

STOP

DO NOT GO FURTHER UNTIL SO INSTRUCTED.
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PART II

Instructions:

61.

62.

This is a multiple choice test in visual recognition. A 3S tran
color slide of a famous American personality will be projected
on the screen in the front of the room.
Select from among
the choices the correct name of the personality on the screen
and blacken out the box behind the appropriate letter of the
alphabet on the answer sheet. There will be forty slides
projected over a ten-minute period.

(1)
(4)

Eleanor Roosevelt
Muriel Humphrey

(5)

(1)
(4)

Ernest Hemingway
Boris Pasternak

(5)

Rose Kennedy
(3) Mamie Eisenhower
Margaret Chase Smith.

(2)

(2)

William Faulkner
Richard Bach.

63.

(1) Patricia Harris
(2) Elizabeth Kuntz
Chisolm
(5) Yvonne Brathwaire.

64.

(2) Whitney Young
(1) Huey Newton
Carver
(5) Ralph Bunche.

65.

(1)

(3)

(4)

66 .

(1)
(5)

Ernie Banks
(2) Bob Gibson
Ferguson Jenkins.

67.

Lester Maddox
(2) Barry Goldwater
Rockefeller
(5) Jack Nicklaus.

69.

Golda Meir
(2) Indira Gandhi
Rubenstein.
Helena
Mead
(5)

(1)
(4)

73.

(2)

(1)

(4)

72.

Frank Robinson

(3)

Nina Simone

(1)
(5)

71.

James Baldwin

(3)

(1)

(1)

Golda Meir
Bella Abzug

(2)
(5)

Mahalia Jackson
Barbara Jordan

(3)

(3)

George W.

Willie Mays

(4)

Hugh Schmidst

Bess Truman

(4)

(4)

(4)

Winthrop

Roberta Flack

Margaret

Indira Gandhi
(3) Margaret Chase Smith
Meriweather Post.

Dorothy Dandridge
Fannie Lou Hammer.

(3)

(2)

(5)

(4)

(1)
(4)

(2) Pearl Bailey
Mahalia Jackson
Clara Ward
(5) Ethel Waters.

(3)

(3)

Shirley Chisholm

Queen Elizabeth II

Fannie Lou Hanmer

74.

(2) Linus Pauling
Thurston Morton
Pound.
Ezra
Richardson
(5)

(3)

John Lindsay

75 .

(2) Roy Wilkins
Thurgood Marshall
Diggs
(5) Edward Brooke.

(3)

Bayard Rustkin

(1)

(1)

Shirley

(4)

(4)

Africka Hayes

Diahann Shore
(2) Princess Beatrix
(5) None of these.
Princess Margaret

(1)

Coretta King

(2)

68 .

70.

(3)

John Steinbeck

John Steinbeck
(3) Somerset Maugham
Faulkner.
William
(5)_

Ernest Hemingway
Frederick Forsyth

Miriam Makeba
Melba Moore.

(3)

(4)

Elliot

(4)

Charles
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76.

(1) Hubert Humphrey
(2) Henry Lodge
Fulbright
(5) Lyndon Johnson.

77.

(1)
(4)

Dred Scott
(2) Frederick Douglass
(3) Booker
Harry T. Burleigh
(5) Denmark Veasey.

78.

(1)
(4)

Mary Church Terrell
(2) Madam J. C. Walker
Aretha Franklin
Abbey
Lincoln.
(5)

(1)

Ho sea Williams

79.

Revels

(5)

High Scott

(3)

(2) Ralph Bunche
Thurgood Marshall.

(4)

Washington

T.

Correta King

(3)

Percy Julian

(3)

William

Hiram

(4)

80.

(1)
(4)

Elizabeth Taylor
(2) Diahann Carroll
(3) Shirley Temple Black
Jane Fonda
(5) Jacquelin Kennedy Onassis.

81.

(1)
(4)

Frederick Smalls
Thaddeus Stephens

82.

(1)
(5)

Eva Peron
(2) Rosemary Clooney
Ann Margaret.

83.

(1)
(4)

Walter White
Carl Stokes

84.

(1) Phyllis Diller
(2) Martha Mitchell
Moore
(5) Judieth Anderson.

86 .

(1)
(5)

Harry Truman
John Daly

87.

(1)

William H. Hastie
Ernest E. Just

(4)

88 .

(1)
(4)

89.

90.

92.

Jack Nicklaus
Arnold Palmer

James Farmer

(2)

(3)

Carter G. Woodson
Paul Robeson.

(5)

Tom 0’ Shan ter
Louis Wri^t.

(2)
(5)

(3)

(3)

(3)

(4)

None of these

Benjamin Stepherson

Hattie McDaniel

Skinner

(3)

Allen Ivey

George McGovern
Luvern Cunningham.

(2)

B.

F.

Channing Tobias
(2) Wyatt Tee Walker
Brown
(5) Crispus Attucks.
(1)

Robert Kennedy

(4)

(3)

(1)

Mary Tyler

Malcolm X

Edmund Muskie

(2)

Bette Davis

(4)

Charles Evers

Kate Smith

(3)

(3)

Du Bois

Marian Anderson
(2) Gladys Knight
Bethune.
McLeod
Mary
Horne
(5)

(3)

(4)

(4)

Eric Lincoln

Lena

Dwight Allen

(4)

John

(5)

Welk
(2) Buddy Hackett and Lawrence
Buddy Hackett and Tom Jones
Benny
Jack
and
Hackett
(4) Buddy
Buddy Hackett and Joe Ncunath
Buddy Hackett and Johnny Carson.

(1)
(5)

Flip Wilson
Kenneth Clark.

(1)

(3)

93 .

A. Phillip Randolph
Ralph Bunche.

(2)

(5)

B.

E.

Raquel Welch

(3)

(1)

(5)

91.

W.

(3)

Martin Luther King, Jr.
William Dawson.

(4)

(1)

(5)

(2)
(5)

Jesse Jackson
Bill Cosby

85.

Robert Weaver
Ivan Dixon.

(2)

(2)

Sidney Poitier

(3)

Julian Bond

(4)

Dick Gregory
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94.

95.

96.

97.

(1) Arthur Ashe
(2) Carlos Mendez
Levant
(5) Pancho Gonzales.
(1)
(4)

Andrew Watts
Jesse Jackson

(1)
(4)

Linus Pauling
Donald Shirley

(2)
(5)

Ronald Reagan
Rudolph Serkin.

Roberta Flack.

(3)

(1) Charles Hamilton
(2) Carl Stokes
Young
(5) Walter Washington.

(1)
(4)

Paul Creston

Laurence Kimbrough
Hosea Williams.

Angela Davis
(5)

100 .

(5)

Eldridge Cleaver
(3-)
(2) Huey Newton
King Cole
(5) Oscar Peterson.

98.

99.

(2)

(3)

Donald Carew
(2) Peter Marshall
Henry Kissinger
(5) Jack Anderson.

(3)

(3)

(3)

(3)

Oscar

Donald Buckner

Kenneth Blanchard

George Hamilton

None of these

(3)

(4)

(4)

Henry Tanner

(4)

Nat

Nancy Wilson

(4)

Whitney

George Marshall

STOP

PART
Directions:

III

This is a tolerance scale of twelve forced-choice items. Select
the response with which you either totally agree or agree more
with than the other choice. Six minutes are allocated for this
section of the test.

DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO.
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PART III

Tolerance Scale
101. In the September 26, 1971 edition of the Sprini^field Republican
feminist
loria Steinem is quoted as saying:’* It’ s clear to me this country is run
by a small ruling class, one that is white and male. The women and the
blacks have the same problem. We’re second class citizens.” Do you
concur with her views?
(1) yes
(2) no.

102. Advocates of open housing proclain any person regardless of race, creed,
color or religious affiliation should be permitted to purchase or rent
real estate in any location he desires as long as he can afford it. Do
you share this view?
(1) yes
(2) no.
103. Do you approve of inter-racial marriages between Black and White
Americans?
(1) yes
(2) no
104. The 1968 Research Grants Index of the National Institute of Health indicated that 65 NIH grants had been awarded for cystic fibrosis (98% of its
victims are White and.it is found in only one out of 3,000 births); 41
grants for phenylketonuria (all of its victims are White and it affects
only one out of 1,000 births); and less than two dozen grants were awarded
for sickle-cell anemia (all of its victims are Black and it is found in
one out of every 500 babies whose average life expectancy is only 20 years)
The Black Panthers have charged NIH with institutional racism. Do you
agree with the Panthers in this particular case?
(2) no.
(1) yes

.

105. Governor Rubin Askew of Florida is quoted in the September 5, 1971 edition
of the Boston Globe as saying: ’’Busing certainly is an artificial, inadequate instrument of change. Yet the law demands, and rightly so, that we
put an end to segregation in our society. We must demonstrate good faith
Do you concur with the Governor’s position on the
in doing just that.”
bussing”?
’’forced
issue of
(2) no.
(1) yes
106. Governor George Wallace of Alabama is quoted in the September 4, 1971
edition of the New York Times as saying he was preparing to use state troops
to transport seven White girls away from a predominantly Black school to
a predominantly White school that is considerably farther away. The girls
were assigned to the Black school under a zoning plan approved by a Federal
court. The Governor acted at the request of the parents of the seven
girls who insisted that their girls be in a predominantly White school.
Do you concur with the Governor’ s position in this situation?
(2) no
(1) yes
107. Nobel prize-winning physicist. Dr. William Shockley, is quoted in the
September 8, 1971 edition of the Springfield Union as saying that Negroes
are genetically inferior to Whites. Do you agree with this Stanford
(2) no.
(1) yes
University professor?
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108.

Dr. Jane Mercer of the University of California is quoted
in the
j^3ghington Post of September 4, 1971 as saying: "Although genetic
factors undoubtedly produce differences in ability within certain
ethnic groups, the differences between the average test scores of
Black, Chicago, Mexico-American students and the scores of White,
middle-class students can be accounted for by environmental factors.
IQ test as it now stands measures 20 percent to 30 percent cultural background.” Do you agree with this social scientist’s views?
yes
(1)
(2) no.

109.

Many groups have petitioned the President and the Congress to make
Dr. Martin Luther King’s birthday a national holiday.
They point
out that our nation has never honored a Black person by declaring
a national holiday in honor of an outstanding Black citizen.
Do
you feel that King’ s birthday should be made a national holiday?
yes
no.
(1)
(2)

110.

If two candidates (one Black and one White) for the Vice- Presidency
of the United States are equally qualified, for whom would you
cast your vote?
Black candidate
White candidate.
(1)
(2)

111.

Billy Graham and Martin Luther King have each crusaded for brotherhood and salvation through Chist’ s teachings. Which of these
religious leaders do you consider to have had the more positive
impact in the area of human relations?
King.
Graham
(2)
(1)

112.

There is evidence that marijuana is no more harmful than alcoholic
beverages. Anthropologist Margaret Meade has gone on record saying
Former Florida Governor
she feels that marijuana should be legalized.
Claude Kirk is one politician opposed to such legislation. Do you
feel that it should be legalized?
noo
yes
(2)
(1)
THE

END
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I.

General Information

The Daniels Test of Inter-racial Apperception and Ideology has
considerable value in improving communication between Americans of
similar and dissimilar racial backgrounds.
It is a culture -fair
instrument only in the sense that it has an equal number of items
whose correct answers reflect Black and White conbributions to American history.
The DTIAI tests in the cognitive, affective, and psychomotor domains.
It is recommended for utilization with Americans
from the upper -elementary grades (Sth and 6th) throughout adulthood.
II.

Scoring and Timing

Each item of the DTIAI is equally weighed, i.e., regardless of
which part of the test an item is located it receives only one point.
Table I below represents the criteria for scoring and timing:

Table la

Part

Total Items

Time Allocation

I

60

12 Minutes

(Cognitive
Scale)

(multiple -choice)

II

(Visual Literacy Scale)

III
(Tolerance
Scale)

(multiple- choice)

10 Minutes

12
(forced- choice)

6

Minutes

all
Answers are to be scored in terms of racial performance on
and
Black
on
performance
respondents
parts of the test, e.g.. White
I and
Parts
items.
Scale
Tolerance
White history as well as the
Black history scores
consist of tow sub-tests each, i.e.. White and
to establish his
order
in
combined
of a respondent in Part I must be
for Part
performance on Part I and the same procedure holds
scored in terms
is
and
III, however, does not require this dychotomy
social
contemporary
of
of a respondent’ s open-mindedness or tolerance
page.
next
issues. Answers to the DTIAI appear on the
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Table 2a

COEFFICIENT OF STABILITY

DANIELS TEST OF INTER-RACIAL APPERCEPTION AND
IDEOLOGY
Berkshire Hills
Elementary School

Stockbridge , Massachusetts

CORRELATION MATRIX

*
III,

p<

,01

Reliability and Validity Data

Tests of reliability and validity were conducted with the Berkshire
Hills Elementary School faculty of Stockbridge, Massachusetts on March 16th
and March 30th during the 1972-73 school year. Table 2a above illustrates
the results of a two-tailed test that established the reliability of the DTIAI.
Table 7a contains the raw scores from which the data in Table 2a were derived.
Content validity has been established in that the DTIAI actually measures
what its statement of purpose indicated, i.e,, each item on the test measures
the respondent’ s awareness of American history (either past or contemporary)

Predictive validity has been established by combining the scores of a
respondent on Parts I and II which will then yield a prediction (p^ .01) of the
respondent’s Part III scores. The bivariate distribution on the next page
illustrates this correlation in Table 3a.

Table

®

^
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3b

11

1

10

1

11

1
6

1

5

4

4
3

3

2

2

2

15

2

1

2

1

1

27

29

111

13 11
4

1

1

33

2

r xy

—— ~

39

37

(P

43

.84

<

.01)

45

46

Parts One and Two

Table

4a

Longest Residency Data of White Respondents
Part

I

Part II

Part III

Southern U.S.A.

29.053

25.316

7.8421

Other Areas U.S.A.

29.838

24.595

7.8378

F Ratio

0.5344

0.4239

0.0001

Construct validity on a normative basis is illustrated in Table 4a,
The data of Table 4tt rules out any logic in establishing White norming groups
for various parts of the United States, because there is no significant
difference between regions.
Construct validity on a criterion basis was established during the
test-retest period where it was observed that there was a positive correlation
between cognition and tolerance. Observation of Tables 5a, 6a, and 7^ support
In order that Part III could be more easily correlated with the Rokeach
fact.
Scale, each item was given a value of 10 points totalling 120; the Rokeach
consisted of 20 items on a continuum of 1-6.

is

Table 5a
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VALIDATION*
CONCURRENT

*

Berkshire Hills
Elementary School

Stockbridge, Massachusetts
March 16, 1972

Daniels Test of Interracial Apperception
and Ideology Part III

Rokeach Dogmatism
Scale (Short Form)

SUMS

1779

1617

MEANS

38.67

35.15

STANDARD DEVIATIONS

20.00

18.93

CORRELATION

.9154*

N

*p

=

4.

46
.

01

Concurrent validity has been established between Part III of the
DTIAI and the short form of the Rokeach Dogmatism Scale. Table 5a
above illustrates the results of a two-tai]eJtest of correlation.

* See Table 6a for raw scores.

Table 6a
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(Raw Scores)

DANIELS TEST OF INTER-RACIAL APPERCEPTION
AND IDEOLOGY *
ROKEACH SHORT FORM DOGMATISM SCALE

RESPONDENTS
Jan
Jan
Jan
Jan
Feb
Feb
Feb

One
Ten
Twenty
Thirty
One
Ten
Twenty
March One
March Ten
March Twenty
March Thirty
April One
April Ten
April TWenty
April Thirty
May One
May Ten
May Twenty
May Thirty
June One
June Ten
June Twenty
June Thirty
July One
July Ten
July Twenty
July Thirty
Aug One
Aug Ten
Aug Twenty
Sept One
Sept Ten
Sept Twenty
Sept Thirty
Oct One
Oct Ten
Oct ^^venty
Oct Thirty
Nov One
Nov Ten
Nov Twenty
Nov Thirty
Dec One
Dec Ten

Dec Twenty
Dec Thirty

DTIAI
20
30
70
50
20'

RSFDS

29

74
39
1

^

10
30

09
28

40
20
20
40
40
50
40
40
10
50
50
40

39
09
21

50
50
40
30
10
20
20
80

43
29

39
42
41
12
50
41
29
64
57
47
39

11
13

10
63

40
60
20
20
70

34
56
11
10

100

76

55

70

62

30
40
100

31

70
20
50
50
70
20

62
13

30
30
1 n
10

40

76

49

30
61
11
39
41
09

March 16, 1972
Berkshire Hills
Elem. School
Stockbridge, Mass.
* Part III

Tolerance
Scale

Anonymity of
respondents
was achieved
through a
system of
pre-assigned
pseudonyms
on the test
answer sheets.

Table

7a
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DANIELS TEST OF INTER-RACIAL APPERCEPTION AND
IDEOLOGY
(Raw Scores)

RESPONDENTS*
Jan One
Jan Ten
Jan Twenty
Jan Thirty
Feb One
Feb Ten
Feb Twenty
March One
March Ten
March Twenty
March Thirty
April One
April Ten
April Twenty
April Thirty
May One
May Ten
May IV^enty
May Thirty
June One
June Ten
June Twenty
June Thirty
July One
July Ten
July Twenty
July Thirty
Aug One
Aug Ten
Aug Twenty
Sept One
Sept Ten
Sept Twenty
Sept Thirty
Oct One
Oct Ten
Oct Twenty
Oct Thirty
Nov One
Nov Ten
Nov IV/enty
Nov Thirty
Dec One
Dec Ten
Dec Twenty
Dec Thirty

TEST 3-16- 72
I

II

08
15
16
18

14
16

14
09
10

16
11
11
12
14
15
13

10
11
16
17
19
19
18
17
15
13
13
08
15

11
16
15
14
21
16
16
19
10

14
11
12
16
11
10
17
23

14
07

25

24
19
19
16
21
13
17
20
18
18
27
25
18
27
28
19
28
23

24
22
20
12
20
26
19
19
18
14
25

16
24
21
17
29

24
16
21
14
26
25
17
23
17

III
20
30
70
50
20
10
30
40
20
20
40
40
50
40
40
10
50
50
40
50
50
40
30
10
20
20
80
40
60

20
20
70
40
40
30
40
100
70
20
50
50
70
20

30
30
10

RETEST 3-30.72
Parts

I

II
19
18
27

18
22
17

III
20
30
70
50
20
10
30
30
20
20
40
40
50
40
40
10
50
50
40
50
50
40
30
10
20
20
80
40
60
20
20
70
40
40
30
40
not)
60
20
50
40

29

70

15

24

20

23

17
25
X8

30
30
10

08
15

14
18

23

13

16

10
11
16
11
16
12

17
18

17
19
13

11
13
13
17

19
17

16
14
15
15
13
09

16
15
19
18

14
20
18

16
18

21
18
21
21
20
21
26
26

16
27

26
21
28
24
26
22
22

14
20
29
18
21
21
15
25
19
23

14

19
19

18

31

14
11
18

16
14

14
09

27

* Berkshire Hills Elementary School Faculty

Stockbridge , Massachusetts
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IV.

Administration

To the examiner:
In administering this instrument you are to read
aloud to the examinees

number ical statements below.

Those statements enclosed in

parentheses are directions for you to read silently to yourself and then
follow.
(Wait until all examiners are seated and do the following things:
(1)

Pass out sharpened #2 lead pencils and answer sheets

ascertain that everyone is provided these implements

(3)

(2)

Check to

Call the group

to order)

1.

Good afternoon (or morning)

,

fellow educators, before administering

the Daniels Test of Inter-racial Apperception and Ideology there are a

few remarks
(a)

I

would like to share with you about this instrument:

The Daniels Test is a culture- fair instrument in the sense

that it has an equal number of items whose correct answers

reflect the contributions of white and non-white involvement
in American history.
(b)

It is divided into three parts, i.e..

Part

I

which is a cognitive

scale. Part II which is a visual literacy scale, and Part III

which is a tolerance scale,
(c)

The first two parts draw on your cognitive domain; however.

Part III deals exclusively with your affective domain.
(d)

I

will now give each of you a test booklet.

open it.

Please do not

Wait for further instructions from me.
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Proceed to pass out the booklets.

(

2.

Please read silently the information on page three of your
test

booklet.
3.

)

(

Pause for one minute; then hold up an answer sheet.

am holding in front of me an answer sheet.

I

)

In the lower right

hand section of it are located the six categories referred to on
page three of your test booklet.

Locate these categories on your

answer sheet and blacken the appropriate boxes.

For example, under

category one if you are Black you would blacken box #1; under category two if you are an administrator you would blacken box #1; and

under category three if you are forty-five years old you would

blacken box #5.

You would then continue the process throughout the

remaining categories.
important things as

Are there any questions?
you take the DTIAI:

THE ANSWER SHEET and
(

(2)

(1)

DO NOT WRITE YOUR NAME ON

DO NOT WRITE ANYTHING ON THE TEST BOOKLET.

Walk by each examinee and check to see if he is filling out the

categories on the answer sheet correctly.

Once you have completed your

inspection, call the group to attention again.
4.

Please remember two

We are about ready to begin Part

carefully as

I

I,

)

the Cognitive Scale.

read the direction to you.

Please listen

(Pause five seconds.)

sixty multiple -choice questions in this section of the DTIAI.

question has five possible answers.
front of it a number.

There are

Each

Each possible answer has placed in

There is only one correct answer for each question.

Select what you consider to be the correct answer and blacken out the

number in front of it on the answer sheet provided you.
is the time allotment for this section of the test.

questions?

(Answer any questions then remark.

)

TWelve minutes

Are there any

If there are no more

begin.
questions you may turn the pageeof your test booklet and

(Begin timing.

At end of the twelve minutes interrupt.)

174
5.

’’STOP’.

We are now ready to begin Part II. the
Visual Literacy Scale.

Please listen carefully as
seconds).

I

read the directions to you.

(Pause five

This is a multiple choice test in visual
recognition.

A 35mn

color slide of a famous personality will be projected
on the screen
in front of the room.

Select from among the choices the correct name

of the personality on the screen and blacken out the box behind
the

appropriate Arabic numeral on the answer sheet.
slides projected over a ten-minute period.
(Check for questions)

prepare to begin.
’’BEGIN”.

There will be forty

Are there any questions?

You may turn the page of your test booklet and

(Wait until all have turned their pages.)

(Begin showing slides.

Also, begin counting each slide with

the first slide’s number starting with #61, etc.

Make sure that each

slide is projected for fifteen seconds.)
6.

This is the end of Part II.

Tolerance Scale.

Please listen carefully as

(Pause five seconds)

choice items.

We are now ready to begin Part III, the

Select the response with which you either totally agree

(Check for questions.)

7.

’’STOP”.

read the directions.

This is a tolerance scale of twelve forced-

or agree more with than the other choices.

the DTIAI.

I

Are there any questions?

Six minutes are allocated for this section of

You may turn the page and begin.

This ends the testing session.

on top of your test booklet,

I

(Begin timing)

Please place your answer sheet

will come by and pick up all answer sheets

first and then I’ll return for your test booklets.

(Proceed to follow

through on your statement.)
8.

Thank you very much for your cooperation and professional time in taking
the Daniels Test of Inter-racial Apperception and Ideology.

dismissed.

You are now

Table 8a
DANIELS TEST OF INTER- RACIAL APPERCEPTION AND IDEOLOGY

ANSWER SHEET
BLACK HISTORY ITEMS
*2.
4.
6.
8.

10.
12.
14.
16.
18.
20.
21,
22.
23.
24.
26.
28.
30.
32.
34.
35.
37.
39.
42.
48.
50.

(3)
(2)
(3)
(1)

(1)
(2)
(5)

(3)
(1)
(3)

(3)

(1)
(1)

(3)
(4)
(3)
(2)
(1)
(5)

(1)
(2)

(2)
(3)
(1)

(2)

52.
54.
56.
58.

**60.
63.
64.
66.
68.
71.
73.
75.
77.
78.
79.

81.
83.
85.
89.
91.
93.
95.
97.
98.
99.

WHITE HISTORY ITEMS
(1)
(4)
(2)
(2)
(1)
(1)
(3)
(4)
(2)
(3)

(3)
(5)
(3)
(3)
(5)

(3)
(5)
(2)

(1)
(5)
(3)
(4)
(2)
(2)
(4)

*1.

(5)

3.
5.
7.
9.

(2)

11.
13.
15.
17.
19.
25.
27.
29.
31.
33.
36.
38.
40.
41.
43.
44.
45.
46.
47.
49.

(5)
(5)

(2)
(2)
(3)

(1)
(2)

(2)
(1)
(3)

(1)
(1)
(2)
(1)
(3)
(4)
(1)
(2)
(2)
(3)
(1)
(4)
(4)

51.
53.
55.
57.
59.

**61.

(1)
(2)

62.
65.
67.
69.

(2)

70.
72.
74.
76.
80.
82.
84.
86.
87.
88.
90.
92.
94.
96.
100.

(1)

* Beginning of Part One

** Beginning of Part Two

PART THREE***
101.
102.
103.
104.
105.
106.
107.
108.
109.
110.
111.
112.

(1)
(3)
(4)
(3)

(1)
(1)
(1)

(1)
(1)
(2)
(2)

(1)
(1)
(1)

(2)

(1)

***High Tolerance Answers

(3)
(2)
(2)
(3)

(3)
(1)

(3)
(3)
(2)
(3)

(3)

(1)
(1)
(3)
(3)
(1)

(3)

APPENDIX III
ROKEACH’S SHORT-FORM DOGMATISM SCALE
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Rokeach’s Short-Form Dogmatism Scale
The following is a study of what the general public

thinks and feels about a number of important social and

personal questions.

The best answer to each statement below

is your personal opinion.

We have tried to cover many dif-

ferent and opposing points' of view; you may find yourself

agreeing strongly with some of the statements, disagreeing
just as strongly with others, and perhaps uncertain about

others; whether you agree or disagree with any statement,

you can be sure that many people feel the same as you do.

Mark each statement in the left margin according to how
Please mark every one.

much you agree or disagree with it.

Write +1, +2, +3, or -1, -2, -3, depending on how you feel
in each case.
+1

I

agree a little

-1

I

disagree a little

+2

I

agree on the whole

-2

I

disagree on the whole

+3

I

agree very much

-3

I

disagree very much

Opinions
1.

2.

3.

4.

In this complicated world of ours the only way
we can know what’s going on is to rely on
leaders or experts who can be trusted.

My blood boils whenever a person stubbornly
refuses to admit he’s wrong.

There are two kinds of people in this world:
those who are for the truth and those who are
against the truth.
Most people just don’t know what’s good for them.
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5.

Of all the different philosophies which exist
in this world there is probably only one
which is correct.

6.

The highest form of government is a democracy
3.nd the highest form of democracy is a government run by those who are most intelligent.

7.

The main thing in life is for a person to want
to do something important.

8.

I’d like it if I could find someone who would
tell me how to solve my personal problems.

9.

Most of the ideas which get printed nowadays
aren’t worth the paper they are printed on.

10.

Man on his own is a helpless and miserable
creature.

11.

It is only when a person devotes himself to an

ideal or cause that life becomes meaningful.
12.

Most people just don’t give a "damn" for others.

13.

To compromise with our political opponents is
dangerous because it usually leads to the betrayal of our own side.

14.

It is often desirable to reserve judgment about
what’s going on until one has had a chance to
hear the opinions of those one respects.

15.

The present is all too often full of unhappiness.
It is only the future that counts.

16.

The United States and Russia have just about
nothing in common.

17.

often find it necessary to
repeat myself several times to make sure I am
being understood.

18.

While I don’t like to admit this even to myself,
my secret ambition is to become a great man,
like Einstein, or Beethoven, or Shakespeare.

19.

In a discussion,

I

Even though freedom of speech for all groups is
a worthwhile goal, it is unfortunately necessary
to restrict the freedom of certain political
groups.
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20

.

It is better to be a dead
hero than to be a
live coward.

appendix IV

UTILIZATION OF THE DTIAI SINCE FIELD
TESTING
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TABLE 15

Additional Utilization of the DTIAI*
Place

Occasion

Date

Florida Atlantic
University, Boca
Raton, Florida

Summer Workshop
on Community
College Education for Minority Students

June 29, 1972

64

University of
Massachusetts
Whitmore Conference Room

CDHR Staff Development and
selected University personnel

September 14,

10

University of
Massachusetts
Campus Center

METEP (Model Ele- September 21,
1972
mentary Teacher
Education Program)

60

University of
Massachusetts
Whitmore Conference Room

November 14,
Counseling
1972
Center In-Service
Workshop

16

Rockland
Junior High
Rockland
Massachusetts

In-Service Education Day

November 15,

75

University of
Massachusetts
School of
Education

Marathon

November 16,

University of
Massachusetts
School of
Education

Marathon

University of
Massachusetts
John Adams
Tower

Amherst Elementary Project

November 21,

University of
Massachusetts
Whitmore Conference Room

Counseling
Center InService Intern
Program

December

Number

1972

1972

63

1972

26

November 17,
1972

28

1972

5,

1972

11
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University of
Massachusetts
Campus Center

Human Services
Alliance

January 10,

Unitarian
Church
Amherst, Massachusetts

Sunday Worship
Hour

January 14,

Dade County
Schools, Key
Biscayne
Florida

In-Service
Education Retreat

January 20,

Federal City
College
Washington, D.C.

Teacher Training Workshop

February

University of
Massachusetts
Grace Episcopal
Church

METEP

February

University of
Massachusetts
Campus Center

Center for
School Desegregation

February 23,

Introduction to

February 27,

University of
Massachusetts
School of Education

23

1973

47

1973

45

1973

4,

131

6,

34

1973

1973

Ed. Admin. Class

14

1973

47

1973

Huntington
Massachusetts
Gateway Regional High
School

Students of
American History
Classes

March 13, 1973

150

Amherst, Massachusetts
School of
Education

Amherst Elementary School

March 20, 1973

12

Windsor
Connecticut
Windsor High
School

In-Service
Teacher Education Day

April 18, 1973

35

Holyoke, Massachusetts
Holyoke Community College

Civil Service
Personnel
Supervisors

April 25, 1973

21

Proj ect

183

Newport
Rhode Island
Newport High
School

Principals of
the Tri-City
Consortia for
School Desegregation

Total Administrations
Total Respondents

*

April 20, 1973

39

21

996

These data represent testing sessions after the field
testing which took place in Palm Beach County, Florida
and are not included in the statistical analyses of
this dissertation.
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APPENDIX

V

PROFESSIONAL REACTION TO THE IMPACT OF THE DTIAI
A.

Letter from Mrs. Gail Kanda

B.

Letter from Darryl Hersant, Jr.

C.

Letter from Dr. D. E. Hersant

D.

Letter from Mr. Solomon Stinson

E.

Letter from Mrs. Annie Neal

F.

Letter from Dr. J.

G.

Sample of the Various Verbal Reactions

L.

Jones

To The DTIAI Immediately Following Its

Administration

GATEWAY REGIONAL HIGH SCHOOL
185

LITTLEVILLE ROAD

HUNTINGTON, MASSACHUSEHS oioso
TelepLone 667-5767
!

DARRYL

E.

HERSANT

MARGUERITE

Principal

H.

STONE

.rG.iJ» cc

March 19, 1973
Mr. O.C, Bobby Daniels
Associate Director
Office of Community Development
and Human Relations

Dear Bob,
Our history department extencfe its sincere thanks to you for your
unselfish effort and time put forth to share your Daniels Test
of Inter-racial Apperception and Ideology with us here at
Gateway High. The student response to the experience you provided
us with was a positive one helping to clarify the direction we
should be heading toward in increasing our own awareness levels.
We can now only work diligently to carry through and capitalize
on the start your've helped us initiate.

Again, our sincerest thanks to you.

Very truly yours.

ii

Gail T. Kanda
History Department

GATEWAY REGIONAL HIGH SCHOOL
186

LimEVILLE ROAD
HUNTINGTON, MASSACHUSEHS oloso
Telepkone 667-5767

DARRYL

E.

HERSANT

March 16, 1973

rincipal

MARGUERITE

11.

STONE

Dircetor of GaiJaiioc

JOHN

J.

MAC KAY

GuJaace Goaaarlor

Robert Daniels
CDHR
Munson Hall
University of Massachusetts
Amherst, MA 01002

Mr.

Dear Bob,
I would like to express my appreciation for
the time and effort you gave us last Tuesday when
you administered the Daniels Inter-racial Apperception
Test.

Having attended the presentation as a student,
feel that it was an exciting and wholly worthwhile
experience for kids especially in an area that contains
no members of minority groups.
I

I thought you related especially well with
the students and the great rapport was as valuable
a learning experience as the test itself.
I

GATEWAY REGIONAL HIGH SCHOOL
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Mr. Robert Daniels
CDHR
Munson Hall
University of Massachusetts
Amherst, MA 01002

Dear Mr. Daniels:
I would like to express my appreciation for the time
and effort you gave in bringing the Daniels Inter-racial
Appreception Test to Gateway.
I feel that the opportunity for self-evaluation in
terms of an individual’s awareness and knowledge of the
history and culture of a significant minority group which
forms a vital and integral part of our society is a worthwhile experience. This is especially the case in this high
school where there is no black member of the student body.

Having personally taken the test, I feel the test
should point out to each individual the gap between his
personal understanding of traditional American history
as compared to similar events in which the principals are
black.
I also hope that students wrestle personally with the
question of why their knowledge of ’’black history”,
especially in areas that vitally effect them, is not as
complete as their understanding of ’’white history”.

Although the instrument itself was an exciting
learning experience for kids, your discussion following
the administration of the test was even more so. Your
ability to relate to students in a non-threatening,
non-aggressive manner did much to reinforce the goals
and objectives of the test.
Thank you once again.
Very truly yours
Ph.D.

Principal
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Mr. Robert Daniels
Town House #6
Cliffside Apartments
Sunderland, Massachusetts 01375

Dear Bob:
I had the pleasure of attending the Tri-Ethnic Cultural Environment workshop Saturday, January 20, 1973 at the Royal Biscayne
Hotel, Key Biscayne, Florida. Also had the pleeisure of your
company at our table for lunch. I was the second person on
your right who asked several questions regarding your many
experiences.
I have talked with Dr. Jones several times since your visit and
we are hopeful that you will accept the invitation to handle our
workshop in March alone. Bob you really have a wealth of knowledge
and experiences to share.
I am trying to gather facts on Negroes to present to my faculty for
Negro History Week February 11-17* Needless to say, I am having
some difficulty. If you would be so kind as to send me items you
feel appropriate that have been omitted in American History such
8LS items presented in your test instrument, they would do the job.
(The man who wets white and helped in the underground movement and
other information is desperately needed.

This is hoping that we shsill meet again in someway.
Godspeed in your endeavors.
Sincerely,

Solomon C. Stinson
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Mr. 0. C. Bobby Daniels

Associate Director
Office of Community Development
and Human Relations
University of Massachusetts
Amherst, Massachusetts 1002
Dear Bobby;
Belatedly, allow me to take this opportunity to commend
you for a job well done in the recent workshop held on Key
Biscayne. Accolades are still pouring in from the individuals
who attended that session, and most of them focus on you. The
professionalism and manner in which you handled your task were
outstanding, so much so as a matter of fact, I anticipate
requesting your return at a future date perhaps during the
month of March or April.
I will be more than happy to submit a recommendation in
your behalf, or to offer whatever assistance I can, to Bruce
Williams or Chuck Smith regarding your application for the
Rockefeller program. If, perchance, you are not fortunate
to be accepted during the 1973-74 year, do not be discouraged
as there are several hundred who have already applied.
I think
you will do well to consider the program for the 1974-75 year,
in the event nothing materializes for this year.

From my initial impressions of you, you would be a real
stalwart to any school administrator and perhaps gain experiences that would make you outstanding at the superintendent's
level or a similar capacity. Best wishes for your continued
success, I am
Yours very truly.

JLJ/dw
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SAMPLES OF THE VARIOUS VERBAL REACTIONS TO THE
DTIAI IMMEDIATELY FOLLOWING ITS ADMINISTRATION
The following comments were solicited from respondents

immediately after they had completed taking the DTIAI in
the cities indicated:

Miami, Florida
’’Taking the test was a lesson in American history

itself.

"Black ghetto inhabitants would experience difficulty
with this test."

Washington, D.

C

.

"This is the best test that
American history."

I

have ever taken on

"I resent Part III and see no value in this kind of

test

’’

.

Amherst, Massachusetts

"Something is wrong with this test, because I always
score highly on regular standardized tests."
"This is the first time that I as a White American
have participated in a desegregation activity without
having left it with a sense of guilt."

Huntington, Massachusetts
"Our school will never be the same since this test has
been taken by our faculty and students."

Rockland, Massachusetts
"I, as a White person, consider this test as a unique,

positive instrument for change."
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Boca Raton, Florida

"Taking the DTIAI was the first time in my life that
I, as a Black woman, felt I was subjected to a fair
instrument, prior to today I have always entered a
testing situation with a feeling of fait accompli."
"This is the only test which has rewarded me for
studying Black culture."
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APPENDIX VI
ITEM ANALYSIS:
NunULK OF CORRECT
SCALE ITEMS AND NUMBER OF CORRECT RESPONSES ON COGNITIVE
RESPONSES ON SELECTED
TOLERANCE SCALE ITEMS
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TABLE 16

Number of Correct Responses on Cognitive Scale*
ITEM

BLACK
n=43

1.

The American patriot famous for his
midnight horseback ride to warn the
colonists of the arrival of the
British troops was Paul Revere.

2.

The states of Arizona and New Mexico
were discovered by Estevanico.

3.

WHITE
n-75

21

33

4

4

Ponce de Leon sought the "Fountain
of Youth" in Florida.

20

40

4.

The first man to place the United
States' flag on the North Pole was
Matthew Henson.

12

9

5.

The first man to place the United
States flag on the moon was Neil
Armstrong.

16

38

6.

The first American to shed blood
and die in the American Revolution
was Crispus Attucks.

19

15

7.

The American credited with the
invention of the cotton gin was
Eli Whitney.

32

74

8.

The American who invented the shoelasting machine is Jan Matzeliger.

14

20

9.

The German theologian who triggered
the Protestant Reformation was
Martin Luther.

14

25

10.

The American theologian who broke
ties with organized religion in the
United States and in so doing
organized the African Methodist
Episcopal Church was Richard Allen.

25

31

11.

The American horticulturist who
produced an outstanding number of
new varieties of plants was Luther
Burbank.

25
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Number of Correct Responses
(cont

.

ITEM

BLACK

WHITE

12.

The American botanist and chemist
famous for outstanding work with
the peanut from which he made over
one-hundred products was George
Washington Carver.

25

26

13.

The Gettysburg Address is a significant historical document delivered
by Abraham Lincoln.

23

40

14.

The Atlanta Compromise is a significant historical document delivered
by Booker T. Washington.

2

7

15.

The assassin of Abraham Lincoln was
John Wilkes Booth.

23

39

The assassin of Martin Luther King,

16

30

16.

Jr. was James Earl Ray.
17.

George Washington's birthday is
celebrated in the month of February.

25

21

18.

Martin Luther King, Jr.'s birthday
is celebrated in the month of
January.

10

11

19.

The assassination of Robert F.
Kennedy took place in Los Angeles,
California.

20

33

20.

The first open-heart surgery to be
performed in the world was done by
Dr. Daniel Hale Williams.

4

1

21.

The U. S. Supreme Court decision
that upheld the "Separate but
Equal" doctrine was Plessy vs.
Ferguson.

14

21

22

The U. S. Supreme Court decision
that ruled against the "Separate
but Equal" doctrine was Brown vs.
Topeka.

7

3

.
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Number of Correct Responses
(cont

.

)

ITEM
23.

BLACK

A pioneer in a movement designed
to return all Blacks to Africa

WHITE

8

12

2

2

19

31

7

9

was Marcus Garvey.
24.

The Emancipation Proclamation
freed those slaves in those states
that had seceded from the Union.

25.

The composer of ”An American In
Paris" and "Rhapsody In Blue" is
George Gershwin.

26.

The composer of the "AfroAmerican Symphony is William
Grant Still.

27.

The American musician who gave a
benefit concert for the Black
Panther Party is Leonard Bernstein.

27

51

28.

The American contralto denied the
use of Constitution Hall on a racial
basis by the Daughters of the
American Revolution who then sang to
an Easter Sunday crowd of 75,000
assembled at the Lincoln Memorial is
Marian Anderson.

22

18

29.

The musical, "Oklahoma" was written
by Richard Rodgers.

35

55

30.

The official state song of Virginia
was composed by James Bland.

3

7

31.

Louis Pasteur is credited with a
process called pastuerization.

26

42

32.

Charles Drew developed techniques
for separating and preserving blood.

22

16

33.

The outstanding female leader of
the women suffragist movement
during the early twentieth
century was Susan B. Anthony.

27
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Number of Correct Responses
(cont

.

ITEM

BLACK

34.

The female catalyst in the
Montgomery Bus Boycott was
Rosa Parks.

35.

A former civil rights attorney
now an associate justice of the
U. S. Supreme Court is Thurgood
Marshall

36.

WHITE

19

30

22

16

The first lady of the United
States who distinguished herself
as a champion of minorities was
Eleanor Roosevelt.

25

43

37.

The American to break the color
barrier in organized baseball is
Jackie Robinson.

31

47

38.

The colonist who purchased from
the Indians what is today Manhattan
Island was Peter Minuit.

7

17

39.

The founder of Chicago was Jean
Du Sable.

8

22

40.

One of the founders and avid
supporters of the "underground
railroad" was Levi Coffin.

7

14

41.

The process whereby sugar is
refined was invented by Norbert
Rillieux.

6

2

42.

The American who invented the
electric traffic light system is
Garret Morgan.

12

10

43.

The American who invented the
telegraph was Samuel Morse.

19

32

44.

The Liberator, the most famous
abolitionist newspaper in the
United States, was founded by
William L. Garrison.

4

8
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Number’ of Correct Responses

(cont

.

ITEM

BLACK

WHITE

"An American Dilemma" is an
outstanding work of Gunnar Myrdal.

7

3

46.

"Bury My Heart At Wounded Knee" is
a contemporary work by Dee Brown.

3

3

47.

"Uncle Tom's Cabin" is a classic
created by Harriet Beecher Stowe.

16

30

48.

"The Souls of Black Folk" is a
monumental work of W.E.B. Du Bois.

3

7

"Black Like Me" is an empathetic
classic by John H. Griffin.

3

6

7

15

"War and Peace" is an enduring
classic by Leo Tolstoy.

11

26

52.

"The Choice" is a contemporary
masterpiece by Samuel Yette.

5

7

53.

"Crisis In The Classroom" is a
contemporary work by Charles
Silberman.

9

10

54.

An autobiography that made significant impact on American society
in the 1960 's was written by
Malcolm X.

11

17

55.

"Ask not what your country can do
for you, but rather what you can
do for your country."
John F. Kennedy

17

22

56.

"I have a dream that one day the

19

26

45.

CD

•

50.

uo

1
—

•

"Nobody Knows My Name" is an
expression of the genius of
James Baldwin.

state of Alabama. .will be transformed into a situation where
little Black boys and Black girls
.
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Number of Correct Responses
(cont

.

ITEM

BLACK

WHITE

will be able to join hands with
little White boys and White girls
and walk together as sisters and
brothers
Martin Luther King, Jr.
.

57.

"I have a system to destroy and
have no time to waste."
William L. Garrison

58.

"I believe that all education
proceeds by the participation of
the individual in the social
consciousness of the race."
Benjamin Mays

59.

"I love you because you're white,
not because you're charming or
bright.
Your whiteness is a silky
thread snaking through my thoughts
in red hot patterns of lust and
desire.
Eldridge Cleaver

60.

He was
"King James was brilliant.
the greatest king who ever sat on
Who else among
the British throne.
royalty in his time would have had
the giant talent to write Shakespeare's works? It was he who
which
poetically 'fixed' the Bible
James
King
present
its
in itself and
world."
the
version has enslaved

Malcolm

*

I

2

2

2

6

4

2

3

5

X

Daniels Test of Inter-racial Apperception
and Ideology administered to Palm Beach
County, Florida sample of 118, i.e.
Blacks = 36% and
Whites = 64%.
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TABLE 17

Number of High Tolerance Responses on
Selected Tolerance Scale Items*
ITEM
101.

BLACK

WHITE

"It is clear to me that this
country is run by a small ruling
class, one that is white and male.
The women and the blacks have the
same problem.
We’re second class
citizens
Gloria Steinem

32

53

102.

Open-housing regardless of race,
creed, color, or religious
affiliation is right.

22

17

103.

Inter-racial marriage is
acceptable

34

42

105.

"Busing certainly is an artificial, inadequate instrument of
Yet the law demands and
change.
rightly so, that we put an end to
segregation in our society. We
must demonstrate good faith in
doing just that."
Rubin Askew

5

13

107.

"Negroes are genetically inferior
to whites."
William Shockley

109.

Dr.

110.

111.

.

2

13

25

24

The United States should have a
Black Vice-President.

1

22

Dr. Martin Luther King, Jr. has
had more impact on American
society as a religious leader
than Rev. Billy Graham.

23

47

Martin Luther King, Jr.'s
birthday should be made into a
national holiday.

*Daniels Test of Inter-racial Apperception and Ideology
administered to Palm Beach County, Florida sample of 118,
i.e.. Blacks = 36%, and Whites = 64%
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APPENDIX VII
RACIAL DICHOTOMIZATION OF RAW SCORES ON DTIAI
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TABLE 18

Daniels Test of Inter-racial Apperception and Ideology
(Raw Scores)*

Respondents
B-1
B-2
B-3
B-4
B-5
B-6
B-7
B-8
B-9

B-10
B-11
B-12
B-13
B-14
B-15
B-16
B-17
B-18
B-19
B-20
B-21
B-22
B-23
B-24
B-25
B-26
B-27
B-28
B-29
B-30
B-31
B-32
B-33
B-34
B-35
B-36
B-37
B-38
B-3 9
B-40

PART ONE
Black White
Hist
Hist
13
09
14
18

16
11
17
19

03

09

12
21

16
15

08

11
16

10
02
09

11
07

11
10
08

13
10
20
04
17
14
09
12
12
13
05
17
09
13
19
12
06
09
13
09
13

11
12
16

05
10
21
11
12
15
15
17
14
22
12
25
12
17
18
17
14
14
20
20
23
22
17
12
15
16
11
13
15
19
19

PART TWO
Black White
Hist
Hist.
14
16
16
19
10
15
16
11
15
08
15
19

11
06
09

PART THREE
Tolerance
Scale
11
08

12

10
11

08
08

05
08

16

11

06

09

16
04
11
14

10
09

10
10

11

09

09

12
18

10
17
14
15
12
17
10
14
15
16
12
16
16
09
13
18
17

10

19
18
13
20
09

19
17
12
16
21
17
10
16
14
20
19
18
14
16
18
15
18
17
16
19

11
11
12
13
14
14

08

10
10
09
09
04
12
09

10
09
09

11
10
10
11
12
10
07
07

11
10
10

06

07

12
16
16

12
11
12
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Daniels Test of Inter-racial Apperception and Ideology (cont.)

Respondents
B-41
B-42
B-43
W-44
W-45
W-46
W-47
W-48
W-49
W-50
W-51
W-52
W-53
W-54
W-55
W-56
W-57
W-58
W-59
W-60
W-61
W-62
W-63
W-64
W-65
W-66
W-67
W-68
W-69
W-70
W-71
W-72
W-73
W-74
W-75
W-76
W-77
W-78
W-79
W-80
W-81
W-82
W-83

PART ONE
Black White
Hist
Hist
18
17
09
06
02
03
09
07
03
03
06
04
08

16
04
05
04
08
06
07
07

10
07
06
•

11
10
10
12
03

10
05
04
04
07
06

12
08
06
06
03
06

10
07

22
18
17
22
06
18
18
18
13
19
13
17
11
25
14
24
10
16
18
15
15
20
22
19
21
16
18
16
17
19
18
16
20
20
19
20
20
17
14
13
15
20
18

PART TWO
Black White
Hist.
Hist
17

16
15
04
10
09
10
06

17
14
11
11

10
10
11
11

07

06
09
09
05
08
12
12
08

14
16
11

05

09

14
11

13
15
15
10
17
15
17
15
16
15
14
11
18
16
11
18
15
18
13
15
13
14
09
15
17
14
18
16
15
13

08
08

11
07

13
05
12
12
05
07
10
10

11
08

11
12
06

10

11
08
05
07

09
08

15

14
08
09
05

12

11
05

PART THREE
Tolerance
Scale

13

15
15
12

10

11
07
07
09

12
10
12
08
08

10
05
08
09

10
08
03
08
08
04

04
04
07

10
08
08
06
04
05
08
05
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Daniels Test of Inter-racial Apperception and Ideology (cont.)

Respondents
W-84
W-85
W-86
W-87
W-88
W-89
W-9 0
W-91
W-92
W-93
W-94
W-95
W-96
W-97
W-98
W-99
W-100
W-101
W-102
W-103
W-104
W-105
W-106
W-107
W-108
W-109
W-110
W-111
W-112
W-113
W-114
W-115
W-116
W-117
W-118
*

PART ONE
Black White
Hist Hist
08

06
04
09
12
07
07
04
07
06
05

11
06
07
04
09
08
06
09
07

11
06
08
07
09

11
09
05
07
09
06
02
08

18
18
14
23
21

17
17
19
18
09
16
15
18
20
19
15
12
20
16
19
18
18
20
20
17
17
12
13
13
19
18
07

10

13
15

05

06

PART TWO
Black White
Hist
Hist
09
00
05
08

11
09

11
09
10
06
09
12
08
08
08

11
10
09
06
09

13

11
12
11
14
11
11
12
15
09

11
01
15
01
13

PART THREE
Tolerance
Scale

16
09
17
15
16
13
15
17
15
09
15
14
13
18
15
17

05
04
07
09
08
08
09
03
06
04
09
12
07
05
05
08
09

08

11

10
04

04

14
17
13
14
17
17
16
17

08
07

08

10
10

11
04
08

10
07
08

10
19
17

09
04
00
12
05
08

00
08
02
08

Respondents (B = Black and W = White) are members of the
teaching faculties of four Palm Beach County Florida
schools, Lincoln, Roosevelt, West Riviera, and Westward.
The DTIAI was administered in these elementary schools on
April 24, 25, 26, and 27 respectively in 1972.
,
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APPENDIX VIII

FORMULA FOR CONFIDENCE INTERVALS FOR THE MEAN DIFFERENCES
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